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Editorial Message
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STUDENTS’ PERCEPTIONS ON TEACHERS’ 
FEEDBACK

Kusum Raj Subedi, PhD
Associate Professor, Shaheed Smriti Multiple Campus, Chitwan, Nepal.

Suprabha Subedi
Student, Tribhuvan University, Kathmandu, Nepal.

Abstract
Feedback is prescribed information given to the targeted learner about the learner's 
performance relative to learning goals or outcomes. It should aim to (and be capable 
of producing) improvement in students' learning. Similarly, it redirects or refocuses the 
learner's actions to achieve a goal, by aligning effort and activity with an outcome.
The purpose of this study is to describe ‘Students’ Perceptions on Teachers’ Feedback’ 
on Homework’ aimed at analyzing students’ perceptions towards their teachers’ 
written and oral feedbacks and exploring the feedback techniques used by teachers in 
class eight. This study was carried out using both the primary and secondary sources 
of data. For primary data, sixty students were randomly selected from four schools 
of Chitwan District. I used both the closed and open-ended questions to elicit the 
required data. It was found that the students would like to get positive feedback for 
homework from their teachers. Majority of the students’ perceived teachers’ feedback 
on homework is extremely helpful to improve their performance in classrooms. The 
study also discovered that the general feedback techniques the teacher used in the 
classrooms were teacher correction, peer correction and self correction. The findings, 
conclusions and recommendations were made after the analysis of the data.
Keywords: Homework, Feedback, Oral Feedback and Written Feedback.
1.	 Introduction
Homework is a set of tasks assigned to students by their teachers to be done outside the 
classroom. It is a cost-effective instructional technique and can have positive effects 
on achievement and character development and can serve as a vital link between the 
school and family. In other words, it is defined as “tasks assigned to students by school 
teachers that are meant to be carried out during non-school hours” (Cooper, 1989). 
Homework should have different purposes at different classes. For lower classes, it 
should foster positive attitude, habits, and character traits. For higher classes, it should 
facilitate knowledge acquisition in specific topics. It should be required at all classes 
for a mixture of mandatory task. Therefore, it must be appropriate match according 



Shaheed Smriti Journal-2022 3

to the students’ level, age and environment. At the same time, it increases students’ 
participation in the learning process, personal development, enhancement their textual 
knowledge, effective implementation of homework policy, improved performance   and 
sense of punishment if they don’t do the homework. 
Feedback is an essential part of the educational process and it cannot be achieved 
in a random manner. It comes to be understood by the students according to their 
individual learning objectives. It is a suggestion given to the learner to improve his/her 
performance. Feedback, in this regard, is any form of comments given by listener, 
reader or viewer for the improvement and betterment of the students’ further output. 
Sometimes, giving feedback only is not enough; rather, the emphasis should be 
redirected on the objectives of the feedback; why, when, how it is given, what sort of 
impact it has created on the learners. 
Karki (2011) carried out research on ‘Exploring Teachers’ Use of Oral Feedback” 
and the researcher had used a simple random sampling procedure to collect data of 
Dailekha district. The objective of the study was to find out the types of teachers’ 
oral feedback on class ten students’ oral work at primary level. He found out that 
almost 70% of the teachers used evaluative feedback in the classroom. Majority of the 
teachers were found very careful to use negative feedback in the classroom.
Joshi (2011) carried out research on “Students’ Perceptions on Teachers’ Written 
Feedback” to analyze students’ perceptions towards teachers’ written feedback on their 
writings. Sixty students from two schools in Doti district were selected to collect the 
data. Questionnaire was the tool of data collection. His research revealed that none 
of the students desired the negative feedback; fifty percent of the students did not 
understand the role of feedback given by teachers due to the use of new strategies and 
lack of explanation of them.
Similarly, Joshi (2017) has carried out a research on “Feedback Techniques Used 
by the Secondary Level Teachers in Developing Students’ Writing Skill”. The 
researcher found that the teachers’ used different ways and techniques to provide 
positive feedback and negative feedback. However, the majority of teachers’ were 
aware of providing negative feedback. He also found that written and oral  feedback, 
reformulation, providing direct and clear instruction and others were most frequently 
used feedback technique whereas, coding system, pointing out errors, criticizing 
students, rewarding, student self-correction, hinting were the  least used feedback 
techniques in teaching writing skill.
Although a number of researches have been carried out in feedback at secondary level, 
none of the researches have been carried out on basic level. Likewise, none of the 
research has been concerned with the students’ Perception on Teachers’ Feedback in 
Homework. So, this study was only an attempt to study.
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Richards and Schmidt (1985) define feedback as any information which provides 
a report in the result of behavior. So, feedback is any comments given by listener, 
reader or viewer for the improvement and betterment of the writer or speaker output. 
Feedback encompasses not only correcting students’ mistakes but also offering them 
assessment to assess as to how well they have done during or after language production 
exercise. Without feedback, a student cannot know what he or she has done either 
right or wrong. In this sense, Kepner (1991, p. 141) defines feedback in general as 
“any procedures used to inform a learner whether an instructional response is right or 
wrong.” The way teachers assess, and correct students depends on the kind of mistakes 
being made and the type of activity they are taking part in, for example, the oral work, 
the written work, major and minor mistakes etc. In this regard, feedback is not only 
a key element in learning language but also for all individuals who want to attempt 
any work successfully. Feedback is the information or statement of opinion about 
something, such as a new product, that provides an idea of whether it is successful or 
liked. Feedback can improve students’ confidence, self-awareness and enthusiasm for 
learning.
Harmer (2008) advises teachers to ask the students’ interest and try to set homework 
which is relevant to them; not only in terms of their interests but also what they are 
studying. In the context of Nepal, teachers used to give homework according to the 
exercise or lesson of the book as the homework, to write, read and memorize by 
thinking that giving homework is their job of teaching. This is the true fact that the 
teachers do not forget assigning homework, because they believe that if students 
do homework, they have learned well. Generally, the teachers do not think how 
they can make post homework productive. They rarely manage the class where the 
students correct their mistakes and learn from one another. The teachers have not been 
successful in providing their learners with opportunities to get students to correct each 
other’s homework in a supportive and cooperative way. Similarly, the teachers usually 
don’t give priority to provide proper feedback for the students’ homework, although if 
they give comments, compliments as a feedback, they only respect the right answers 
in the students’ homework. The students are happy if they don’t get homework or 
feedback from their teachers. They think getting homework is full of stressed work and 
getting feedback is a type of scold or insult for their personality.
That is why; I wanted to investigate the perceptions of students’ towards homework 
and feedback. It hinders the students’ personal activities or helps develop their progress 
in learning.
Teachers’ feedback help students reflect on what and how they have performed, 
showing them their strong points as well as the weak points to improve the entire 
learning  in the future. We have heard that homework is just a work to connect students 
to previous learning but it is for developing learners’ learning skills and enhancing 
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language too. Feedback can encourage and motivate the learning effectively as it can 
be positive/negative, oral/written, immediate/delayed. Whatever its types, it aims to 
affect on learning positively. 
Effective feedback technique as well as varