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Editorial Message

It gives us the immense pleasure to announce the publication of the latest edition of
SSMC Journal Vol. No. 8. We are very much pleased to publish this No. 8 volume

of SSMC Journal which strives to words publishing original, authentic, canticles,
encompassing various disciplines related to language, literature, management and
contemporary subjects. We hope that the pleasant volume will be supportive to the
teachers, students, academicians, researchers for attaining the academic, critical
knowledge. We are very much grateful to all the respected people who overtly/covertly
have supported in publishing the same. We'd also like to express our sincere thanks to

the campus administration, campus management committee for providing valuable and

constructive suggestions and feedback.

Editorial Board
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STUDENTS’ PERCEPTIONS ON TEACHERS’
FEEDBACK

Kusum Raj Subedi, PhD
Associate Professor, Shaheed Smriti Multiple Campus, Chitwan, Nepal.

Suprabha Subedi
Student, Tribhuvan University, Kathmandu, Nepal.

Abstract

Feedback is prescribed information given to the targeted learner about the learner's
performance relative to learning goals or outcomes. It should aim to (and be capable
of producing) improvement in students' learning. Similarly, it redirects or refocuses the
learner's actions to achieve a goal, by aligning effort and activity with an outcome.

The purpose of this study is to describe ‘Students’ Perceptions on Teachers’ Feedback’
on Homework’ aimed at analyzing students’ perceptions towards their teachers’
written and oral feedbacks and exploring the feedback techniques used by teachers in
class eight. This study was carried out using both the primary and secondary sources
of data. For primary data, sixty students were randomly selected from four schools
of Chitwan District. I used both the closed and open-ended questions to elicit the
required data. It was found that the students would like to get positive feedback for
homework from their teachers. Majority of the students’ perceived teachers’ feedback
on homework is extremely helpful to improve their performance in classrooms. The
study also discovered that the general feedback techniques the teacher used in the
classrooms were teacher correction, peer correction and self correction. The findings,
conclusions and recommendations were made after the analysis of the data.

Keywords: Homework, Feedback, Oral Feedback and Written Feedback.
1. Introduction

Homework is a set of tasks assigned to students by their teachers to be done outside the
classroom. It is a cost-effective instructional technique and can have positive effects

on achievement and character development and can serve as a vital link between the
school and family. In other words, it is defined as “tasks assigned to students by school
teachers that are meant to be carried out during non-school hours” (Cooper, 1989).
Homework should have different purposes at different classes. For lower classes, it
should foster positive attitude, habits, and character traits. For higher classes, it should
facilitate knowledge acquisition in specific topics. It should be required at all classes
for a mixture of mandatory task. Therefore, it must be appropriate match according
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to the students’ level, age and environment. At the same time, it increases students’
participation in the learning process, personal development, enhancement their textual
knowledge, effective implementation of homework policy, improved performance and
sense of punishment if they don’t do the homework.

Feedback is an essential part of the educational process and it cannot be achieved

in a random manner. It comes to be understood by the students according to their
individual learning objectives. It is a suggestion given to the learner to improve his/her
performance. Feedback, in this regard, is any form of comments given by listener,
reader or viewer for the improvement and betterment of the students’ further output.
Sometimes, giving feedback only is not enough; rather, the emphasis should be
redirected on the objectives of the feedback; why, when, how it is given, what sort of
impact it has created on the learners.

Karki (2011) carried out research on ‘Exploring Teachers’ Use of Oral Feedback”

and the researcher had used a simple random sampling procedure to collect data of
Dailekha district. The objective of the study was to find out the types of teachers’

oral feedback on class ten students’ oral work at primary level. He found out that
almost 70% of the teachers used evaluative feedback in the classroom. Majority of the
teachers were found very careful to use negative feedback in the classroom.

Joshi (2011) carried out research on “Students’ Perceptions on Teachers’ Written
Feedback” to analyze students’ perceptions towards teachers’ written feedback on their
writings. Sixty students from two schools in Doti district were selected to collect the
data. Questionnaire was the tool of data collection. His research revealed that none

of the students desired the negative feedback; fifty percent of the students did not
understand the role of feedback given by teachers due to the use of new strategies and
lack of explanation of them.

Similarly, Joshi (2017) has carried out a research on “Feedback Techniques Used

by the Secondary Level Teachers in Developing Students’ Writing Skill”. The
researcher found that the teachers’ used different ways and techniques to provide
positive feedback and negative feedback. However, the majority of teachers’ were
aware of providing negative feedback. He also found that written and oral feedback,
reformulation, providing direct and clear instruction and others were most frequently
used feedback technique whereas, coding system, pointing out errors, criticizing
students, rewarding, student self-correction, hinting were the least used feedback
techniques in teaching writing skill.

Although a number of researches have been carried out in feedback at secondary level,
none of the researches have been carried out on basic level. Likewise, none of the
research has been concerned with the students’ Perception on Teachers’ Feedback in
Homework. So, this study was only an attempt to study.
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Richards and Schmidt (1985) define feedback as any information which provides

a report in the result of behavior. So, feedback is any comments given by listener,
reader or viewer for the improvement and betterment of the writer or speaker output.
Feedback encompasses not only correcting students’ mistakes but also offering them
assessment to assess as to how well they have done during or after language production
exercise. Without feedback, a student cannot know what he or she has done either
right or wrong. In this sense, Kepner (1991, p. 141) defines feedback in general as
“any procedures used to inform a learner whether an instructional response is right or
wrong.” The way teachers assess, and correct students depends on the kind of mistakes
being made and the type of activity they are taking part in, for example, the oral work,
the written work, major and minor mistakes etc. In this regard, feedback is not only

a key element in learning language but also for all individuals who want to attempt
any work successfully. Feedback is the information or statement of opinion about
something, such as a new product, that provides an idea of whether it is successful or
liked. Feedback can improve students’ confidence, self-awareness and enthusiasm for
learning.

Harmer (2008) advises teachers to ask the students’ interest and try to set homework
which is relevant to them; not only in terms of their interests but also what they are
studying. In the context of Nepal, teachers used to give homework according to the
exercise or lesson of the book as the homework, to write, read and memorize by
thinking that giving homework is their job of teaching. This is the true fact that the
teachers do not forget assigning homework, because they believe that if students

do homework, they have learned well. Generally, the teachers do not think how

they can make post homework productive. They rarely manage the class where the
students correct their mistakes and learn from one another. The teachers have not been
successful in providing their learners with opportunities to get students to correct each
other’s homework in a supportive and cooperative way. Similarly, the teachers usually
don’t give priority to provide proper feedback for the students’ homework, although if
they give comments, compliments as a feedback, they only respect the right answers
in the students’ homework. The students are happy if they don’t get homework or
feedback from their teachers. They think getting homework is full of stressed work and
getting feedback is a type of scold or insult for their personality.

That is why; I wanted to investigate the perceptions of students’ towards homework
and feedback. It hinders the students’ personal activities or helps develop their progress
in learning.

Teachers’ feedback help students reflect on what and how they have performed,
showing them their strong points as well as the weak points to improve the entire
learning in the future. We have heard that homework is just a work to connect students
to previous learning but it is for developing learners’ learning skills and enhancing
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language too. Feedback can encourage and motivate the learning effectively as it can
be positive/negative, oral/written, immediate/delayed. Whatever its types, it aims to
affect on learning positively.

Effective feedback technique as well as varieties in feedback help students learn correct
forms of language easily and motivate them towards learning. The problem in Nepal

in the field of teaching is that teachers are unknown about proper feedback techniques
and they are less concerned with feedback. To them, it is the task of carrying the
unnecessary burden, bothering and time consuming task.

Joshi (2012) states that teachers should use a variety of feedback techniques, only

the limited set of techniques should not be used in teaching but even the teachers are
less clear and aware of some feedback techniques. Similarly, Students are not much
motivated towards learning but if a teacher provides proper and appropriate feedback,
they can be a good learner. Therefore, this study attempted to identify, types of
feedback they were receiving, types of feedback they wanted to get.

Fauziah, Rustandi, & Rohayati (2022) examine students' perceptions on teacher's
written feedback in teaching discursive writing to sophomore students and another
explore the types of written feedback and students response on teacher's written
feedback. In his research, findings revealed that teachers used direct written feedback
only in the form of comments, questions, and suggestions that focused on content

and form. Another finding was that the students got a positive perception of written
feedback that motivated students in writing. In addition, the researcher also found that
students followed up non-verbally on the teacher's written feedback. Therefore, in an
educational perspective, written feedback could affect students' writing skills. Teachers
are advised to apply written feedback as a strategy in teaching writing to improve
students' writing.

Gattullo (2000) divided feedback into corrective, evaluative and strategic. Corrective
feedback is one which focuses on helping learners notice and correct responses which
are wrong. In language learning, corrective feedback is primarily concerned with
accuracy. It aims to provide a judgment on the learners’ performance. Evaluation
feedback is related with the performance of the learners which is dominant in second
and foreign language classrooms. The teachers use different words or phrases in giving
evaluative feedback. Finally, strategic feedback aims to offer learners advice on what
to do to improve their performance. In other words, the teachers try to suggest ways

of helping learners to overcome their mistakes by themselves. It can help learners to
become self-reliant.

Feedback is not only a key element in learning language but also for all individuals
who want to attempt any work successfully. Highlighting the importance of feedback,
Nicol & Farlace (2006) provide the following points:
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helps clarity what good performance is, (goals, criteria, expected, standards).

facilitates the, development of self-assessment (reflection) in learning; when
well organized, self-assessment can lead to significant improvement in learning,
especially if integrated with staff feedback.

encourages teacher and peer dialogue around learning.

encourages students to persist and it is sometimes easier to accept critique from
peers.

encourages positive motivational belief and self-esteem.

provides opportunities to close the gap between current and desired
performance.

provides information to teachers that can be used to help shape teaching.

Importance of Homework

Every teacher assigns homework to help the students apply, review, and integrate
everything that children usually study in the class. Homework develops study habits
supporting learning, helps in memorizing of basic content, helps learners in developing
skills in related subjects, deepens understanding of concepts in the taught area, makes
learners ready for the next day, helps students to organize time and tasks. North and
Pillay (2002) explored homework assignments in 88 Malaysian secondary schools

in the English language classrooms. They highlighted that homework was seen as an
extension of classroom learning and it gave pupils the chance to consolidate classroom
learning. Similarly, homework increased participation in the learning process, personal
development of the student, enhancing parent-child relations, effective implementation
of homework policy, improved public relations and as a form of punishment.
Homework has always been associated with schools and it is part of students’ and
teachers’ workload. The basic purposes of assigning homework to students are the
same as schooling in general, i.e., to increase the knowledge and improve the abilities
and skills of the student. Homework should be required at all classes, but a mixture of
mandatory and voluntary homework is most beneficial. Some of the important points
are listed below:

homework reinforces skills, concepts and information learned in class.
prepares students for upcoming class topics.

teaches students to work independently and develop self-discipline.
encourages students to take initiative and responsibility for completing a task.

allows parents to have an active role in their child's education and helps them to
evaluate their child's progress.

@ Year 11 Ne. 8



= relates what is learned in school to children's lives outside of school and helps to
connect school learning to the real world.

This study is about to investigate the thoughts and perspectives of the students in

the field of feedback on homework. Age, gender, attitude etc. are the major affecting
factors to students’ perception. Feedback is one of the key factors that influences
teaching and learning. It motivates students and clearly shows us what is right and
what is wrong or what to be practiced, implemented and what to be stopped. In this
regard, this study focuses on the search for understanding how the teacher provides
feedback on homework to the students’ and how the students received the feedback as
its effects. This study aims to find out the gap between student feedbacks to teachers.
This study has rationale and importance to change and inform if it needs to. Homework
should be appropriate to students’ level and feedback needs to be done according to the
students’ homework. The research focuses on the following research questions: What
type of feedback do teachers provide? Are there positive aspects outweighing negative
aspects towards learning?

Many of the students and teachers comment on feedback. Some of the students’
complain about the teacher’s feedback that they do bias or their feedback depends
upon students. The teacher neglects students' progress on learning and doesn't provide
appropriate feedback according to the homework. Here, I were get overall data from
students’ perspectives. [ was finding students' thoughts, wants, expectations and others.
Similarly I was exploring what they are doing to get feedback for their learning. In this
way the findings of this study will be useful to researchers, teachers, students, parents
and to all those who are interested in second language teaching and learning also for
those who are directly and indirectly involved in it.

2. Objectives of the Study
The main objectives of this research were as follows:
= to investigate students’ perceptions towards feedback on homework,

= to explore the types of feedback techniques used by teacher in Bachelors
Degree classrooms.

3. Methods

This research is a qualitative survey descriptive; the main purpose of a survey is
generally to obtain a snapshot of conditions, attitudes and events at a single time.
Nunan (1992) mentioned that a survey is an overview of phenomenon, event, issues
or situation. This research was conducted at Chitwan district. The population of the
study was basic level students of Chitwan district. I used a simple random sampling
procedure to select schools from the Chitwan district. The sample consists of 60
students. Thirty of them were from eastern and rest from western schools of Chitwan.
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I used mainly primary designed a set of questionnaires for the students to elicit the
required data. Data were obtained from closed ended and open ended questionnaires
and measured through descriptive methods. The questionnaire was designed to get
the perceptions of the students on teachers’ written and oral feedback on homework.
Therefore, the questions were students oriented. I took data from the primary source
by forming a set of open-ended and close-ended questionnaires. For this purpose, I
adopted the following steps: At first, I went to the concerned schools and talked to
the authority to get permission and explained the purpose and process of the research.
After getting permission from the authority, I consulted the students of Bachelors
Students and requested them to take part in the study. After that, I distributed the
questionnaire and requested them to fill them within half an hour.

Then, I collected the questionnaire distributed to the students. The tool of data
collection procedures a questionnaire followed by above processes, the collected data
was systematically analyzed, interpreted and presented qualitatively and quantitatively.

4. Result and Discussion

Based on the finding of questionnaire, obtained that from eighth graders students'
perceptions of teachers’ written and oral feedback on their homework. For this purpose,
the researcher collected 60 informants from four different schools of Chitwan district.
The data were obtained through the use of open-ended and close- ended questions. The
main focus of the study was to analyze and interpret the systematically gathered data
through appropriate tables. Therefore, the result of this research has been interpreted/
discussed as the following in different tables.

This chapter is mainly concerned with the analysis and interpretation of the data
collected from the primary sources. The collected data were analyzed and interpreted
by interpretative, descriptive approach and used statistical tools like frequency count,
percentage. The analysis of data and interpretation of results are given below. As
mentioned, I distributed a set of questionnaires with 23 closed ended questions and

5 open ended questions for the data collection. Under the selected themes, numbers
of questions were asked. The main theme of the study is related to perspectives and
techniques which are presented below:

Students’ perspectives related

Students’ General Perceptions: this theme was presented to explore students’
perceptions, thoughts, and expectations towards feedback and homework.

Motivation on Homework: this theme was aimed to understand the way students’
get motivated towards learning.

Effectiveness on Homework: this theme was created to investigate the effects of
feedback on learning.
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Language Learning: This theme was kept to understand how the students’ improve
their performance, build confidence and correct mistakes.

Homework as a Problem: this theme explained the students’ opinions whether
homework is a problem for them or not.

Do Research for Homework: this theme assists the students’ behavior whether
they do their homework for their choice or classroom or they really want to build
their knowledge on learning.

The data collected by using close-ended questions have been analyzed and presented as
follows:

Students’ General Perceptions

This theme is presented to explore students’ perceptions, thoughts, and expectations
towards feedback and homework. To fulfill this purpose of theme following sub themes
are presented:

Oral Feedback Outweigh Written Feedback

Students were asked to respond to this statement ‘Oral feedback plays a more
important role than written feedback’ and the perceptions of the students are given that
66.67 (S.A & A) percent of the participants agreed with the statement, oral feedback
plays a more important role than written feedback and 10 percent of participants
disagreed (S. D & D) with the statement. Majority of the participants believed oral
feedback was far better than written feedback. As we can see from the table, students’
preferred to get oral feedback. This means, oral feedback is a very powerful and
effective tool as it can be provided easily in the classroom.

Importance of Teachers’ Feedback

The students were asked if teachers’ feedback is important to their learning or not,

and their responses were that 95 percent of the participants appreciated the statement
that the teachers’ feedback was really important. This shows the greater number of the
students perceived that teachers’ feedback is necessary to their homework and it has to
be provided to make effective teaching and learning activities.

Advantages of Feedback

The students were asked ‘what do you think of providing feedback on homework?’,
then they replied that, 38.33 percent of the participants thought; providing feedback
on homework motivates students’ whereas 36.67 percent students’ believed that giving
feedback helps to uplift students’ creativity. Similarly, 20 percent of the students
responded that the feedback engages students’ on activities and 5 percent participants
believed its waste of time.

It is noticeable that the 95 percent of the students agreed that providing feedback
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on homework always brings a positive change and effect in learning; i.e., involving
students on classroom activities, attracting them in learning, and developing their
capabilities.

Motivation on Feedback

This theme is aimed to identify the way in which students’ get motivated towards
learning. In relation to this theme, the following statements were asked to the students
that 81.67 percent (S.A & A) of participants agreed with the fact ‘Feedback on
homework creates a motivation and intrinsic interest in their study.” The majority

of the students’ responded that feedback on homework motivates them and creates
enthusiasm in learning. It means feedback on homework attracts students’ to do
more activities, and encourages them directly related to the study in the classroom.
Furthermore, the second number of statements shows that 75 percent (S.A & A) of
the participants agreed with the statement that teachers’ feedback encourages me to
be active in the classroom. Similarly, 20 percent of them did not know and 5 percent
participants disagreed with the statement.

These results show the majority of the students assumed that the teachers’ feedback
motivates them to be confident in the classroom which expands students’ interests and
develops their ability to raise questions. By following this, the last statement presents
that 95 percent (S.A & A) of students agreed that teachers’ corrections are helpful for
students’ to develop interest, learn and improve their language skills in learning.

Effectiveness of Feedback on Homework

The researcher tried to investigate how homework affects students' learning. Students’
were asked ‘Feedback on homework developed our study habits, time management
and communication with the teacher’ and their responses are that 95 percent (S. A &
A) of the participants agreed with the declaration ‘Feedback on homework develops
our study habits, time management and communication with the teacher’. This result
depicts the greater number of students’ believed that feedback on homework helps to
recognize the learning progress, organize the time and establish a bond with the teacher
in their learning.

Language Learning

This theme was stated to know how the students’ improve their performance, build
confidence and correct mistakes through feedback on homework were 91.66 percent
(S.A & A) of participants agreed with the statement ‘Feedback on homework
completely helps me to improve my performance in the classroom’. This shows the
majority of the students’ perceived feedback on homework helps in learning to assist
and perform according to their ability in the classroom.
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Similarly, the second statement presents that 78.33 percent (S.A & A) of the
participants believed that feedback on homework naturally boosts their confidence
level by taking risks, expressing creativity in classroom activities.

In the same way, the third statement explains that the masses 70 percent (S.A & A) of
the students were in the favor of paying attention to teachers’ feedback while learning.

Homework as a Problem

Homework used to present as a problem for the students. To understand the matter

the researcher tried to investigate the perceptions of the students towards feedback

on homework. The statement presents that 41.67 percent of the participants disagreed
with the statement ‘Feedback on homework gives me stress all the time’; similarly,
33.33 percent of participants did not know about it. On the other hand, 25 percent (S.A
& A) of them agreed with the given assertion. Majority of the students disagreed that
feedback on homework gives stress all the time in their learning. It means homework
doesn’t bring stress all the time but we couldn’t ignore it from some of the students’
perspectives.

Similarly, the next number of statements displays that 60 percent (S.A & A) of the
participants agreed with the given assertion ‘Homework is not always effective to
provide; it eats up our free time’. According to the results, the majority of the students’
agreed homework and feedback swallowed their free time.

Doing Research for Homework

This presented theme wants to explore students’ perceptions whether they do
homework for the classroom or they want to build their level of knowledge. For

this purpose, students were asked to response the statement ‘Homework provides
opportunities for me to do deeper research’. The 75 percent (S.A & A) of the
participants agreed that homework provides opportunities to them to do deeper
research. This shows that most of the students perceived that homework provides
opportunity to them to search in depth. It means, the students dealt with the question/
answer as homework, to complete this task, if they had some confusion, doubt or
unknown about the task they can search in Google where they could find any type of
question so that the students know the answers along with a lot of information.

Feedback Techniques Related

This section has an aim to explore the students’ perspectives on various types of
feedback that the teachers used to follow. The researcher tried to understand the ways
of providing feedback for the students” homework.

Getting Feedback

Students’ were asked ‘what would you like your teachers’ oral and written feedback

Shateed Smviti Jowmal-2022 @




to be?” and their responses ware 48.33 percent of the participants said that they like to
have both general and specific feedback whereas 35 percent of the students prefer to
have general feedback and 15 percent of them replied that they like specific feedback
on their homework and 1.67 percent of participants responded in none of them.

This shows that the majority of the students agreed teachers’ both general and specific
feedback is important to their learning. Specific feedback provides detailed or specific
information on what the students’ did well or poorly whereas general feedback on the
other hand is very non-specific, providing overall compliment. According to the above
table the students’ would like to have both types of feedback on their homework.

Easiness of Getting Feedback

The students were asked, ‘do you find easy to understand your teachers’ feedback? And
then they responded the table 10 clarifies, 83.33 percent of the participants agreed that
they find feedback is easy to understand whereas 16.67 percent of them replied that

it is not easy at all. This means, the majority of the students perceived that teachers’
feedback is understandable.

Types of Feedback

The students were asked, ‘what types of homework do you get from your teacher?’
And the responses depicts that 86.67 percent of students said that they received all
kinds of homework including free writing, question/answer, reading, presentation
whereas 10 percent responded they received question/ answer as homework. Similarly,
3.33 percent of them said free writing.

This means the majority of the students responded that they are having all activities as
homework that is, reading, writing, question/answer, and presentation.

Most Getting Feedback

Students were asked *what type of feedback do you get most from your teacher?’, and
the responses for this question are stated that 45 percent of students replied to oral
comments that they get feedback orally. Similarly, 25 percent of them responded to
written comments and 25 percent of them said direct comments respectively. On the
other hand, 5 percent of them said that they receive indirect comments.

From the above table, it is found that the most of the students are in the favor of getting
oral comments/feedback from their teacher along with written, direct and indirect
comments. The teachers mostly provide feedback orally, however they use different
ways of providing feedback, they should be clear and understandable.

Techniques of Feedback

The researcher tried to research a teacher’ techniques of correction on homework, the
students were asked ‘what kind of activities do teachers use to correct your homework?
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'And they answered that, 43.33 percent of participants responded, they are getting all
kinds of activities to correct their homework i.e. teacher correction, peer correction
and self correction. However, 25 percent of participants replied that their homework
is corrected by the teacher. On the other hand, 23.33 percent of participants agreed on
self correction and 8.33 percent of them said peer correction.

Overall, it can be said that teachers use all of the techniques such as teacher correction,
peer correction and self correction to correct homework and provide them correct
feedback which is a best way to consider.

Reward on Homework

The students were asked whether they get any reward for their homework or not for
their homework and asked ‘have you been ever rewarded for your homework?” And
they responded that, 58.33 percent of the students responded, they sometimes get
reward and support from their teacher for doing homework however, 26.67 percent
of participants agreed that they get support while doing regular homework. Similarly,
15 percent of them said they were never rewarded. It means the teacher encourages
students’ to do homework continuously by praising them in front of the class,
providing positive feedback, paper, and pencil as a prize or as reward.

Punishment on Homework

The students were asked whether they got any punishment for their homework and
the students’ were asked ‘have you been ever punished for your homework? They
replied that 50 percent of students got punished occasionally for not doing or doing
mistakes on homework. However, 43.33 percent of the participants agreed that the
teacher penalized students on homework. It means, the teacher encourages students’
to do homework continuously by providing a kind of negative feedback, scolding, and
giving more homework as punishment for betterment of students’ activity so that the
students’ wouldn't repeat the same mistakes.

Betterment on Homework

The students were asked ‘does your teacher encourage you to perform better in
learning?’ and then they responded that, 73.33 percent of participants said that they
have been getting a supportive hand occasionally from their teacher to perform better
whereas only 18.33 percent of participants agreed that the teacher always motivates
them to practice hard in learning. It shows that the students were not much encouraged
and supported by the teacher to have good performance in the classroom because of
laziness, ignoring the students' progress, lack of interest in students learning, and being
irresponsible.

Suggestion for Homework

The students were asked ‘how does your teacher suggest you for betterment of your
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homework?’ and then they replied that 68.33 percent of the students supported that

the teacher suggested them to do discuss with friends, do practice regularly, and to
raise questions in the classroom for betterment of homework. It means, the teacher
frequently encourages and suggests students’ to do many more activities to do better on
homework.

Fairness on Feedback

Students were asked ‘do your teachers have fair rules for the class? Or they are
partial?’ And the responses are presented that, 50 percent of the students’ said that

the teacher made a fair decision while implementing some regulations for the class
whereas 20 percent of them replied they do both fair and partial while having rules for
the class.

Similarly, 16.67 percent of them said the teacher did partial and 13.33 percent of

participants were agreed on neutral. It is clear from the table that the majority of

the students’ thought that the teachers do provide feedback on homework without
partiality.

Open Ended Questions Analysis

Followings are the students’ responses on given questions. In this section, the analysis
of the data is drawn from open ended questions. The major points of the data analysis
and interpretation have been presented under the following topics:

Students’ Expectation

The researcher tried to collect students’ expectations on what they expected from their
teachers for their homework, by asking a question ‘What do you expect from your
teacher to revise more successfully on your homework? As a whole, the students’
appreciated the teachers' help in every task or assignment whereas the teachers

didn’t meet students’ expectations. The common perceptions and expectations were:
encourage them while doing classroom activities, defining the content with interesting
way, defending them in front of the class, explaining in better way, treating equally

at classroom, making friendly environment, doing practically, giving some hints,
discussing with them personally, providing some materials, and cooperating with
students.

In this regard, participants 1 said: [ want my teacher to give positive feedback to revise
more successfully on our learning. He expects that the teacher would react positively;
suggest him in a polite and understandable way for his work. In the same way,
participants 2 answered: | want the teacher to teach in an interesting way. The students
sometimes want their homework to be funny, such as; games tasks as homework,
getting homework through envelopes or hidden papers, various contests to have fun on
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homework. Likewise, participants 3 responded: Teachers should give motivation for
reading. The students often get humiliated for the sound, pronunciation, fluency and all
they expect is appreciation.

Students’ learning progress has to be in the center. All the teaching learning activities
are for the betterment of students’ understanding level and knowledge. The teacher has
to play a role of guide, mentor, supervisor, and motivator in order to develop learning
strategies.

Positive Feedback

The researcher wanted to find what exactly the students’ do to get positive feedback
on homework by asking a question ‘What do you do to get positive feedback from
your teacher?’” The common answers were, asking questions, improving handwriting,
praising their personality and behavior, passing marker from the office, showing
creativity on answers, paying attention while learning, doing homework regularly,
being punctual, and being disciplined. Some of the students wrote following answers:

For this purpose, one of the participants replied: I do practice hard. All the students
work hard to enter good books and take positive responses from their teacher.
Furthermore, participant 2 said: I do daily homework to get positive feedback for my
homework. The students want teachers to take their example of doing daily homework
by scolding their friends so that they can upgrade their position in the classroom.
Similarly, the next participant responded: I always complete my homework in time
and try to do good things to get positive feedback for my homework. The students are
trying to make teachers happy like, rubbing the board, cleaning the seat.

Students are keen to have positive reactions from their teacher to show their family
and friends so that they do practice really hard to get direct and optimistic responses.
Positive feedback helps motivation, boosts confidence, and shows people you value
them. It helps people to understand and develop their skills. And all this has a positive
impact on individuals. Feedback can improve a student's confidence, self- awareness
and enthusiasm for learning. Providing students engage with feedback, it should
enhance learning and improve assessment performance.

Written Feedback and Oral Feedback

The researcher tried to investigate the students’ preferences whether they like written
or oral feedback for their homework. The number of participants replied they like
written feedback because they think written feedback helps them to remember their
fault with making them confident, increases writing skill and knowledge whereas the
other students want to get oral feedback. Because they think the oral feedback can be
fast and easy to understand their fault. They felt the faster they get feedback the greater
they improve them immediately. Some of the participants’ perceptions are given below:
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Participants 1 replied: Oral feedback is better than written feedback. We can get
knowledge from them. For this student, oral feedback directly affects them to consider
their mistakes, So that they can immediately correct their faults. By following this,
participants 2 said: Yes, teachers should provide more written feedback than oral
feedback, because it makes us creative and our handwriting will be good. We can say
that, for this student, when the teacher provides written comments for their writing or
the task, the students easily understand that they have to improve their work hardly to
get proper feedback and participants 3 answered: No, teacher should provide oral
feedback rather written feedback. Because I think it helps us to be active. This student
says that oral feedback hits directly to students' minds so that they are always aware of
having bad comments on their homework.

Oral feedback impacts directly on students’ minds whereas written feedback provides
details about their whole work and the students’ can compare their work then and now
and that is why the majority of the students were favored with written feedback on
their homework.

Immediate Feedback and Delayed Feedback

The researcher also tried to ask students what they like most, immediate feedback

or delayed feedback with reason. The number of students were saying that they

would like to have immediate feedback because, while teacher provides immediate
feedback on homework, the students’ get the concept faster as well as they can correct
immediately which helps them to see their fault, whereas another number of students
tried to show their interest on delayed feedback because they thought they will have
enough time to prepare answer so that while getting a feedback they can pointed where
exactly the mistake is. Some of the participants’ exact responses are as follows:

Participant 1 said: I like immediate feedback most because we can know the detailed
information about our mistakes. When the teacher reacts right of the moment by
expressing their face or saying something towards their work, the students will know
immediately whether their work was good or bad. Similarly, participant 2 presented
his answer: I like immediate feedback because we can know our mistakes easily

and improve them immediately. This respondent says when the teacher points out

the students’ mistakes with circling red marks, the students’ feel easy to find their
mistakes where they have to correct. Likewise, Participant 3 answered: I like delayed
feedback because if we get immediate feedback then they would punish us, and they
will be angry but immediate feedback is also better. According to this participant, when
the teacher gives immediate feedback, they scold very badly and punish them in front
of the class but if they provide delayed feedback, the students will have time to prepare
their work properly which has less chances to get punished.

Delayed feedback is given at the end of the problem whereas immediate feedback
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should be given immediately after the task is completed or within seconds of mistakes.
If we need feedback to be more effective, it should be given immediately after the

task is completed. The immediate feedback makes learning more meaningful and this
affects in the more efficient results of the students.

Negative Feedback

The researcher tried to focus on positive and negative feedback and ask to students to
share their experience getting negative feedback and if you would like to have negative
feedback or not, where some of them answered that was a ridiculous, bad, and felt
insulted as well as almost all of the students’ wouldn’t like to have negative feedback
anymore.

In this regard, participant 1 said: yes, | have faced negative feedback on my
handwriting and I improved it later on. From this student’ perceptions, we can say that
negative feedback sometimes helps to expand students’ learning. In the same way,
participant 2 responded: no, just hell no. I don’t want negative feedback I’'m not
stupid. According to this participant, negative feedback is bad to provide for students.
Likewise, the Participant 3 replied: yes, I got negative feedback that was very bad,
and I have worked very hard to get positive feedback. This participant has a positive
response towards negative feedback. She accepts the negative feedback hurts a lot but
develops study habits.

Negative feedback is used more often in the classroom. None of the students wanted
to get negative feedback. They wanted positive feedback and sometimes both
simultaneously to improve themselves. The teacher shouldn’t make it personal; make
sure your feedback is about the behavior and the consequences, not the person. It's
more effective when you don't point fingers but focus on the outcome instead.

Negative feedback gives a chance to learn and revise the mistakes however the
students’ agreed that negative response has positive changes but afraid to have negative
feedback on their homework.

The findings derived from analysis and interpretations of data are presented. This
study was intended to identify the students’ perceptions of teachers’ oral and written
feedback on homework. Survey design was used as the main design of the study.
Questionnaires were used as the major tools for collecting data. Simple random
sampling strategy was used for sampling the population for the study. And finally, the
data were analyzed both quantitatively and qualitatively. On the basis of the analysis
and interpretation of the data, the following findings have been derived.

1. The very first and most significant findings are, half of the students’ assumed they
get affected from oral feedback. 73.33 percent of the students agreed on teachers’
oral and written feedback is important to improve the students’ performance level.
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2. Majority of the students were (55 percent) found paying attention to the teachers’
feedback by knowing the importance of it as well as believing the feedback
motivates, uplifts their creativity and engages them in activities.

3. Feedback on homework plays a crucial role to help students’ to be enthusiastic,
knowledge seeker, intrinsic interests, active, in fact, provide a way to improve
English language through the feedback on homework.

4. Students agreed on feedback on homework, building confidence, study habits,
time management, communication activation, and language skills on their study.

5. The most of the students disagreed on feedback gives stress all the time and
homework eats up their free time. They do not feel any boredom to do homework
at all in fact; they are attracted to do research in depth for their project. The
students’ were found that both specific and general kinds of feedback are easy and
understandable to have on their homework.

6. Most of the students (86.67 percent) responded that the teachers’ have been
providing all types of homework including free writing, question/answer, reading,
presentation and others to improve their language skills.

7. Forty five percent of students’ agreed that teachers mostly used to provide oral
feedback on their homework rather than written, gestural, direct and indirect
comments.

8. The teacher used his/her techniques towards feedback on homework by providing
them with specific and general comments, letting students to do peer correction
or self correction, giving them all kinds of homework (free writing, reading,
presentation, question/answer), rewarding and punishing, suggesting and
encouraging learning with fairness.

5. Summary

The main concern of this research was to identify the perceptions of students' feedback
on homework. So, to complete the study the data was collected by using open-ended
and close- ended questions with sixty students from four different schools of Chitwan
district. After the analysis and interpretation of the data obtained from students, the
study explored that they were satisfied with the teachers’ feedback but they think

that the homework and feedback sometimes eats up their free time. Feedback on
homework provided by the teacher in class is an important tool to increase the impact
of homework on students’ learning and academic achievement. It was found that most
of the students have positive attitudes towards it. They appreciated that the feedback
on homework attracts them to do more homework which helps them to be active in
classrooms, develop study habits and so on.

In conclusion, the findings of study highlight a number of points that can be taken into
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consideration in order to enhance student learning and the student experience. The
study found that the most significant perception of students on feedback on homework
is transparent positively. The results from this study do not support the perception that
students are only interested in their grades or stresses.

Rather the findings indicate that most of the students always access, perform, act, pay
attention, and practice for getting positive feedback on their work. The majority of
students felt that feedback should be timely, constructive, encouraging, and provide
detailed direction for future improvement. Although some of the students thought that
homework and feedback is all about stress, eating in their free time restricts them in
rule, boredom, waste of time and unnecessary things going happen, few of them were
confused about what to say or what not to say about feedback.

Overall, Oral feedback is mostly in use which helps students directly on their work
however the students more prefer written feedback to remember their mistakes, to see
their progress on learning and enlarge their knowledge simultaneously.

Furthermore, the students’ believe and agree that the feedback (oral and written) is
completely important on homework to enhance their ability, to know their capacity
and to foster their creativity to which the teacher need to cares about their students
and academic performance, talks to them before and after class, answers questions
thoroughly, and invites students who appear to be having problems with the course to
discuss those problems and potential solutions, considers student complaints. Teachers
play a critical role in the school community as they contribute to the success of
students and the school itself.

In addition, by considering the above benefits, teachers have been trying to fulfill all
the needs of students while providing feedback on homework. They develop the new
but understandable strategies such as peer/self correction, direct/indirect comments,
rewarding/punishing for homework, encouraging/suggesting students’, specific/general
feedback are used in the classroom to make learning successful and students are
shaking their hands together. Students’ are needed to have time to do preparation and
planning in their learning which assists them to ask questions to their teachers and
make themselves comfortable. The teacher should look out for and explain his/her
provided feedback. Feedback on homework affects students to achieve their score and
to do better in their learning.

6. Recommendations

On the basis of findings and conclusion of the study, both policies related and practice
related recommendations have been made.

Policy Related

On the basis of finding derived from analysis and interpretation, policy level
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implications and recommendation have been listed below.

1.

The curriculum and syllabus should consider the importance of teaching materials
related to Feedback and Homework while designing the Bachelors Degree
curriculum.

. The curriculum and syllabus designer should consider students’ perceptions, level,

interest and in the present curriculum.

The policy should be adopted in teaching English language to enhance
comprehension level of students” homework.

The concerned authority needs to include more practical content where the
students’ can learn and practice for their homework.

Practice Related

Practice level implications and recommendations have been listed below based on the
study under this section.

1.

10.

The English language teaching and learning using time should be increased.
For this, the school should conduct extra-curricular activities to provide proper
feedback for students’ homework.

Student-teacher interaction should be encouraged so that they get adequate time
for sharing ideas towards feedback and homework.

Asking a question to students to know their response for any activities needs to
be done explicitly and made part of the daily curriculum in addition to learning
through homework.

Teachers’ should be aware and sensitive to the individual needs of the students.

The teaching item should be related to age, level, interest, ethnicity and demand
of the students.

Teachers must make portfolios of every student to know their level of
understanding.

Students should have commitment toward learning English language.

Teachers should praise and encourage peer correction so that the students can
correct each others’ mistakes and can do better in learning the English language.

Students liked to be informed about their mistakes to get a chance to correct
themselves. So, the teachers should not give them the readymade answer. Give
them a chance to correct themselves.

Teachers have to be an observer of students” homework so that students’ always
do their homework regularly.
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Further Research Related

The present research is unable to occupy several areas related to the topic. The findings
of the study might not be generalized to all contexts as it has a lot of limitations. It

has limitations in terms of study population, sample and data collection and so on. So
further researchers can be conducted concerning the limitations of this research. Here,
some of the other related areas are recommended for further research.

1. Attitude of students’ towards learning
2. Teachers should praise and encourage peer correction
3. Impact of feedback on homework
4. Comparative study between feedback and homework
5. Problems faced by learners and the ideas to overcome the challenges
6. Similarity and differences between feedback and homework
7. Limitations of the Study
The study had the following limitations:
The study was limited to only four schools of Chitwan district.
Only the 8th graders were included as the sample of the study.

The study was limited to only the students’ responses on written feedback and oral
feedback on homework.

Only questionnaire was the tool of data collection.
The study included only 60 students represented from four schools.
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Abstract

This paper reviews the economic impact on various industries of Nepal due to
Covid-19 pandemic which forced the Government of Nepal to enforce strict lockdown
bringing the entire population and businesses to a halt. With worldwide travel coming
to halt due to the pandemic, Nepal's economy highly dependent on revenue from
tourism took a massive hit. This paper looks at the consequences of pandemic on
various businesses, household economy and nation's financial outlook. This paper
looks at GDP contribution by the tourism sector and how it is intertwined with several
other businesses. This paper also analyzes the response by the Government of Nepal to
handle the pandemic and how the country can recover from this severe downturn in the
economy of almost all businesses in Nepal.

Keywords :Covid-19, Coronavirus, Business, Tourism, Health & Public Safety.
1. Introduction

The Covid-19 pandemic, declared by the World Health Organization in March
2020, disrupted social, economic, and health structures worldwide. Its effects were
particularly detrimental in developing nations, among which Nepal stands as a
significant case study. With a population largely reliant on informal labour, tourism,
and remittances from abroad, Nepal's economy was uniquely vulnerable to the
lockdowns, travel restrictions, and broader global economic fallout instigated by the
pandemic (Rasul, Nepal, Hussain, Maharjan, Joshi, Lama, & Sharma, 2021).

The resultant economic crisis in Nepal offers crucial insights into the intersecting
vulnerabilities of developing economies in the face of global pandemics. It also
illuminates potential avenues for resilience and recovery. This paper will investigate
the health, economic, and social impacts of the Covid-19 pandemic in Nepal, with a
particular emphasis on the economic dimensions of the crisis.

2. Objective of the Study
The study aimed to analyse the Impact of Covid-19 on Economy of Nepal.
3. Research Methods and Processes

This study used a qualitative phenomenology method. It incorporated Impact of
Covid-19 on Economy of Nepal. Secondary data was used to collect data related to
Impact of Covid-19 on Economy of Nepal.
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This study followed qualitative research design. In this design I adopted document
study method. Articles were identified through internet and library searches. Key word
and phrase related articles used. In this study I have utilized secondary sources of

data by using related literature from internet source. Trustworthiness of the tools was
maintained through consultation with experts. Thematic interpretation and analyses
were interwoven from various datasets for triangulation. The ethical issues related to
the research process were informed and consent was taken.

4. Discussion
Covid-19 Outbreak in Nepal

The Covid-19 outbreak in Nepal has brought significant challenges to the country's
healthcare systems, economy, and social structure. The first case was reported in early
2020, and since then, the pandemic has strained Nepal's already under-resourced
healthcare infrastructure, leading to high case numbers and fatality rates. By the end
of 2022, there were just over 1 Million cases of Covid-19 infections resulting in over
12,000 deaths.

Figure 1
Cases of Covid-19

linear logarithmic

Total Cases
(Linear Scale)

1 250k Jan 01, 2023
Cases: 1 001 002

Total Coronavirus Cases

(Source: www.worldometer.com )

The pandemic has dealt a severe blow to Nepal's economy, heavily dependent on
tourism, remittances, and agriculture. Travel restrictions halted tourism, leading to
significant revenue and job losses. Reductions in remittances from abroad due to

global economic contraction further aggravated financial hardships for many Nepali
households.

On a social level, the crisis exacerbated existing inequalities, disproportionately
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affecting marginalized communities. Prolonged school closures disrupted education,
especially in rural areas, and cases of domestic violence increased during lockdown
periods. However, despite these adversities, the resilience and adaptability of the
Nepalese people have been prominent, underlining the critical need for strengthening
the nation's healthcare infrastructure, economic diversification, and social protections
in the face of future crises.

Impact of Covid-19 on Business

There were several restrictions around the world to curb the spread of pandemic like
travel restrictions, flights suspensions, and lockdowns which was already affecting the
tourism industry of Nepal (Ulak, 2020). And after seeing community transmission and
local spread of coronavirus, Nepal took following measures to curb the spread of the
virus in the country.

On March 7, 2020, The Govt of Nepal announced suspension of Visa-on-arrival for
China, South Korea, Japan, Italy and Iran who were severely affected by the pandemic.

On March 14, 2020, the suspension of Visa-on-arrival was extended to all countries
and visas were issued only for diplomats and officials.

On March 22, 2020, all flights were suspended to and from the only international
airport of Nepal.

On March 23, 2020, all land borders with India and China were also closed. On the
same day, Nepal Tourism board announced the suspension of issuance of trekking
permits.

On March 24,2020, The Govt of Nepal enforced a nation-wide lockdown halting
operation of thousands of businesses and livelihood of millions of individuals.

On July 21, 2020, The Govt of Nepal announced end of the full lockdown that started
on March 2020 (Source)

On January 27,2021, First Covid-19 vaccine was available in Nepal with over 11
million people fully vaccinated by end of 2022

Table 1
Major Events During the Covid-19 Pandemic in Nepal

MAJOR EVENTS DURING THE Covid-19 PANDEMIC IN NEPAL
Date Events
23 January First Confirmed Case, In a Wuhan returnee
22 March Suspension of international flights and the visit Nepal 2020 campaign
24 March Beginning of a nation-wise lockdown
4 April First locally transmitted case, confirmed in kailali
14 May First death of a woman from Sindhupalchowk

@ Year 11 Ne. §



28 May 1000 Confirmed cases.

8 June 100000 RT-PCR tests.

23 June 10000 Confirmed cases.

13 July 10000 Recoveries.

21 July End of the nation-wide lockdown

15 August 100 Deaths.

3 November 1000 Deaths.
(Source: Wikipedia 2021)

The travel restrictions had an immense impact on business sectors like hotels, camping
sites, travel agencies and several other types of accommodations as well as businesses
like restaurants and museums often visited by tourists and citizens alike.

The lockdown measures caused further impact in business as well as public services
(Khanal, 2020). Several non-essential businesses shut down temporarily, while
government offices, schools, and colleges were also impacted by the lockdown.

The pandemic had a lasting effect on travel businesses and the tourism industry while
other businesses recovered swiftly in a post pandemic world. The “Visit Nepal 2020”
campaign, officially introduced on Jan Ist, 2020, aimed to attract over 2 Million
tourists to generate over $2 Billion in revenue and thousands of jobs was also cancelled
due to the pandemic. As the Covid-19 case numbers in Nepal diminish, there is a
gradual revival in the tourism industry (Anup, 2021). The Nepal Tourism Board (NTB)
has reported an influx of over 600,000 tourists in 2022, a significant increase compared
to the 230,085 visitors recorded in 2020. This suggests a positive trend in tourist
arrivals in 2022, following almost two years of downturn triggered by the Covid-19
pandemic.

Economic impact

The year 2022 marked the beginning of economic recovery for Nepal after the severe
blow from the Covid-19 pandemic. The recovery, however, varied across different
sectors and was influenced by a mix of domestic and global factors.

Consumer spending by households saw a rise of 1.1%, and there was a 3.2% increase
in private investments in the fiscal year 2022, compared to the preceding year. This was
largely due to considerable savings accumulated by households during the pandemic
and the effect of low interest rates. In addition, public sector spending saw an uptick of
5.5% in FY22, fueled by factors such as civil servant salary increases, expenses related
to local elections, and the import of vaccines.

With increased consumption demand, the service sector saw growth of 5.9%, almost
reaching its level prior to the pandemic. The industrial sector also saw expansion, with
a growth rate of 10.2% compared to 4.5% in FY21. This was primarily attributable to
an addition of 738.6 MW of power to the national grid, inclusive of the 456 MW from

Shateed Smviti Jowmal-2022 @




the Upper Tamakoshi Hydropower Project. (Source: World Bank, 2020, south Asia
Economic Focus

While there was robust demand for consumer goods, agricultural output experienced
a drop from 2.8% in the fiscal year 2021 to 2.3% in FY22, primarily due to irregular
rainfall patterns in October 2021.

While the economic rebound from the Covid-19 crisis has been quick, job market
recovery has been slow and inconsistent. Of the 22% of individuals who were
unemployed in 2020, only 14% secured new jobs by the end of 2021. Additionally,
48% are now earning less than their pre-pandemic wages. In terms of job loss recovery,
women have regained 69% of lost jobs, while men have recovered 83%, thereby
exacerbating the employment gender gap that existed before the pandemic.

Adding to these challenges, escalating inflation is undermining earnings gains for
many, particularly those in vulnerable and low-income groups. Inflation is on the rise
due to factors such as the cost of transport, edible oils, and housing. It stood at 6.3%
in FY22, a significant increase from 3.6% the previous year. Global fuel price hikes
have resulted in the steepest inflation rate in a decade in Nepal, with a 16.1% surge in
transportation sector prices.

(Source: World Bank, Nepal Development Update 2022)
Macroeconomic impact

GDP growth is a major indicator of the macroeconomic impact for a national economy.
For Nepal, Covid-19 pandemic has caused a major strain in the health sector that

has severe implications on government resource allocation as the government has to
prioritize resources in the public health sector to respond effectively to the pandemic
and contain the spread of the virus (UNDP, 2020). The government must also focus

on several economic relief measures to address the needs of all the sectors that have
been affected by the lockdown. Nepal Labour Force survey (2017/18) shows that

85 percent of the labour force are informally employed in the country that includes

all working in the informal sector as well as those in the formal sector not
receiving minimum basic benefits (CBS, 2017). As a result, employees of business
communities, specifically small-scale industries and tourism are severely affected.
Economic development and other significant macroeconomic variables would be
adversely affected by this implication of resource allocation and restricted economic
activities due to the lockdown. The ratio of gross fixed capital formation to GDP and
gross national savings to GDP have declined in the year 2019/20. The consumer price
inflation (CPI) and the salary and wage rate index have also declined. This may be
because the overall consumer spending has declined (e.g., restaurants and travels) and
this has weakened the price rises. This was despite rising food prices due to disruptions
in food supply chains and hoarding behaviour of the consumers. In the same vein, the
decline in economic participation and pay cuts due to lockdown measures and self-
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isolation have put downward pressure on salary and wage rate index. This was also
substantiated by the growing evidence of the earning losses due to Covid-19 in other
economies. This suggests that the Covid-19 pandemic was a global recession.

As the intensity of the pandemic started to decline, and with the commencement

of vaccination campaigns, the economy began to bounce back from the downturn
instigated by Covid-19. It is projected that the economy experienced growth of 5.8%
in 2022, an improvement from 4.2% in 2021. This increase was primarily driven by a
robust resurgence in domestic consumption and investments.

Despite a challenging climate, the service sector saw a growth of 5.9%, nearly
returning to pre-pandemic levels, and the industrial sector witnessed substantial
expansion with a growth rate of 10.2%. Nonetheless, some sectors such as agriculture
saw a slight decline, and job recovery remained slow and uneven, indicating that the
effects of the pandemic were still being felt.

Table 2
Real GDP Growth at Constant Market Price

Revision to forecast
Country Fiscal Year Real GDP gl‘OWt!lS at constant from October 2022 ( %
market prises(%) .
point)
Calendar year basis 2021 2022 2023 2024(f) 2023(%) 2024(%)
South Asia region 8.2 5.9 5.6 5.9 -0.5 0.0
(excluding Afghanistan)
Maldives  |January to  |41.7 12.3 6.6 53 -1.6 -2.8
December
Sri Lanka |Januaryto 3.5 -7.8 43 1.2 -0.1 0.2
December
Fiscal year basis FY21/22 |FY22/23(e)|FY23/24(f) |FY24/25(f) [FY23/24(f) |FY24/25(f)
India April to 9.1 6.9 6.3 6.4 -0.7 0.3
March
Bangladesh |July to June |FY20/21 [FY21/22 [FY22/23(e) [FY23/24(f) |FY24/25(f) |FY23/24(f)
Bhutan July to June |-3.3 4.3 4.5 3.1 0.4 -0.6
Nepal Mid July to  [4.2 5.8 4.1 4.9 -1.0 0.0
Mid July
Pakistan July to June |5.7 6.0 0.4 2.0 -0.6 -1.2

(Source: World Bank, Nepal Development Update 2022)
5. Conclusion

This study explores the economic repercussions of Covid-19 and the subsequent
lockdowns enforced by the Nepalese government to mitigate virus transmission. It
also looks at the long term impacts of such lockdowns and the rebounding of the
economy on the post-pandemic world. The findings indicate that the pandemic has
adversely affected nearly all macroeconomic indicators, which have either slowed
down or turned negative. In response, the Nepalese government has initiated numerous
fiscal and monetary measures to contain the virus's spread and preserve livelihoods.
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For instance, substantial funding has been allocated towards enhancing the healthcare
system, and a variety of relief and support packages have been introduced to aid
citizens and businesses severely impacted by the pandemic and lockdowns. Given
the government's constrained fiscal capabilities due to sluggish revenue growth and
domestic borrowing limitations, prudent spending is essential. This can be achieved
by reallocating resources towards priority sectors and dismantling outdated structures
across all government levels. Therefore, Nepal must embrace a policy mix capable
of managing both the health crisis and livelihood issues. The government needs to be
well-prepared to handle potential food and energy crises, alongside healthcare system
enhancements.

This research looks at the economic impact of Covid-19 and the subsequent lockdown
imposed by the Government of Nepal to curb the spread of the virus. The analysis
shows that almost all macroeconomic indicators have either decelerated or become
negative, implying that Covid-19 has had an adverse impact on the Nepalese economy.
As a result, the Government of Nepal has introduced various fiscal and monetary steps
to curb the spread of the virus and keep people's livelihoods intact. The government,
for example, has provided vast sums of funds to improve the health system and has
also launched numerous aid and assistance packages to support citizens and businesses
hit hard by the pandemic and the lockdown. Given that the government's fiscal room
has been restricted by weak revenue growth and domestic borrowing constraints, it

is necessary for the government to control its spending properly. This can also be
accomplished through the reallocation of resources to the priority sectors and the
dismantling of obsolete structures established at all three levels of government. It

is therefore necessary for Nepal to adopt a policy-mix capable of managing both

the health and livelihood crisis. The government should be well-equipped/prepared

to handle the food and energy crisis, in addition to improving the health system.
Government may implement the following recommendations to manage the crisis
created by Covid-19 pandemic and move towards the solid economic recovery.

The government should give more emphasis on improving the health sector that that
sick patients can be taken cared of in timely manner while keeping health care workers
safe. Focus on more health-care related education and proper distribution of health-
care workers across all communities will help manage the pandemic much more
effectively.

The government should work on identifying poor and marginalized communities
across the nation where relief and aids can be provided in timely and effective manner
to prevent the pandemic from severely damaging these communities.

Development of infrastructure in school, colleges, and universities to promote online
learning activities during the period of pandemic to curb the spread of the virus. Since
majority of students around the country still lack necessary services to participate in
online learning, the government must provide subsidies at local level to help students
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in poor and marginalized families.

The government should be swift in passing relief packages to the people suffering
from lockdowns. Businesses that were shut down due to lockdowns, as well as due to
travel restrictions (like tourism) should be provided with necessary aid to help them
get through the pandemic as these businesses are the primary contributors to nation's
economy and saving them from shutting down will help the country recover more
quickly post pandemic.

The current budget of Nepal is not able to tackle the long-term effects of the pandemic.
The government should prepare of comprehensive action plan for short term, mid-
term and long-term economic recovery. The plan should be devised to focus on sectors
that are heavily impacted by Covid-19 like tourism, travel, hotel, and non-essential
businesses.
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Abstract

The study examines the effect of tax payers’ awareness and quality of service
provided by the local government on tax compliance in Ratnanagar Municipality.

The descriptive and explanatory research design has been used to collect primary
data through questionnaire. In this study 151 taxpayers, approximately 5% of total
population were taken as sample from 16070 households of 16 wards by using
convenience sampling method. The data were collected through the five-point Likert
scale questionnaire analyzed with the help of SPSS software. The result revealed that
tax payers’ awareness and the quality of service provided by local government have a
positive and statistically significant relation with tax compliance. In general, increased
tax awareness and the provision of quality services by the local government to the tax
payers can lead to higher tax compliance.

KEYWORDS: Tax Awareness, Quality Service, Tax Compliance and Local Government
1. Introduction

Economic growth is generally given top attention in developing country. The amount
of money required for developing is relatively high, and it has become more expensive
with time. The government should be responsible for the nation and their people.

So, government should perform various welfare activities for the betterment of its
people and nation. Keeping their common interest at the focal points, government is
to perform various developmental works like maintaining peace and security, creating
employment opportunities, handling day to day administration works and lunching
other public welfare activities. Governments require huge funds to meet their targets,
which can be collected through debt, revenue and foreign assistance. Debt comes from
external loans, while revenue comes from tax and non-tax sources. Tax collection is a
major task, if not collected, the government may face problems.

A tax is a payment made to the government by an individual or entity. It is a type of
money that every citizen of the country is required by law to pay honestly without
expecting anything in return. It is a monetary charge or levy levied on the local
government. It is levied on a person's earnings, property, and commodities. Tax is
computed and paid at regular intervals in accordance with the law. If a person refuses
to pay his/her taxes, he may face legal consequences. Buehler and Muhtada (2016),

@ Year 11 Ne. §




a mandatory contribution to public authorities to cover general government expenses
incurred for the public good and without regard to special benefit.

Tax awareness refers to an individual’s understanding and knowledge of tax laws,
regulations, and policies. It includes the knowledge of how taxes are calculated, filed,
and paid, as well as an understanding of own’s rights and responsibilities as a taxpayer,
tax awareness also includes understanding of the different types of taxes that may
apply such as income taxes, value added tax and properly taxes, and how they impact
individuals and businesses.

Additionally, tax awareness can also refer to the understanding of those implications
of various financial decisions, such as saving, investing and spending. Being tax
awareness can help individuals and business make informed decisions and ensure
compliance with tax laws.

According to Sawitri et al. (2017) quality of service for taxpayers provided by local
government can vary depending on a number of factors, including the resources

and funding available the level of expertise and training of staff, and the level of
technology and automation in place. In general, local governments that have adequate
funding and resources, well-trained staff, and up-to-date technology are better equipped
to provide high-quality service to taxpayers. Additionally local governments that
prioritize transparency, accessibility, and customer services are more likely to provide
positive experience for taxpayers. However, in some cases local governments may
struggle to provide high quality service due to budget constraints, outdated system,

or other challenges. A human or person who seeks to meet the needs and desires of
consumers and the accuracy of delivery in offsetting consumer expectations is referred
to as quality of service (Asrinanda, 2018). Service is how to serve by assisting in the
management or preparation of all necessary items. Fiscal services can be defined as
how tax officers assist taxpayers in managing or preparing all of their needs.

Yuesti et al. (2019) quality of service is a human or person who seeks to meet the
needs and desires of consumers and the accuracy of delivery in offsetting consumer
expectations. Service is how to serve by helping to manage or prepare all the things
needed. Fiscal services can be interpreted as how tax officers help manage or prepare
all the needs needed by taxpayers (Sawitri et al., 2017).

Tax compliance means observing to the tax laws of a given nation and paying tax
immediately without any delay which led to heavy penalties being levied or threatened.
Any difference between the real number of taxes collected and the amount of tax

owed is known as non-tax enforcement. Non-tax enforcement involves both deliberate
avoidance and accidental on-compliance owing to mistakes in estimation and poor
knowledge of tax laws.

Having people pay their taxes without hesitation is a goal that policymakers have never
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achieved (Muturi & Kiarie, 2015). According to Andreoni et al. (1998), there are three
types of factors that influence income tax compliance: economic determinants, socio-
demographic determinants, and socio-psychological determinants.

Economic determinants include the tax rate, the penalties for evasion and the
likelihood of audit and socio-demographic determinants of age, gender and education.
Tax compliance is to submit the required tax information and report them in a timely
manner and without enforcement action the correct assessment of the tax owed and to
pay this tax in time.

Ratnanagar is a municipality in the Chitwan district of Nepal, with a population of
83,000 people in 16 wards. Tax compliance is a challenge due to lack of awareness,
poor enforcement, and corruption, but the government is implementing initiatives
to improve it. In most cases, taxpayers has been caught with penalties for failure to
comply with tax, laws, on which most of the taxpayers complain that they are not
aware of this procedure

2. Literature review

Tax compliance is a critical component of any functioning economy. It is the act of
adhering to tax laws and fulfilling tax obligations. Because governments rely on tax
revenue to fund public services and initiatives, tax compliance is a societal issue. This
review of the literature investigates the relationship between tax awareness, quality
service, and tax compliance. The review aims to provide insights into how increasing
tax awareness and providing quality service can influence the compliance behavior of
individuals and businesses.

2.1 Taxpayer awareness

According to Handoko et al. (2020), taxpayer awareness is the taxpayer's behavior

in the form of views or perceptions involving beliefs, knowledge, and reasoning, as
well as the tendency to act in accordance with the stimulus or stimulus provided by
the system and the applicable taxation provisions. Taxpayers' willingness to pay taxes
and file tax returns, as well as their level of order and discipline in paying taxes, are
indicators of taxpayer awareness (Kastlunger et al., 2009).

2.2 Quality of service

Alm et al. (1995) taxpayers in the United States and Canada tended to have a higher
level of satisfaction with the QoS provided by their tax compliance agencies than
taxpayers in developing countries. Dronca (2016) found that the quality of service
provided by tax compliance agencies in Latin America tended to be lower than that
provided in developed countries. Nugroho and Zulaikha (2012) concluded that quality
services have a positive effect on awareness of paying taxes, then the variable of
paying taxes has a positive effect on willingness to pay taxes.
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2.3 Tax compliance

According to Kurniawan (2020) examines the factors that influence tax compliance
in Nepal using data from a survey of taxpayers. The study finds that factors such

as the perceived fairness of the tax system, the perceived effectiveness of the tax
administration, and the level of trust in government institutions are positively
associated with tax compliance. The study also finds that factors such as the level
of economic development and education, as well as cultural and societal norms and
values, are also positively associated with tax compliance.

2.4 Hypothesis

Tax compliance is an essential aspect of government revenue collection and economic
stability. Factors such as the quality of service provided by local government and the
level of tax awareness among taxpayers can influence the level of compliance.

The following hypothesis are set to find the relationship between these variables.

H, There is significant impact of level of tax awareness among taxpayers on
compliance rate.

H, There is a significance relationship between quality service provided by local
government with tax compliance.

3. Methodology

The article applies a descriptive and explanatory research design with a quantitative
approach. Explanatory research collects data in order to explain the causal relationship
between variables through hypothesis testing so that a conclusion can be reached.

The survey method was used in this study, with the research object being Individual
Taxpayer Compliance in the Tax Department in Ratnannagar Municipality.

In this study 16070 total households of Ratnanagar Municipality were considered

as a population. It was taken 151 taxpayers by suing convenance sampling method,
approximately 5% of total population as a sample to conduct research on effect of tax
awareness and quality services provided by local government on tax compliance. The
primary data collected through the questionnaire were analyzed and interpreted with
the help of MS Excel and Statistical Program for Social Science, (SPSS 26). Cronbach
alfa was used to test the reliability of the items in the questionnaire.

Reliability test

Reliability tests measure the consistency and stability of a system or process over time.
Cronbach's alpha was tested for the reliability test of each variable.

Table 1
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Reliability score

Reliability score Result
>0.9 Excellent
>0.8 Good
>0.7 Acceptable
>0.6 Questionable
>0.5 Poor
<0.5 Unacceptable

Source: George and Mallery (2018) |

Therefore, the Cronbach’s alpha was tasted on every question item of each variable for
reliability of data as follows:

From the Table 2, the overall reliability test result of the study variables is 0.754 which
is more than 0.7, so this Cronbach’s alpha value

Table 2
Relaibility Test
Variables No of items Cronbach’s alpha value

Tax Awareness 6 0.787

Quality Service 6 0.842

Tax Compliance 5 0.634

Overall 17 0.754

sources:

is acceptable or reliable. The reliability of individual items of the study variables are
acceptable or reliable which are shown in annex.

Result and discussion

From the demographic result there were 68% male and 32% female respondents.
Which indicates that the most of the taxpayers of every household was male in
Ratnanagar Municipality. It shows that still women are less participation in involving
outside activities in the Nepalese society.

Concerning the age of respondents, the highest 35.3% respondents were in age group
of 18-25, whereas lowest participant in age group of above 50. In general, the study
result shows that almost taxpayers were between 18-41 years age group.

According to the survey results on the marital status of the sampled respondents, there
were a significant number of married respondents (56%), and there were approximately
40.7% single respondents. According to the outcome, most taxpayers in the research
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area were married.

Regarding respondents' educational backgrounds, the study's findings show that
roughly 45.3% of sampled taxpayers held a master's degree or more, followed by
42% of respondents with a bachelor's degree. The findings showed that 87.3 percent
of respondents had higher education than a bachelor's degree. As a result, it presents a
chance for taxpayers to comprehend the conditions necessary for tax compliance.

Concerning to the profession of sampled taxpayers in the study area, Table 3 shows
that the tax payers (36%) of respondents were students. Similarly, about 21.3% and
18% of the respondents were private servant and others. This implies that the majority
of taxpayers in the study area had students and private servant. It indicates that the
local government can provide the knowledge about the taxation in the educational
institutions

Data collected using a five-point Likert scale are analyzed in this subtopic. Two
independent variables, such as tax payers’ awareness and the quality of service
provided by local government, and one dependent variable, tax compliance, were
identified (Witte & Woodbury, 1985). To simplify the analysis, the researcher used
proposed mean score range techniques, where the mean score was between 4.2 to 5.0
is strongly agree, agreeing if the mean score was greater than 3.4., neutral if the mean
score was between 2.60 and 3.39, disagreeing if the mean score was between 1.00 and
2.59 and 1.0 to 1.79 is strongly disagree respectively. Based on these classifications,
the interpretations of all Likert scale items, such as tax payer’s awareness, quality of
service provided by local government, and tax compliance, were presented as follows:

Table 3
Descriptive Analysis of Likert Scale Question

Variables Minimum Maximum Mean Std. Deviation
Tax awareness 1.5 5 3.57 0.60636
Quality service 1.5 5 3.07 0.7254
Tax compliance 2.2 5 3.82 0.50858

Sources: SPSS output

From the Table 3 the mean score of level of taxpayers’ awareness was 3.568 with a
standard deviation of 0.606. It indicates that the understand level of tax awareness

in existing and changing tax laws, regulation and provisions and process of
documentation for tax file and return seems satisfactory. Likewise, the tax compliance
of local government authorities mean score was 3.82. which indicates that the
taxpayer’s willingness and capacity to comply with tax laws and the most of the
taxpayers paid tax with honestly and fairly within the deadline also seems satisfactory.
However, quality of services provided by local government authorities was not
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enough (Mean = 3.07). The key informants also stated that because the majority of
the taxpayers had experienced, they are not having good quality services concerns
with knowledge and information related to tax laws, regulation and provisions and
services provided by the local authorities is less than satisfactory level in Ratnanagar
Municipality.

Multiclonality test and other regression analysis.

Table 4
Regression Analysis
Model Constant TA QS R? F P VIF
1 2.867 0.267 0.101  16.696 0 1
-12.124 (4.086)**
2 3.2 0.202 0.083  13.371 0 1
-18.385 (3.657)**
3 2.576 0.152 0.218 0.145 12.483 0 1.08

-10.115 (2.745)* (3.274)*
Sources: Annex-1V
Note:

Figures in parenthesis are t-value.
*Significant at 5 percent level
**Significant at 1 percent level

TA-Tax awareness, QS- Quality service

The regression coefficient table contains multicollinearity statistics, which are related
to the degree of correlation between independent variables. If there is a high correlation
between two independent variables, the regression model assumes redundancy of one
of these variables, lowering its significance and negatively affecting its coefficient.
Tolerance and Variance Inflation Factor are used to evaluate the problem (VIF). A
tolerance of >.10 and a VIF <5 are considered adequate for mitigating the effects of
multicollinearity (Whicker & Miller, 1999). As a result, the result implies that higher
correlation between two independent variables has no effect on the regression model.

It indicates that there is no multicollinearity between independent variables, level of
taxpayer’s awareness and quality service provided by Ratnanagar municipality.

The value of R in the model summary of multiple linear regression analysis was 0.381,
indicating a moderate degree of relationship between independent and dependent
variables. The adjusted R? value of the regression model was 0.145, indicating that

the level of taxpayer awareness and the quality of service provided by Ratnanagar
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Municipality explained 14.5% of the variance in tax compliances. Other variables
outside the model influence the remaining variance.

Concerning the multiple regression model, which indicates that the multiple regression
model itself is statistically significant or not significant. According to the results of

the ANOVA table, the model is statistically significant when the level of taxpayer
awareness and the quality of service provided by Ratnanagar Municipality are
included (F (2, 147) = 12.483, p<0.001). This meant that the overall model of equation
was statistically significant. Based on the regression result the following regression
equation is formed:

Tax compliance = 12.879 + 0.127* Tax Payers’ Awareness + 1.08* Quality Service + e

From the equation the impact on tax compliance due to tax payers’ awareness and
quality of service are found to be significant. The hypothesis developed were tested as
below.

H, there is significant impact of level of tax awareness among taxpayers on compliance
rate.

The effect on tax compliance by the level of tax awareness among taxpayers was found
to be positive and significant (8=0.127, p<.001) and implies that a one-unit change in
level of tax payers’ awareness leads to change in tax compliance by 0.127 units.

According to Asrinanda (2018)’s research, the results of the research for tax awareness
variables obtained partially have a significant and positive impact on taxpayer
compliance. The positive direction indicates that the higher the level of tax awareness,
the higher the level of taxpayer compliance, and the lower the level of tax awareness,
the lower the level of taxpayer compliance. Taxpayer awareness is linked to tax
knowledge; once a person understands taxation, he or she will pay taxes consciously
and voluntarily without being coerced. Individuals with a high level of tax knowledge
understand how taxes work in terms of both societal and individual benefits. As

a result, the greater taxpayer awareness, the greater the intention to faithfully pay
BPHTB taxes.

These findings are in accordance with research conducted by Asrinanda (2018), the
results of the research for tax awareness variables obtained partially have a significant
and positive impact on taxpayer compliance. The positive direction indicates that the
higher the awareness of taxation, the higher the taxpayer compliance and the lower
the tax awareness, the lower the taxpayer compliance. Taxpayer awareness is linked
to tax knowledge; once a person has a good understanding of taxation, he or she

will act consciously and voluntarily to pay taxes without being coerced. People with
a high level of tax knowledge will grasp how taxes work, both in terms of societal
and individual benefits. As a result, the greater taxpayer awareness, the greater the
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intention to pay BPHTB taxes faithfully (Soewardi & Ananda, 2015). H, There is a
significance relationship between quality service provided by local government with
tax compliance.

Regarding quality service provided by local government, Table 4.5 shows that quality
service provided by local government has positive and significant relationship with
tax compliances. Therefore, the null hypothesis which states quality service has

no significant effect on tax compliance is rejected and the alternative hypothesis is
accepted. The results of the beta coefficient (p= 1.088, p> 0.001) indicates that a one-
unit change in quality of service provided by local government leads to change in tax
compliance by 1.088 units.

The results of the influence analysis using structural models show that tax service
quality has a significant positive effect on tax compliance. This demonstrates that
improving the quality of tax services can lead to increased tax compliance. Taxpayer
compliance in fulfilling the obligation to pay taxes is determined by how tax officers
provide the best quality service to taxpayers (Alm et al., 1995).

Furthermore, the findings of this study support the attribution theory, which explains
the quality of tax services by stating that if the service quality provided by tax
authorities is good and very satisfying to taxpayers, the taxpayer's perception in
carrying out his tax obligations becomes positive or towards the good, and the
taxpayer will always be obedient in carrying out his tax obligations. This could be the
justification for taxpayers complying with their tax obligations related to the quality of
tax authorities' services.

Conclusion

The level of tax payer awareness and the quality of service provided by local
government both influenced tax payer compliance. Being aware of any changes in
existing tax laws, regulations, and provisions, laws, and regulations relating to income
tax, processing and requiring documents for tax payment, completing and filing tax
return forms without any problems, knowing when tax return is paid, knowing what
will happen if tax return is late or fails to file, and knowing the exact day of tax return
all have a significant impact on taxpayers' tax compliance. Similarly, being able to
easily obtain necessary tax information and updates, receiving timely services and
responding to any queries when visiting the tax authority before the deadline, knowing
the exact time when tax should be paid, and having received training on timely
payment of expected tax are all significant determinants of taxpayers' tax compliance.

The level of taxpayer awareness of tax rules and regulations can affect compliance
with paying taxes directly or indirectly through awareness of paying taxes. This
demonstrates that as taxation knowledge increases through awareness, so will tax
compliance. As a result, it can be stated that tax awareness can mediate the influence of
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tax knowledge on tax compliance. This study's findings back up the Theory of Planned
Behavior (TPB) and Attribution Theory.

Quality of service can have a direct impact on tax compliance and can also have an
indirect impact on tax compliance through tax awareness. It implies that by improving
the quality of services, tax compliance will improve. As a result, it can be stated

that tax awareness can mediate the influence of the quality of tax services on tax
compliance. This study's findings back up the Theory of Planned Behavior (TPB) and
Attribution Theory.

In general, increased tax awareness and the provision of quality services by the local
government to the tax payers can lead to higher tax compliance. When individuals

are more knowledgeable about their tax obligations and the reasons why paying taxes
is important, they are more likely to comply with the tax laws. On the other hand,

if the local government provides poor quality services, it can reduce the public’s
confidence in the government and decrease their motivation to comply with tax laws.
Thus, both factors play crucial role in determining tax compliance level. Also, the
local government should be responsible towards the society, so it might be performing
different welfare activities for the betterment of the peoples and to develop the society.
These activities also make trust in the government, perceived fairness of the tax system
and personal values related to civic duty ad obligations, which influence self-motivate
to comply with the tax laws.
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Abstract

This study is the analysis to examine the nexus between poverty and remittance in
Nepal. The study found that near about one quarter people are living below the poverty
line out of which One third percent people are poor who don t receive remittance
where one fifth percent people are poor who received remittance. Remittance has

less effect in the poverty of Terai region. There is drastic difference between the per
capita remittance received by an individual in the poorest and the richest consumption
quintile. The households have one more additional year of education, experienced two
percent less probability of being poor. Migration of an additional member caused to
reduce 2.6 percent poverty on the household level. The research design for this study is
both qualitative and qualitative with using cross sectional secondary data of NLSS II1.
By using the STATA software, the study has used the Probit Model as remittance and
poverty effect unction to observe probability of being non poor.

Keyword: Remittance, Migration, poverty, probit model, Nepal
Introduction

Migrations is a continuous phenomenon which refers to a process whereby people

or group of people move from one place to another. In human history migration is
consider as a gradual process for the betterment of life. Now a days People migrate
from domestic region to the destination region to achieve the better economic benefits
and social securities. Overall, the estimated number of international migrants has
increased over the past five decades. The total estimated 281 million people living in a
country other than their countries of birth in 2020 was 128 million more than in 1990
and over three times the estimated number in 1970 (world Migration report 2022)
There will be significant impact of remittance for the poverty reduction in remittance
receiving countries.

In Nepalese context study of poverty remains incomplete if the study avoids the
impact of remittance. Remittance inflow has captured rapt attention in the Nepali
macroeconomic environment. Nepal received remittance amounting to Rs. 875 billion
in FY2019/20, which translates into a remittance to GDP ratio of 23.23 percent (NRB
2020). Migrant departures had stopped briefly due to Covid-19, but the exodus is now
back to pre-pandemic levels. More than 1,700 young Nepalis are leaving the country
daily to work abroad, as per official figures. Remittance excises all other sources of
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foreign earning in this economy. It is applicable for other developing countries where
there is low chance of internal employment opportunities. Findings suggest that 10 per
cent increase in per capita international remittances has caused to reduce 3.5 per cent
poverty in developing countries. Acosta et al. (2008) has used two-stage Heckman
model to control for selection in examining the impact of remittances on poverty in

10 Latin American countries. The study found that 0.4 percent reduction in poverty
headcount due to one percent increase in remittance to GDP.

Department of Foreign Employment (DoFE) has issued over four million labor
permits to Nepali workers from 2009 to 2019 (MOLESS 2020). Out of 110 destination
countries for labor migration. Qatar, the UAE, Saudi Arabia, Kuwait, and Malaysia
are the top five destination countries (MOLESS 2020). The volume of remittance

can contribute for capital formation, hydro electricity production, banking sector and
government revenue. Our currency has been gradually depreciating against US dollar
since October 2011, which has caused to raise the volume of remittance as well as.

Over the past few years, migration and remittance have played significant role in
socioeconomic development of Nepal. In 2020/21, Nepal received NPR 961.05 billion
remittance from different countries, constituting 22.5 percent of the Gross Domestic
Product (NPC, 2020/21).

Literature Review

In 21st century, globalization and economic interdependence make easy to move
people and their service throughout the world which has increased foreign remittance
significantly. Similarly, different push and pull factors of the economy and internal
migration have been taken as natural phenomena, which help to increase internal and
external remittance. The volume of migration and flow of remittance is increasing day
by day since last twenty years, so it is necessary to study about the role of remittance
for the development of physical and human capital. The chapter has studied different
theories as well as empirical findings related with the impacts of remittances on
poverty.

Theoretical Perspective of Migration, Remittance and Poverty

Neo-classical macroeconomic theory argues that countries with surplus labour have

a low wage rate in developing countries. On the other hand, countries with high
capital and less labour have higher wage rates than developed countries. So, the wage
difference is the main cause for international migration. The high employment rate

in the destination country is another key factor for international migration. It is also
stimulated due to education, training, and experience.

According to Dual market theory the main reason for international migration is
demand base industrial growth in developed countries whereas low economic growth
in developing countries. On the one hand, the main motto of the employers is to recruit
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new workers at a low wedge rate and maximize the profit so they demanded labour
from developing countries on another hand, high comparative high wage rate attract
labour from developing countries.

Network theory has argued that major cause of migration is development of network
among the labours. If a labour resettles abroad, she/he will know well about the
destination country then invites other family members and relatives about foreign
employment. This caused the decrease migration costs and job risks in the destination
country. A theory of remittances called ,,weak altruism,' whereby households use
international remittances to repay debts to their parents. With respect to the amount
remitted results suggested that the amount sent home is positively related to migrants'
income and the intention to return, and is negatively related to the level of migrants'
education.

Empirical Prospective of Remittances and Poverty in Global Context

Almost all of the empirical studies have found an inverse relationship between
remittances and poverty. Migration reduces poverty because people migrate from
low-income rural areas to high-income city areas or from low-income to high-income
countries. Adams and Page (2005) in a wider study used the results of household
surveys in 71 developing countries to analyze the impact of international remittances
on poverty. Their result suggested that a 10 per cent increase in per capita international
remittances in a developing country will reduce 3.5 per cent decline in poverty
(US$1.00/ person/day).

In Nepalese context, migration and remittance have played significant role in poverty
reduction. In 2020/21, Nepal received NPR 961.05 billion remittance from different
countries, constituting 22.5 percent of the Gross Domestic Product (NPC, 2020/21).

Zhut and Luo (2010) showed the effect of remittance on rural inequality and poverty in
China. Poverty headcount, poverty depth and poverty severity are signification lower
in the presence of migration in the cause of Hubei. By using the basic poverty line
development by Ravallion (2004) for rural areas which is equal to 850 Yuan in 2002,
the study found that.

In Algeria, the finding shows that migration has a significant effect on reducing poverty
by nearly 40 percent, where the effects differed sharply in extreme poverty of two
regions (Margolis et al., 2015).

Anyanwu and Erhijakpor (2010) tried to seek the answer to question: “DO
international remittances affect poverty in Africa?”. The main finding of this study was
international remittance has strong statistically significant impact on reducing poverty
in Africa. 10 percent increase in remittance as a percentage of GDP lead on average to
a 2.9 percent decline in the share of population living in poverty.

The ratio of worker®s remittances to gross domestic product (GDP) is gradually
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increasing except a marginal drop to 13.8 percent in the 2006/07 from 14.9 percent

in the 2005/06. It increased 21.8 percent in 2008/09 against 17.4 percent in 2007/08
(NMYB 2008). In 2009, foreign remittance flow into Nepal was US$3Billions. These
figures showed that Nepal stands as the fifth largest recipient when remittances are
expressed as a share of GDP, making 23 % of GDP from remittance in 2009 (Ratha et
al. (2009).

Upadhyay (2007) analyzed the role of remittance for poverty alleviation in Nepal in
secondary data. Secondary data were taken from Nepal living standard survey 1955/96
and 2003/04 on headcount poverty rate of several types of households according to
their migration status in 2003/04.

If the pattern of receiving remittances remained at the same as in 1995/96, then
poverty rate among households with internal migration would have been higher than
the observed on by 4.2 percent points, whereas poverty rates among households with
migrants aboard would have been higher than the observed one by 19.5 percentage
points. In overall, the increase in the incidence of remittance accounts for a 3.9
percentage points decline in poverty rate.

Bhadra (2007), aimed to analyze the international labour migration of Nepalese women
and the impact of their remittance on poverty reduction. The research was concluded
that Nepalese women international labour migration reduced poverty at home and has
significant impact of their remittance on overall poverty deduction at the household
level.

Research Gap

It has been clear that remittance is the backbone of Nepalese economy similarly it
significantly reduced poverty. Very few studies have compared the remittance receiving
and non-receiving household and related it with poverty. Research work on the effect
of remittance and poverty with different economic variables has been increased by
year. However, contribution of remittance on food and nonfood poverty is not found
properly so this study has tried to find out the nexus between remittance and poverty in
Nepal.

Research Methodology

The research design for this study is both qualitative and qualitative with using cross
sectional secondary data of Nepal Living Standard Survey (NLSS) III. The main
objective of this study is to review the role of remittance on food and nonfood poverty
in Nepalese context. For this purpose, Rs. 11929 and Rs. 7332 income per year has
been considered as a food and nonfood poverty line, respectively. It is the national
standard to measure the poverty line used by NLSS III.

The study employed three variants of the Foster-Greer-Thorbecke poverty index (FGT,
1984). It has some appealing properties over other poverty decomposable techniques.
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This concept not only decomposed and sub-group consistent but also shows the depth.
FGT is the index which shows whenever a pure transfer is made from a poor person
to someone to rich when there is a reduction in a poor person's income, where other
incomes are constant. Following FGT (1984), the poverty index is given as:

Where o> 0 Where,

y = yl+y24--mmeeeee- yn represents the income vector of a population, Z is the poverty
line, Q is the number of poor individual and a is the weighted parameter that can be
view as o measure of poverty aversion which range from 0 to 2 ( 0< a < 2) where the
FGT index measures the poverty head count ratio (i.e., the percentage of poor in the
population).

Tools of Data Analysis

By using the STATA software, the study has used the Probit Model as remittance and
poverty effect function to observe probability of being non poor. This model tries to
explain the relationship between poverty and its different explanatory variables.

Prob. (y =1 If non poor ) = 0 + flhhedu + B2 sex+ B3 land+ B4 hssize + pSgeog
region+ BS urban, rural + 6 geog belt + 7 migration + B8 remittance +....... + .

Here, the remittance receiving house is coded as y=1 if household is not poor, and
y=0 otherwise. Independent variables are education of household head (hhedu), sex
of household head (hhsex), household land size (lands), household size (hs size),
household heads™ developmental region (geog region) and geographical region

(gepbelt).
Result and Discussion

The result explore, remittance reduces poverty but it is necessary to decompose the
poverty in different levels because poverty gap is also one of the major challenges

of Nepalese economy. NLSS III segregates the poverty bring together poorest,
second, third, fourth and richest respectively on the basic of consumption quintile.
The situation of poorest is vulnerable where richest one entertains with almost all the
resources.

Out of total household 55.8 percent of houses has received remittance in Nepal where
average amount of remittance among recipient households is 80436 and per capita
remittance received has been experienced Rs. 9245. There is drastic difference
between the per capita remittance received by an individual in the poorest and the
richest consumption quintile which is presented as Rs.2630 and Rs.21433 respectively.
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Among the remittance recipient households poorest household have received only Rs
3425 where as richest households entertains Rs.143138. Per capita remittance as well
as volume of remittance has increased from poorest to richest household respectively

(Table 1)
Table 1 Size and average per capita Remittance Received by Consumption
Quintile
Consumption % of HH Arpount of Per f:apita
Quintile Receiving Remittance HH Remittance
Remittance (RS) Received (RS)
Poorest 47.6 34425 2630
Second 53.5 45075 4286
Third 58.8 60889 7112
Fourth 59.7 78873 10783
Richest 56.6 143183 21433
Nepal 55.8 80436 9245

Source: NLSS ITI(CBS 2011)

Remittance by sources on Consumption Quintile

Volume of remittance is strongly related with sources. The total amount of remittance
of the country on the survey period has been found RS.259 million in nominal terms.
For external remittance India has contributed 18.6 percent followed by 15.6 percent
from Gulf Qatar and Malaysia where other developed countries have contributed

7.8 percent. Out of the total poorest consumption quintile, 35.2 percent migrate to
India,14.5 percent to Gulf and only1.8 percent migrate to developed countries. But
the situation is just inversed in richest quintile where 10.5 percent of people in this

category receive remittance from India, 11.3 percent from Gulf and 17.4 percent from
developed countries so the volume of remittance is high in this category. With decrease
in the level of poverty, remittance from India has decreased and increased from other
countries respectively.

Table:2 Remittance by sources on Consumption Quintile

Other Countries (%
Nepal (%) India | Gulf and Malaysia (Otl)ler Countries
Consumption Quintile
Poorest 51.2 35.2 14.5 1.8
Second 54.5 274 15.2 3
Third 55.3 20.2 19.8 4.7
Fourth 62.9 13.3 17.6 6.2
Richest 60.8 10.5 11.3 17.4
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[Nepal 58 18.6  [15.6 7.8 |
Source: NLSS III, CBS 2010/2011

There is no significant difference to receive internal remittance among all quintile but
external remittance has increased with decrease in poverty. In Nepalese context, middle
and lower middle-class people have received remittance from Gulf countries where
middle and higher classes people enjoy remittance from developed countries.

Share of remittance on Income by Consumption Quintile

Remittance has contributed 31 percent income of the nation. Among different
consumption quartile, 28.8 percent income has been contributed by remittance in
poorest quintile, 22.6 percent for second, 31 percent for third, 33.3 percent for fourth
and 34.8 percent income for richest quartile has been contributed by remittance. The
second consumption quintile has experienced lowest 22.6 and richest consumption
quintile entertains highest 34.8 percent income from remittance. (See Table 6.3)

Figure:1
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Remittance and Poverty in National Level

The study has already mentioned near about three million international migrants

are from Nepal. International remittance has contributed about one-third of the

total GDP of Nepal and about 58 percent of households have received remittance in
2010. Migration has created some social problems in Nepal. To find out the impact
of remittance on poverty, first of all we decompose the total households into two
categories (remittance receiving and non receiving households). By using the dummy
variable regression, the study finds out the impact of remittance with the help of
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STATA software.

According to the study remittance significantly contributes to reduce the poverty.
According to NLSS III, 25.16 percent of people are living below the poverty line out
of them 26.9 percent people are poor who don’t get remittance followed by 21.59
percent poverty on remittance receiving households. From the analysis, it is clear that
remittance receiving household have experienced five percent less poverty in national
level. There is a vast gap between rural and urban poverty. Rural people have faced
27.43 percent poverty followed by 15.16 percent in urban area. In comparison with
rural area, physical and social infrastructures are easily available which reduce the non
food poverty. Similarly in rural area job opportunity as well as other income generating
chances is high which cause to increase income as well as consumption that ultimately
reduce poverty.

In rural area’ out of 27.43percent poverty, remittance receiving households experienced
only 23.05 percent poverty but non remittance receiving households have faced 29.84
percent poverty. The study examines that remittance not receiving household have 6.7
percent more poverty in rural area. Generally, there is lack of basic necessities as well
as well as job opportunities in rural area. When households receive remittance, they
fulfill their basic necessities such as food, shelter, clothes, education and health which
ultimately reduce food as well as non food poverty in this area. However the urban
poverty is less than rural poverty. Urban poverty is also one of the major issues in
Nepalese context. 15.46 percent of people are living below the poverty line in this area.
Out of total poverty, remittance not receiving household experienced 16.54 percent
poverty which is followed by 11.66 percent of remittance receiving households. In
urban area the flow of internal migration as well as rate of inflation is very high so it is
difficult to run the daily life .In this context injected remittance on the economy caused
to reduce poverty.

Figure:2
Remittance and Poverty in National Level
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Remittance and Poverty In Geographical Regions

Ecologically, Nepal is divided into Mountain, Hill and Terai. Out of total area (147181
square kilometer), Hilly region occupies 66 percent of land 18 percent by Terai and
16 percent Mountain . Out of the total population, 48 percent people live in the Terai
region, 44 percent in hill where only 8 percent in Mountain. The nature and dimension
of poverty is heterogeneous among the Geographical Regions. However the poverty
has been reduced in Nepal over the last two decades, we have have experienced

more geographical variation in poverty where higher levels of poverty in hilly and
mountainous regions. People of this area are mainly self-employed in subsistence
agriculture where the productivity is low. Scarcity of food is a major problem where
there is high presence of unemployment and disguised unemployment so remittance
remarkably reduced poverty in this region. Comparatively, Terai region has faced less
poverty because of better geographical and socioeconomic condition. This study has
found that remittance has reduced poverty in the entire ecological region.

In Mountain total poverty is experienced 42.25 out of which, remittance receiving
households only face 25.65 percent where non receiving households are suffering from
48.5 percent poverty. In this Geographical Regions, remittance receiving household
have experienced 22.85 percent less poverty. This finding result is not stranger
because the per capita consumption of mountain region is very low where poverty is
very high. In such kind of situation both internal and external remittances are the major
sources of their income which causes increase in consumption as well as investment in
social capital that reduced poverty significantly. Poverty in hill has been experienced
less than in mountain where 24.32 percent people are living below the poverty line.
Out of total poverty, remittance receiving households have faced 19.26 percent poverty
which is 7.29 percent less than the remittance non receiving households. Similarly,
remittance has not strong effect in the poverty. In the Terai region, geographical and
socioeconomic condition is favorable so remittance is not only the source of income
of the households. Whether the households receive remittance or not they can fulfill
their basic needs. As in the study already mentioned, population density of this region
is very high due to massive migration from hill. Generally migration to urban or Terai
is considered as a progressive phenomenon because capable persons migrate in better
place. If capable people migrate in Terai, it will reduce poverty headcount in Terai belt
but it caused to increases poverty in mountain and Hill
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Figure:3

Remittance and Poverty in Geographical Region
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Relationship of poverty with different explanatory Variables

From the above analysis, it is clear that remittance receiving households have
experienced less poverty. Poverty does not only depend upon migration and remittance.
There are many other factors which influence it. The study cannot say that poverty
has been reduced either by remittance or by other different variables. So this study
has used several other control variables while estimating regression, which is already
mentioned on the methodological part. This study examines the effect of remittance
not only in national level but also in urban and rural areas, Mountain, hill and Terai
belt and in each development region as well. For this purpose the study has developed
separate model. As it is already discussed, remittance is one of the major determinants
for poverty reduction but it is not all in one. So the study has developed the model has
address twelve different explanatory variables to explain the poverty.

By using the STATA software, this research work has employed the Probit model for
poverty effect function to observe probability of being non poor. This model tries to
explain the relationship between poverty with those explanatory variables which have
been frequently used in this research . The equation of the model has presented as
follow.

Prob. (y =1Ifnon poor) = g, +4,.. . B sex+f land, B hssize + p geog region+
P urban, rural + f§ geog belt + f§_remittance + B8 amount of remittance +u......

............. ().
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Remittance receiving house is coded as y=1 if household is not poor, and y=0
otherwise. Independent variables are education of household head (hhedu), household
head age (hhsex), household land size (lands), household size (ks size), household
heads’ development region (geog region) and geographical belt (gepbelt) and
remittance (1 if receive remittance, 0 otherwise) and amount

All above explanatory variables are relevant with this study because in the core chapter
(Chapter 5) the study has already used these variables such as urban and rural areas,
Geographical Regions s, development regions as well as migration and remittance.
This model is significant so the entire study is significant or it is clear that the model
became milestone of this research. The output of the model is present as:

Dependent Variable (1 if not Poor)
Variables Chance of Being not poor
Hill 0.0421%*
(0.0168)
Terai 0.0668%***
(0.0155)
Eastern Development Region 0.0992%*x*
(0.0106)
Central Development Region 0.120%**
(0.0128)
Western Development Region 0.0989%x*
(0.0105)
Mid Western Development Region 0.0698***
(0.0113)
Urban Area 0.0327%x*
(0.0103)
Household Size -0.0465%#*
(0.00201)
Migration (1 if yes) 0.0152%x*
(0.00353)
Amount of Remittance Per Household(Rs. 100000) 0.0679%**
(0.0101)
Sex of Household Head 0.0184
0.0112)
Education of Household Head 0.0175%x*
(0.00102)
Size of Land (in hectors) 0.0771%%x*

Shateed Smviti Jowmal-2022 @



(0.00925)

Observations 5,988
skskok skek %
Standard errors in parentheses p<0.01, p<0.05,
p<0.1
Likelihood Ratio 1183.36(0.000)

Table. 6.3 Poverty and different explanatory variable: Probit Model
6.4.1 Result of the regression analysis

As given by the model, except sex of households all other variables are statistically
significant, however, some value appear with negative coefficients. Negative
coefficients are not unexpected result. For example the size of household has the
negative coefficient (-0.04) which is significant at one percent level. The result
indicates that house hold with one additional member is 4 percent more like to be a
poor. This fact is rational with the economic condition of Nepal. Nepalese economy is
subsistence economy where there is lack of food shelter and clothes. Such condition
increases the additional members in the household obviously increases poverty.
However the coefficient is negative, sex of household is not significant.

Geographical Regions has been frequently used in this study to shows the relationship
between food and non food poverty with remittance. Here in the model ecological
regions are statistically significant at 5 percent and 1 percent level respectively in Hill
and Terai with positive coefficient 0.039 and 0.06. The result implies that as compared
to mountain, the probability of being poor is 3.9 and 6.9 percent less in hill and

Terai respectively. This result is logical because physical and social infrastructure in
mountain is very weak in comparison with Hill where as in Terai all the infrastructures
are better where the land is also fertile and chance of employment is high which has
reduced poverty.

Similarly in urban and rural areas the model is also significant at 1 percent level
with positive coefficient 0.032. The result elaborates as compared to rural area;

the probability of being poor is 3.2 percent less in urban area. This result is
reasonable because in comparison with rural area, there have been high chances of
income generating activities in urban area. This result is empirically valid from the
presentation of urban and rural poverty in chapter 5 and 6 of this study.

As per the concern with development region, the model is significant at one percent
level where all the coefficients are positive as 0.099, 0.12, 0.098 and 0.069 in Eastern,
Central, Western and Mid Western development regions respectively. The result says
that in comparison with Far Western Development Region, households from Eastern
Development Region have 9.9 percent less chance to be poor. Similarly in Central,
Western and Mid Western Development Regions the households have respectively
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12 percent, 9.8 percent and 6.9 percent less chance to be poor in comparison with Far
Western Development Region.

Education of household head is another important explanatory variable. In this
analysis, this variable is also statically significant at one percent with 0.017 positive
coefficients. This implies that if the household has one more additional year of
education, there is 1.7 percent less probability of being poor because educated people
are aware about proper utilization of resources.

Land of households also influences poverty. It has been experienced that there is

a negative relationship between land holding and poverty. Size of land is highly
significant at one percent level where the coefficient is 0.077 positive which is very
strong. It can be concluded that increase in one hector of land caused 7.7 percent
decrease in poverty on the household's level. The result is logical because households
having land can entertain with agriculture production. Due to higher inflation on real
estate, price of land has been experienced very high which caused to reduce poverty
for land owner.

In this model two important explanatory variables to examine the poverty are
migration and remittance. As given by the result of migration is inversely related with
poverty. This variable is statically significant at 5 percent level with 0.015 positive
coefficients. It indicates that migration of an additional member caused to reduce 1.5
percent poverty on the household level. It is natural because working class people of
the household has been migrating. After migration they work hard and sent money

to the home which reduce poverty. Here in the study, there is a positive correlation
between migration and remittance so increase in migration has been considered as
increases in remittance.

In the model most important variable is amount of remittance. This is significant at
one percent level where the coefficient is 0.067 which implies that one lakh (100000)
annual income increase in the household caused to decrease 6.7 percent poverty in
the household level. This finding is logical because Nepalese economy is subsistence
economy which is suffering from vicious circle of poverty. In these circumstances
when amount of remittance injects on the economy, it caused to increase the income.
Increase in income increase the national saving which is invest on the production
process so there is a chance of capital formation in the economy.

High capital formation increases the high investment which leads to increase
employment opportunities in the national level. Increase in employment leads to
increase in income which ultimately breakdown the vicious circle of poverty in

the nation. Amount of remittance directly decrease the poverty because amount

of remittance invest on health and education which has reduced non food poverty.
Increase in volume of remittance caused to increase daily consumption goods which
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has reduced food poverty. The result valid the entire study because all the hypothesis
of this study assumed the negative relationship between remittance migration and
poverty.

Other different researches also experienced the similar kind of findings. Household
survey from Nepal, Lokshin et al. (2010) employed an instrumental variables
approach and a full information maximum likelihood model. Lokshin et al. (2010)
found that migration reduces poverty in Nepal: almost 20 per cent of the decline

in poverty between 1995 and 2004 in Nepal can be attributed to increased internal

and international migration. In 2010-11, 56 percent of Nepalese households receive
remittances which was only 32 percent in 2003/04 and 23.4 percent in 1995/96
(CBS, 2011).After the restoration of democracy in 1990, it is relatively easier for poor
households to receive loan for foreign labour migration. The downward flow of money
supported to reduce consumption based poverty rate because almost of remittance is
spent for daily consumption (CBS, 2011).

Conclusion

The research explore the quantitative analysis to examine the nexus between

poverty and remittance where other explanatory variables are also highly significant
to reduce poverty. This chapter also found the inequality by using the consumption
quartile. NLSS III segregate the poverty into poorest, second, third, fourth and richest
respectively on the basis of consumption quintile. The situation of poorest is vulnerable
where richest one entertains wit almost all the resources. This study examine the effect
of remittance not only in national level but also in urban and rural area, Mountain,

hill and Terai belt as well as in each development region. For this purpose the study
has developed separate model. As it is already discussed, remittance is one of the
major determinants for poverty reduction but it is not all in one. By using the STATA
software, this study has employed the Probit model for poverty effect function to
observe probability of being non poor.

The result found that 25.16 percent of people are living below the poverty line

out of which 26.9 percent people are poor who don’t get remittance followed by
21.59 percent poverty on remittance receiving households. Out of the total poverty,
remittance receiving household have faced 19.26 percent poverty which is 7.29 percent
less than the remittance non receiving households. Remittance has not significant
effect in the poverty of Terai region. Out of total household 55.8 percent households
has received remittance in Nepal. There is drastic difference between the per capita
remittance received by an individual in the poorest and the richest consumption
quintile which is present as Rs.2630 and Rs.21433 respectively The next finding is
that if the households have one more additional year of education, there is 1.8 percent
less probability of being poor. It can be concluded that increases an additional hector
of land caused to 9.3 percent decrease in poverty on the household level. The result
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indicates that migration of an additional member caused to reduce 2.6 percent poverty
on the household level.

Recommendations

This study views that migration and remittance can play an significant role

for the development of less developed countries in the short run. As a policy
recommendation, this study argues that the migration, poverty and development agenda
should be considered in the sustainable development goal framework. In our context
nearly one third GDP has been contributed so it is necessary to take this issue seriously.
In this circumstance, the study focuses on the following recommendations:

» Proper migration record needs to be recorded between Nepal and India.

» The study focuses that Nepalese Government and Central Bank should apply
strict policy in migration process and remittance transactions. That is, migrants
should pay migration cost through banks while remittance should send by
formal sector.

» As almost all the remittance goes on daily consumption which cannot reduce
poverty in long run. In such kind of situation, government needs to convert the
remittance into capital.
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“INDISPENSABILITY OF INTEGRATING THREE LEARNING
DOMAINS IN TEACHING AND LEARNING”
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Abstract

This article explores the three fundamental domains of learning: cognitive, affective,
and psychomotor. It highlights the importance of addressing these domains in
teaching and learning to create a comprehensive and well-rounded educational
experience. The cognitive domain focuses on knowledge acquisition, comprehension,
application, analysis, synthesis, and assessment. The affective domain delves

into emotions, attitudes, and values, influencing motivation and engagement. The
psychomotor domain encompasses physical movements, coordination, and motor
skills development. The article discusses each domain in detail, providing insights
into enhancing cognitive abilities, promoting emotional well-being, and refining
motor skills. It emphasizes the need for educators to integrate all three domains in
instructional design to cater to diverse learning modalities and styles. The study
utilizes a qualitative research design, drawing on secondary sources of data from
related literature. By incorporating the cognitive, affective, and psychomotor domains,
educators can create a dynamic and inclusive learning environment that fosters
critical thinking, emotional resilience, and practical skills. The article concludes with
implications for higher education institutions to adopt a comprehensive approach to
education and design curricula that address these domains to meet the diverse needs of
Students.

Keywords : Domain, Cognitive, Affective and Psycho-motor
1. Introduction

In teaching and learning, there are several recognized learning domains that encompass
different types of knowledge and skills. These domains are commonly used to structure
curriculum, design learning activities, and assess student learning. The three main
learning domains are cognitive, affective and psychomotor.

It is important for educators to consider all three learning domains when designing
instruction and assessments to ensure a holistic and well-rounded learning experience
for students. By addressing the cognitive, psychomotor, and affective domains,
teachers can help students develop a wide range of knowledge, skills, and attitudes.

A key component of teaching is the creation and delivery of lessons by teachers.
Three learning domains of cognitive (thinking), affective (emotions or feeling),

@ Year 11 Ne. §




and psychomotor (physical or kinesthetic) are often heard as must-attain matters in
teaching-learning practice, and this is where instructors wonder in. It is also thought
provoking that we, instructors, universally comprehend there are several types of
learners. They require differing levels of support, necessitating the use of various
strategies in class design and delivery to meet their requirements. The ‘Every Child
Matters’ framework being progressively embraced by the educational community
necessitates counting every learner, regardless of need.

2. Objective of the Study

This article aims to explore the fundamental aspects of learning and the different
domains in which it occurs. Understanding how learning takes place is crucial for
educators, trainers, and individuals seeking personal and professional development,
as it allows for a more comprehensive approach to learning experiences. The
article begins by introducing the three learning domains: cognitive, affective,

and psychomotor. Each domain represents a distinct aspect of human learning,
encompassing various skills, processes, and behaviors. By delving into these domains,
readers will gain a deeper understanding of how knowledge is acquired, emotions
are engaged, and physical actions are performed during the learning process. As

we conjointly argue in favor of a comprehensive pedagogical framework, this
investigation acts as a affluence for future studies and a deeper examination of the
complex aspects of teaching and learning.

3. Materials and Methods

This study followed qualitative research design. In this design I adopted document
study method. Articles were identified through internet and library searches. Key word
and phrase related articles were used. In this study I utilized secondary sources of data
by using related literature from internet sources.

4. Discussion

The Three Domains of Learning were initially created between 1956 and 1972, and
several scholars and professionals in the realm of educational pursuits have made
significant contributions. The three learning domains (cognitive, emotional, and
psychomotor) have been the subject of studies by Benjamin Bloom, David Krathwohl,
and Anita Harrow (Sousa, 2016).

When creating learning assignments for learners, a teacher must take into account
all three domains to create a holistic lesson. Such learning assignments’ diversity
contributes to a relatively well-rounded learning experience that accommodates a
variety of learning modalities and learning styles. Students are more engaged when
lessons are delivered in a more diverse manner.

Shateed Smviti Jowmal-2022 @




A. The Cognitive Domain

The cognitive learning domain focuses on intellect: the comprehension of information
and how it expands by means of use ranging from simple recollection to complicated
evaluation and creativity. Learning encourages the development of new abilities as
well as helps in attitude development. The cognitive domain attempts to improve a
person’s cognitive abilities and knowledge acquisition. The six categories that make up
the cognitive domain are knowledge, comprehension, application, analysis, synthesis,
and assessment.

Knowledge comprises the learner’s capacity for knowledge retention. This is then
followed by comprehension which evaluates a student’s understanding of the
significance of what they have learned. This occurs when a learner can articulate

an established theory in their own terms (Anderson et al, 2011). The next step is
application, which demonstrates the student’s capacity to apply abstract information to
a novel scenario. An example of this is when a student of economics is able to use the
theory of demand and supply to analyze how the market is changing for apparel during
a specific season. Analysis seeks to distinguish between facts and views. The synthesis
category demonstrates the capacity to combine many parts or ideas into a solid pattern
or structure that contributes to the creation of new meaning. The assessment category
demonstrates the capacity to assess the significance of concepts. An example of this is
when a manager is able to find and use the most economical manufacturing techniques
in an effort to boost earnings while maintaining a significant competitive edge.

In light of this, the cognitive domain of teaching and learning is concerned with the
growth of the mind and the acquisition of information, abilities, and understanding.
Teachers work to improve their pupils’ critical reasoning, problem-solving, and
thinking skills in this area. It requires activities like knowledge memorization,
comprehension, analysis, synthesis, and evaluation. To stimulate students’ brain
processes and encourage higher-order thinking, teachers use a variety of instructional
tactics, including lectures, discussions, simulations, and hands-on activities. Quizzes,
tests, essays, and projects that measure students’ capacity to effectively apply their
information are frequently included in assessments in the cognitive domain.

Thus, the intellectual aspects of learning, encompassing processes such as acquiring
knowledge, comprehending information, and applying critical thinking skills are
included in this domain. Exploring this domain provides insights into strategies for
enhancing cognitive abilities, improving problem-solving skills, and fostering effective
learning techniques.

B. The Affective Domain

As we move from a low order activity, like listening to a higher order one like
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addressing a problem, our emotions toward learning change. This is known as the
affective learning domain. Feelings, emotions, and attitudes are all part of the affective
domain. Receiving phenomena, reacting to phenomena, valuing, organizing, and
characterizing are the categories of the affective domain (Anderson et al, 2011).

The subdomain of receiving phenomenon results in feelings and emotion awareness
including the capacity to focus particular attention. This may entail paying close
attention throughout class lectures. The learner must actively participate in class

or during group discussions in order to successfully complete the next subdomain

of reacting to phenomena (Cannon and Feinstein, 2005). In order to value
anything, one must be able to recognize and communicate its value. This involves
the student’s capacity to express opinions and ideas on various issues brought up in
class. Organization is the capacity of the learner to rank one value over another and
develop a special set of values. This might be evaluated in light of the requirement to
prioritize one’s scholarly endeavors over their interpersonal connections. Having the
capacity to internalize values and allow them to guide one’s conduct is explained by
the subdomain of characterization. Given this, a student places a high value on their
academic work because it determines their professional route, not just what may be
offered.

The affective domain delves into the emotional and attitudinal dimensions of learning.
It examines how learners’ feelings, values, and beliefs influence their motivation,
engagement, and overall learning outcomes. Exploring this domain helps gain
insights into creating a positive and supportive learning environment, fostering learner
motivation, and promoting emotional well-being during the learning journey.

The emotional and social facets of education are thus included by the affective domain
of teaching and learning. The attitudes, values, beliefs, and sentiments of the students
are all addressed in this domain. Education professionals want to inspire ethical
conduct, create empathy, and foster favorable attitudes toward learning. Students’
social and emotional development can be fostered through exercises like role-playing,
group discussions, and community service. Students can express their emotions and
think back on their personal growth through reflective journals, self-assessments, peer
evaluations, and other subjective assessment methods used in the emotional domain.

C. The Psychomotor Domain

The psychomotor domain includes both using one’s motor abilities and being able

to control them well. The psychomotor learning domain focuses on our physicality
and how it progresses from simple motor abilities to complex performance. There are
various subdomains within the psychomotor domain, including perception, set, guided
response, mechanism, complex overt response, adaptability, and origination.
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Perception heavily relies on the ability to combine sensory information with motor
activity. A student could, for instance, practice a few of the exercises from a text book
in an effort to do better on examinations. Set is a subdomain that deals with being
equipped to react to diverse challenges. It includes the ability to imitate a shown action
or to tackle an issue by trying several solutions until one works (Sousa, 2011). The
capacity to expertly and confidently transform learnt responses into deeply rooted
habits falls under the subdomain of mechanism. After answering several previous
questions with confidence, students are able to solve test problems. The capacity

to expertly carry out complicated sequences of activities is explained by complex
overt responses. The capacity of an apprentice to enhance their typing speed when
using a computer is a classic example. The domain of adaptability demonstrates the
capacity to adjust taught abilities to accommodate unique situations. One example is
when a student who has learned numerous fundamental principles is able to innovate
something new or build a functional model out of commonplace items. Origination

also entails developing fresh movement styles for a particular circumstance (Sincero,
2011).

The psychomotor domain encompasses physical movements, coordination, and the
development of motor skills. Understanding this domain is particularly more relevant
for areas such as sports, arts, and applied disciplines. Examining the psychomotor
domain will contribute discovering strategies for enhancing motor skills, refining
coordination, and promoting physical dexterity in various learning contexts.

To put it briefly, physical abilities and coordination are fundamental to the
psychomotor domain of teaching and learning. It includes the growth of motor abilities,
reflexes, and muscle memory. This field is especially important in areas like sports, the
arts, and vocational training where practical experience is crucial for mastery. Students’
physical aptitude and dexterity are enhanced by teachers through demonstrations,
practice sessions, and hands-on activities. In order to gauge how well students can use
their physical abilities, assessments in the psychomotor domain include practical tests,
skill demonstrations, and performance reviews.

Incorporating the three learning domains - cognitive, affective, and psychomotor -

in the teaching-learning process has indisputable significance. By recognizing the
interdependence and unique contributions of each domain, educators can create holistic
and effective learning experiences for their students. The cognitive domain fosters
intellectual growth and critical thinking, the affective domain nurtures emotional
intelligence and motivation, while the psychomotor domain enhances practical skills
and physical abilities. Embracing a balanced approach to education that integrates all
three domains not only enhances students’ overall learning outcomes but also cultivates
well-rounded individuals capable of succeeding in an ever-changing world.
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5. Conclusion

Every person’s existence revolves on learning. It is essential for growth and
development, thus both students and more importantly teachers must be dedicated to
the process. Additionally, it is crucial to make sure that the manner in which learning is
delivered typically integrates the many elements that have been designated as learning
domains. Considering the growing necessity to use a variety of teaching methods and
tactics while instructing followers, it is critical that teachers have a teaching strategy
that incorporates a variety of learning areas so that teaching and learning may be
thought of as successful. It is because learning is not merely an event; it is a process.
It is the continual growth and change in the brain’s architecture that results from the
many ways we take in information, process it, connect it, catalogue it, and use it; and
sometimes get rid of it.

Learning has been, in such a way, categorized generally into three domains: cognitive,
affective, and psychomotor. Within each domain there are multiple levels of learning
that progress from more basic, surface-level learning to more complex, deeper-

level learning. The level of learning we strive to impact will vary across learning
experiences depending on 1) the nature of the experience, 2) the developmental levels
of the participating students, and 3) the duration and intensity of the experience.
When pondering on teaching learning objectives, it is important to think about which
domain(s) is relevant to the learning experience instructors are designing.

In a précis, learning is an essential aspect of personal growth and development,
requiring both students and teachers’ commitment. To ensure effective teaching and
learning, it is decisive to incorporate the three domains of learning, considering the
diverse strategies and techniques necessary for student instruction.

6. Implications

Being a higher education institution with QAA (Quality Assurance and Accreditation)
recognition, SSMC (Shaheed Smriti Multiple Campus) must do its utmost to make
sure all facilitators use the finest delivery methods that will have a beneficial influence
on the students’ Cognitive, Affective, and Psychomotor Domains. It takes more than
hiring qualified lecturers with relevant experience, setting up training sessions and
workshops on pedagogy or andragogy, or research writing, to succeed. The input from
the outcomes of all external assessments and standards will be used to guide future
initiatives. Many of our graduates are in gainful employment or have jobs that provide
a better living wage in Nepal and several other Asian, European, and other realms.

We take great pride in the fact that we have a successful history of giving youngsters,
not just from Chitwan but also from other parts of the nation, the greatest education
possible. A QAA certified campus ought to strive to achieve this for the reason that
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in today’s globalized, competitive world, learning must go beyond reading and
memorization of facts and information to include the ability to critically evaluate the
information, explain to others, and design things for everyday use.

It would be strongly applauded incorporating the three learning domains-cognitive,
emotional, and psychomotor to enhance the educational experience on our campus and
foster a comprehensive approach to education. By integrating these domains into our
curriculum and campus environment, we can create a dynamic and inclusive learning
environment that meets the diverse needs of our students.

Integrating the cognitive domain will promote knowledge acquisition, problem-
solving, and critical thinking. We can enhance students’ analytical abilities and deepen
their understanding of complex concepts by designing learning activities that challenge
their intellect and encourage active engagement. Allowing students to reflect, discuss,
and apply their knowledge in real-world situations will foster lifelong learning skills
and adaptability.

Focusing on the affective domain will foster emotional well-being and motivation. By
acknowledging the importance of students’ emotions, attitudes, and beliefs, we can
cultivate a supportive and welcoming campus culture. Strategies such as cooperative
learning, fostering a growth mindset, and providing mentorship and guidance will help
develop positive attitudes toward learning and increase overall student engagement.

Incorporating the psychomotor domain will enable students to gain practical
knowledge, physical coordination, and hands-on experience. By offering experiential
learning opportunities, internships, and practical courses, students can apply their
academic knowledge in real-life scenarios. Equipping our facilities with state-of-the-art
resources will help students develop valuable skills sought after in the job market.

Implementing these three learning domains will create a well-rounded educational
experience that caters to our students’ diverse needs. By embracing these domains, we
can empower students to become critical thinkers, emotionally resilient individuals,
and skilled practitioners in their respective fields. Adopting this comprehensive
approach to learning will cultivate a vibrant and thriving learning community,
preparing our students for success in their academic pursuits and future endeavors.
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TSIfd, &701 a2 UfaeTeh! ST=afshaTelTe =amTeh! a0 g SIaTTehT B+ I FTfecieh] THTSRIRST HFIdTeht
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FHEITIATE Tl A TRIe] SIHT LA TRTR 7S | F2 TR 1l THATE A3 Alehes | Hed
G YRl ik HEA J B T THSTH Higeh TETH Siueh! g | TehTid, Tlshehal, dlshmen
anfs e Aifecd g1 | fafea arfec o aeumt Yane §a | e, SU-ATY, Shiddl, A S o
Hrfeceht dTel B |

e fafad aifecrs | 5, T9E T e T 55 Fifecd 9T gars Afthes | I Fifecd
frtareres wifec &1 9 2w Hifecd THTATeHTce | B | 9o Hifecent ora: ¥ foren =1 -
AT, Shiadl, A1eeh I e | SR SU-ATE, el T TR T 3 Wfaen fasfaa o9 9 wiadmest
Theh, T Shiodl, TWUSHTA, eI Sl UTHRE S | ThIEeh! I JUIEsehl Alehal TTael g

O e AT, GRS |, AT (FEm), Staiaies (Iree anfasen Tt gfafers)
aNfe uNEE faefad Tuast S | I YREEATE TAen T¥<1 TR g STITH eIell | Ffaement |3 a1
SRS YA ST TRGh! TN TfeAUan] | T&I hiaardt T 379F &R TINes Joe- &4 | 9.
TRYeR Tietet “HaTelt shierdrent Tea Sufaen’ faween T asmT grere shiear faemh 3 sufasn
TENTHT Toh! U TG TR B | ST TR hiadl faema gretd™ g<heh, g5, Fas, dreehl, 977,
USIhTeh, TS, TeTTeh, TS, SHifdct, dfser, Goet, 35, @, g, ¥, 26, aek, s,
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JoaTeT STE ST B4 | TR Rl fariesans sufasn a4 fq =it siadr fasmet eran @
AN 1 | T&] THTATEATeR REATE UfRetR gel THEHTer= T 9w Wi ufv enferuent © | = yareens)
T FANTH T Y& o U ARG RTH! B | TR T3 TS SWEH B - Teh g8 I Tt STSeH
7 Fg 3TS | Heh] HaeTdl A JANTEE YTAETehT T&THT SRR SATNT TEHT 37k STIehdl 37184
T B

fefea wifecaent Went SUfaemers stent Sregmr gfaer gfq v | faen umes wss 8 uF gfaen

AT 9163 2 | Tifgcm ufaenes guashet fasmfad wetersd | ifefcrs faume sfaumee wiecd
i %e gar T g U §o7 | Tear d fashraeh! anerek 21 | wfaerces faema Sifa R g a3 faument
ST 9GS | T TS FH & RIS A Ffecaeht faemesen! T s gagad | foraam
T TANTEE ST6 YRuad dwa+ qel fadel Gt W& T80 e | 59 faeeh Ufasmes e
IE faurens Tg-faen! arifal oieis | AuTelt Wifecad Jol faemm TEes Yo queh &9 | @

I & SATIRAT UTUHT el FHANTEEe HI Fae s T U TReh! S | Ufae ekl Jol =Rae
FRIT USRI ITHTE STET G ST IR SIHT Teh SIS YT i WRfqeiRaren arf s1eX o @t
rfaea fmTor TREehe g7 | ST fameht JarTeEeh] U S ol Hiaeeh! ST fahfaa FyvTa
T faemeh Jendramn s |

Hifgcent fafy faumes Smea faumeh! T3 Hew@qul Tl SqH] fashdd © - aeeen | A
TETH T 21 | 1 féen Wieh Toreh = | Ideht 3o fohfament Sramsiet faenfad = | 3O Su=areTe
T BIEA L ATl Ui 812 | Shidarent T I SUTGHeEwal erefehell T & | fary, e, et
anfeent SICTET TTEheTeh! ¥gfa ek o | D1 T feem e g e eren! ygfaufiar & | 9 th
IETHS! T B | F8e SIS fedae! TS T8 s | TEHT HATas, I, TRasT it
YA TTET Tehel CARTETS EATTHT TR T | Tl gIele TeehTeh! UehiFg@ W v dfchess | et
Il T T UTHRATE T&feh o SR T4 FEE ga | T HROI ATh et Iah SaTels sal
TR §73 |

T[T ST 318 WAHTEE SU-ATE T HT ST&dl SATHI 3T TUeh! Fiaem Tge o F@ =1 1
FERTHT {15 HiTHd Wehl Ufd B9 | T, TehTeT, THROT, e, fageryor snfed adeh! <= amemersl
Torfamee Bfeigs © | 9 ST=ME T HATR! SSHT AT 99 ufq Yfaemen ®qar 9 fasfaq yegsea
B

sreaw faftr ¥ ubwmar

T HATAGH BTeTeh! THHT ToTRTEh] SHATSHT Teeh TE[HATATS AT f AR foren gfearemem
AT TR TRt ST TWeh! Trares] STTE-HET shellss TRt Tid fehRTferush! | A1 Jeashier™
fafemr @ TRuen o STgE-HH S 2 | g T 31 fasmafasment fam e fAshean
AT AT Y WA HIATE a9 faveraursst @i fares fagus! © | =i su=m witeen fafy
U T foveraunass fafyr | 21 | =gt Savaeh Isl qeTcHsharets i STaZUah! S | fadiores rasht
AINEEATE T9 TSI STAN TRUR] S | TUTCH Al TehTeh] T R0 14 I §&1
IR T | 37 TaLfaen T e g Te-eEdh] el 31 oiE ST gAs |
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HATETERT ool Uit : I, HAT T FEAHAT

e faerent i wfaen fassfaa yue =1 | I 34 gfasms) Su-amg 983, e o T e oead
STHTIHRT A |

IJUATY : ST g8q ¥

YT TS 98 B9 T | T Ufaeiiaendren! 91 Teess S 81 99 e 139 99 99
T YA | ST IEh! Tfeall IR 7T ST SRAgH G | Sl ST AR THeh!
ITOTE TRT B | ITfsaeh TN  9THE, TUET, ooy, favamrere uf+ Tent Afers | 71| gfasmn d&ga
ifgcael fSUsh! Teah! T3 TN T YAt A BT | SU-ATHR] AT(aeh ATfersiciiehl @i = afeemm 4
TS | e = uf sredist |ifecrel SHMT SUIE Ui Ieaelts T TETHT Hiee e
B | Aoc Ieg enferen! Aiay X Aeer g fasfad serferamen! Aot Tsseh SR 31 9fes | gafeaq
TR TeieTT SeRTfaTg R fafaa S fiders ool i e afyeqmn soamg amm ek

ST feel B 7 TS Wi © | Eyelihl 43¥5 2@ 9345 T HURE SHETH FUfEHe
Tf=rmET TRt UfqeTiaehdr Seaien! =l STaTesifaRen! S@TIs |

T, TG, HETTR, Sieil, 9T, TTATeRTl, SEIT STEdl AT STHUEEHE GiTush! ST Hellh
ST TR 7 | STEATR! o9 &Y AT T AYTH €9 TYH AT THH! TR A1l S | Hef i1 Tam1
Tl T T Siedieh! WA TRUE g7 | STash! THT S T80T FHfeTHh! 53 3714 SR s
TN TSA | a1 faversoedehar T faeRucashdrshl STAN &S | ST-ATde Sitad T TS s M
ZAg BIEA | THIeUfehdTehl ERIAeTHT 3T A1 97 | U= TRg-HT il STl SRS e FraeemT
o= Frars T T %l T TGS -

‘I AT T 9T Fgde®eh] Fasul T Saeells A T adeh! Jod Wi | FHISers
SRS LA YT TS, Tiaeis THes ¥ e fe emhd T8 | I8 Ion foztes | shad
TATALTAT IS &, AT IS e Fa arefiferd g7o | foram fagm qen <o
i T 5 ool e | STk AR ehl Tl SU=adel fow T od i s 1"
(I8, R04R, 9. ?)

SYATHET ST 965 ®9 AT Ui T1ehfden feamect a1 4f4 o9, 983 Y Je0H 9 | T84 h
TUISUHT SRR, Yo iy fafaa sifafaaer Jeg T gemfun <ifra fafea mee, Seafasra fose
fafaa sefa sehfa aesifaers geam R T&T Gfehes | THeh! TRaHT - STehTT STHT & |

HAT : JTEADT TG FY

e faen qen gfaemeh! SR ISR HU TRT g1 9% I Ui¥=mT Y Weha TR o7 1S |
HThT SR W<l Ui HE 7 TTIeh! Toohed B | TR SATSTohT HUTHT SMHRIHR AT fawr T Fefiers g
TG YA AT TET B | JHT A X =TT YTt UhHT ST STTSTeh! Shefehl qatury o
I T Tfhes | ASEEHT GAwaT W A TUeh! IS el Yeehd A1 ST Ui STequ T-ee&H
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O FeATH YA HAThT ST T &1 o 5w TTUeh! Tehd ST B | T 94T — AHT 9T
STEHUI Y-IEEHT, AGHUI Y-AZEHT Heal IUTUSEEHT T IUTUSEEHT a1 lfcheh HEhdh! HIdeEH]
TS AT WS 5w TTUEh! | AT T heTeh! TR Teehdeh! BT 5 T8l T S T e
T T& el ST Ao | af¥erment e s eeht faged, fewg, feg ¥ st e famar a4 2

o gfeht ST 2R YTl el o Hee Ao TReRT A | 3 B g arst fefeR] S e
Yfy=rent i qul FRaehRIfh | IoHT SHereh! Il gl 9= 919 Tifeheh TMfgcareh! ufget nfeshfa wfam
STeHifReRd THEUR YT TReh! S 9= T g fidet aifecrear Smegd sfamre T shifsfaar

T TR S | T gd T UieTH g | T4 o Hide®s v+ fa8mTa 991 shiadr T gfasmm
TOHT HEThT B | TaTH1 haTeHehdsh! Ger T hiehUen] © T Al Twa1vws i 3TToTehT heiTehl
TeR et df GerHT v Wisy AT g | HRUT fESieiE a7s ST ol el ASEEH 3T faeh gen
IRETEE SATEEheR! & |

T SR T ST ARl €Y 2 | Ikt ToeaTens ot grer g1 ufd a1 faeh g
Tofouent gfaen &1 ¥ i1 gfie g7 | IwrTd T 381 SU-ATEET hefTeh] ATdl THIURT T+ Fietell
B | TR STHINTT TARTETE & &1 ¥ STETHHT 93T HATH TANTeh] STl T B | HATETS A&
A fT I TR STHRYFHR T TTETH B - (1) T A e () T HAT T (3) B el |
TUTCATAT 3T SATHT Hell o] Teid W o4, ST I SIa el 91 AfersH | Fel BIe Sl 9! Haad
TR e Y BISH | TTIhATHT BT T el Bl SheTH=T fdid %k & |

TEHAT : JTEATADT TAEAH T

e[ ToRTodT T8eh! e[ e STRSATFeh! TFl Y9E & | THATS ST sl Tfae 9 s |
ST ST T FHeATh THH! UM e i a1 gal T IT=eh STfSehieteh! SIS TaTa
T | Yd T IRt STeehT foTuR STTUah! SHeliore®H 1 J8eh! il sfa 3Bt Afthes | g 3%, sreq
T+e], IUFIE AT JRUREHT T &Teh] Yheheah! for halve® age dfersH | ufyamm faget, feg,
T X 3TeIett UTeie fawdeeet T eehl sTfastial fame 3 | uftemet eregehemmn fafy= g
TR B R STUMET o4 Afd SR 7= Sfe | If=mm et qarars 9 9 =11 o 7s) el
B - Short Short Story (TTEJehdT), Very Very Short Story (3T7cI¢d hell), Little Short Story (FTJ ),
Mini Story (S &el), Flash Story (St Fel), Micro Story (&l Fel), Hint Story (FS@hd ),
Postcard fiction (ST ), Nano fiction (AT M), Drabble (AT hell), Twitter fiction (fEareX
M), Sudden Story (TS M) S | AT ATHEE THIGH HIGAUS] I 3T A THIGAAIHS Hid
THTEATEHTR T3 0T TTeehelTeh] oAl T AUTel STEeh el = TehISHT Seeid TReRT B | Uiv=adel
TR HR 7RI AT TANTEEHT ATHHT HIA FHAA1 AU ST X TR ae®HT 9 Stfastfa fiman

B | TUTCATeRT TR UTHT 300 TTeqeh! STTAUTTHT WX e el J&t Jaferd S | harel STsthel gorehell
R U TGRT JeIsh, WANT TeishT S | THTci=sh HIgAXIS! STHIC! STeheThl TEehe® Ueh JANTHT I
TSfeew fafaer THrTae argae Heh! Teehd T8 e B -

“EHERTEA Tell WG 3Te Tefeid GUHT goel fohamel - TS Jeedee (S
Y00 T 9T 300 TH) TIh! AGTHISTH TN AGH Trad T T3 AT BIEH,
fafary sresdeme dren! ArsHIeG T T2 TaH THIEhHR] TR 7] ST
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B | Tl ASEESEAT Aeh! & WA W AT o YT T Ie3ehl TRl
TRt A1 faf¥era Temen drent el Yeash Seee TRl AT Yesh el o] Ui
TEL TETHD] D | ... A TS AYHURE I hell o1 Feheeh] et T9A e
gar fruifia srssaregen wifq uu ufq e faeleltsd = rei<iftq e 7+ |rereht
BIUS " (IM, 2095, . 330)

T[T S TEY T G S | TGeh] &Y T T 377 faen gfaemd facer faes sier wo
i &k B | IHHT HATheh! (S, HE T 3cdeh] @ s | TN JS@ell ST T HAH gfd
TS | SR il B Ea1 ST-ATEHT Al Jemane! Tahiad g THd Tk TR | SU-ATaHT 371S T
Fec NTATE Ueh Weh 9] UI=aeT T HeT 9ITaTe fafy= qf=seg® hallsd fies | el 9= Jehiell
I TRl FRTHT AT STEIEE SU-ATHHT S held IS+ | 3T%F T[Tl T JHeh] heldeals feh
Giesg U &9 | T o 9o 937 4 ‘S o, 531 o T A9Teaehil oRg’ 81 | TTe[sh Tl STg
TEAH G IS, e T Seceh] Je@ell fae] I TUshiel 9! TRaH gArdge afka o |

TR TR TS qNT STRET B | STREY eh! TIurehl 33 | T8 INTH T9e Ui, THE TS0
TS LE5aTS SUIGA G | THhT SR ATRIEE el g STavdsh © fohfh Al Ugshanl &M
fa=t 311 &1 | TFishen! gEard TIE! fargeTe g YTl Ui TeeheTehRel SieiiTd afiaderdr Jgiane
AT | T&T e aife T fageryor Afa | garers gfafy e s |

amfs e AFTTRT T STAUHT THET Schvdl U T4 31 H&T 9N 3 81 | grgehl 33  faanmd arfq
Fidgectsh! 354d T 3ch Ul &l T | §rEels ToF ST 318 Ui F&f 7 81 | §rg Sifd ToF 1 Ifq =
T TSV §ocil Afeas | Teshi o Sifd §oeil T a e sigdll <dfd o &R STl Thal o3 |

317 9T eTeh] T ATeh] &1 BT | A ATl TR i IS | 3G T HEA NTeh! TehaTdTel W TTeeheITehl
Tk fAeior g5 | T8 A urTn Sifeet STeREEh] SUAN §IUS | 3T SHaXTH 9o faun yfasmmn
s T AIHUTRT 3T T 3TE THTHT T Gl | TRAT e AT foerest e
TRl WIS | 3T TEshell Weaedss | Tl Uideh Sifd del Wosleral i o TEehel
Thel 93 | T8 TYHATHR IR B aaRes Tfid 7 U | J8et fordRent 9e1 Tamdeh] gad |
1 B AEE & Traeaml IS | Tl Fefohell I SiIfad &S | g T99id =l Fgal

TTEHATS &fd 9 IS | T8 raeaH] YHiereh U1.Sl. SIRH S'Seh! HRoN I5 il © -

‘TR ShEET ST FHeh! e fermned gee arafa s e iders oW T8
SISy R TR St=cq| uigsh T el wfaeafa (Eco Sound) st STy TRIGY

BIEW | yfaeaf TgT =i STeRemT el AW A 32Tl (Jokes) T 7+ 1
(913, 2095, 9. 93)

TEHUTCATS 3T T R el B - Wiew el T B Iedt | Tef Wied T BIeish! Taerd a1ef @ied T

el FEIe Y TRT B | Wiew el gl T foms w9 SIW Siefian er@ehal foig &89 | @i
ST SO W U3 Hfcetd Tad 9 Sre A THT 3TefehT ST Uideh Hifcetd e | Wiew Sieft arefent
TRIhH T AR Toiel fHERor 74 Fefl 81 9 B Siell TRashal Iehars GUsh! el B | i
~ YiGehehl HAHT theh RN T3 T HIEHT g STThRATs Wie Jeiiel s a3 gal T8l e |
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T AIH AT TFhHEEAT Gehral fEa1 S Jeft 7 ST 7 ufies | R wiauar arasese s
I THICR T UISHeh! FHRTZ STehiTaR g ST e ST @i et Aoed | A1 @i el Jeht
i GeihRen! T ST 21 | Fuereh! fesmz el sid Giear T T Hid Tieal 9] 7 9 HT [
GAThIEh! T T 3T T TR ST T I TR If THTIHT hid Wied T i Bre ¥
HITCAT STETTHT TEJeh Teh! W] F2ad 96 | T A1 Wied Yeiish! STAN a1 eiEehel 7= HITerdl
O JE3 THUS | T8 el & 9 Aihes 9 Wi Sieiishl STERT T4 &1 91 ogehel 3T 1 SeFeh
Teohd 9T TR, WISk T FSI=TEmeh! Trqut STEmes o T4 T-I T9eh! JIT TR |

qTAATHE foToam st

ST <1 T B — SUATE, T T AYHAT | AT 3 9 Ufaee® a1 Ui = | 7 Teh faemen
wfgen JYuenet famn swiqus gfteer 9 <fag mic! Bigd | fmi Syees fHeses 31 ®
SUANTehR! TLRT X ATETHT Tleh B | T 1 FIAHRE ST, U T URawTen! giee! Hich o | Su=aH

B HARE g — Tk Y& HIdl T T el & TRl TATCTS B 3734 317 HERIeh FARE |
FRSTcHS T SIS T hicTueh! Geil IRasT FIellchR 3 | 6T Tfae el Sl G =2
FTATTH AR Tehgs a9l HeHSh HeARE Ui s X THH Feleh HeAeEeh] Sell 94 B |

TS G T I | IRASH s — Jeiicdeh SaHT AR T faaierss feafasm! aemm=m |
eI T 9 | STaeh] Ush Tus Wgfa 9l HeTers | ST 1 (SHan) Siied 2igH, ST
Te<d &l Weh ST | TE! W TTe[ehel &, e TS 3Tcded GA1 T A ST s | S 3
AT §IUS | Teh TS ST STiewd eTeeheTeh! ST 6T B | 8 SIeATg®eh] STl ufl erfsheel 9
T | UHEE Ui g J9H T A1t o1 g1 | IResT Geshdicash, ST T SIfaericds
TS | UIREl SeTa=ae, ToF TadTehlcqahdl eTeehelTehT SRen AT g | fagrgea! Seres Hiharene
WIS 87 T TIHATETE ALTHER LT k! B | T M olEgeh YHEael el T ST
IRdl ThallSg “FHTHT TG heTdh g - SU-ATIHT $hichl” eh! = |

FHAT T AYH AT Tl faen Wehl /T T Us FAGIHR ATIIHIG T s -

T[T Ui HeT F TUhT HUTHT SISTE Feh, TETES a7 d SThT G
FHHT 9 I SUhveER! o g T el TTeeheN gol TSR THE U
i 3 GEohT o9 Feuary <fEes | (1AM, 0%, 9. 53)

T T IR AThT ST T UTa Tewa Teitereh s Teiorrs] JohRuel el & —
“STEIR T | SHefTFeheh] TXETE § 1T Fi G | TSR Hoid: Teh 0T &ifureh
AT G0, STAHT THY Tl o s gad 1”7 (TSRO, 309, J. 394)

et mfecasht Tieren MR sement femmim oes —
“SHATHT ThHIRT TEl ST ST HITEUSHI, ThH3ThGT G 3T ST HATEH,

Teh HATHHATH] AT ST Seh] FHA Th TSI o1 FHA Teh HAINEAE F=fefd
TRUR & 1" (FRM=R, 09%, 7. 35)
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T ThiheRel AT TSI R GraI-EH] Gt 718 el B —

“IUTE iR e TAfemsnt g aferes | 7w &R fefes swfgerr uf4 foasa 9=
TS TR Y FEHT G2 TS R YT Yh! hiadl fSeh] fI€ UhTet HUTh! T I
Géreh T SUGTh SSHT THIEUH] §IUS | SUHTEH! TS AR 7T+ g a hemdl
TG T THE | T ST St TS §EaHT TER et &l 9°aht § |
T el FHUTEATE G T TERT § | FHAThTart tfesran far o1 qiehrent
TATTHAT IS | TATIRATE! T A ATAeATEh BE STTER el il U &7 | el
iRl A it ST W g+ | Ty shiaarn = siaezen fafia srfaesfa
T STEER U g | A1 fagls, fiverel T oread Jui gues |7 (THehTele |ifecd
OIS 9, 040, §. 4R)

fafire farumior TerReTeT Tramr ST

TR T Goheh o1 Yg i Tiehedl UIees | T ol STgYfdeh! TYRehans STTeTh TTe | aTejad
TEAT g Soh! TR &1 | SHaesHIen! Farstor, Tare ¥ geraehtiiarent gfteet = 9o = | =0 gom
HeYftesh] AR SHAL: TfScel ae a1 TE(0e® o o S-a | A1 Jecl Tiesh ™ AieashHl
TeRTSTehl TRETT Walfed TTeH | TTeTosl-ehl aRedT i ciH] THIHH (& Afd = =1 ol Teashid
T I | I Y Ta ATl gaTge Ui 2t g8 U< faemeht Hfaen o= 2igae | TTeehen e
faement gfaen &1 = Yehes o faement afasn 21 | cTgehen TaTHs AT 1 99 Yeheh TaTcHs ToT
BN | TR T g UShTel STeehelTdT TaTceh Yaf arge 914 Tediel! YeI garel Gehehdl T 07
Ao | TEATHS et g farg g fary B & seie tefyargt 3w g fargfistent famy g1
TR Y Yok o9 Toohl THa-Y T2 UTs THTeeh AALHOTHEIS TTare] ST JRIRHT el B -

T[N T Gheh quiaan Ty e afaen g @ e, 99, STgyfa Tfeehl ST

ST T TEEIeh! UIET STE hal IS T ShAST: STREATH T hiadTehl TTe[ad e
RN 9 T Y hehoh! ol g Geaa-Y 3fEws | (TMdH, 093, 9. &5¥)

T T Gehoha g TS 3+ TaemafaemeT Tefehemeh] HTS =31 AT 6l aws | shiadr fasn
ST T HEThTed, WUSHIS, TTHT Shiodl, eeht shiodishl |1 fere), Yo, Siie, SATcHg, A2
anfe faumgfaursn el Tfasaf g AR TH TRl T e | Alfeal et T
STTHTTAT T AT Y herTeh! THehedl ® T W Hfehan R Teeiidrent fedmaet =i g8 e 2
B | TR TR ToAT 21 9 gfehetl Ttk Satet o | gefohet &1foreh AaReet 81 9 aTeehell Siawa
Tffcaeh ToT Bl | 3TTSTehl SIdTd TEahe®e] Ghall T gl Areeh] W AT THa] TTehTeh
ATHAT Rl AEREHT B | G heATaTSISE T TS Sa1S TEehTeh! Al Bl | T ST
Sftee! T Yihdd, Biel Afaehel T Tlcheh el T SRET Ui 317 gfteet = %Y g

TR ATHT hiddl Aeeh T Taweeh! Traeetd 9= YTeh] TS+ | Ueh Taenfyrst 37ehi fasmen yfafears
faumeEen! steaeem i | =1 faenfagoment stawen 21 | =t fafmioren! user ufshan & | sfadn, Jes T
freryaTSe 3171 faeeh! TTefeh o STeTeet ot | Shifadl fae ST=Teferd cThaTe® SIS el
B | T<h SAATcHehdl T T 81 | A1 e ST=qelerd JUah! TTehaTe® AT TTejehel g |
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T A ATGEH FaeeHs wafa Ufers | frery faun fafya ergeen frerurcs Sefie eregemen
T | T TR T SR edl T HIHYEY TIHYEY giefargen! WA &= | fHery fafya ergemamm

SEHAEh] I ~JAdT e | Tl fae S=aeifera yaftel reehees FAreiel aTs faehad qeamsa

A TR §5 |
fafu= faen gfaemdn T emeh! Trary STETareen] STaeel faerurerE Afa-ET T g el
wfeTshTes B —
TEHUTHT 3 femyfaumir T/ ST srau faaRot
faren Wz f@;&[ HroR T | TR el (e 1) Eiicaul
ST HI*I{H%I{Z{@ HUehlcd
ST Tty (e T wfaen |[awerTd ST=TeR! | e -
AT AT AT (X TR ATHT JAATH e
TSR
Al TR STHRIHR gl
EDi] e |feRead :ﬁ%w AT TR AT -
THE | cremoment gommm s
g
yafaeg |Gfiraary TR e ufaen
ke ifers  |fAwed  [Sifedim X ke o faemeRt
et yfaen &l
ehferan faumTa S g1
Yo | a<d o
i e |Fehed [T (e |STehReT, e, S TR FIATHF
Wﬁaﬁ TS W JIdh[ TAh Il ¥heehess |
TGS 9
TR ATH
forament e
)
Rl hiddl  |[TEwaIfeud - - PRYFR, faer,
EISGiETU
TUSH ST - - HEPRYSR, faer,
EISGiETU
HRThTT gmEfyd| — - HPRYFR, faer,
EISGiETU
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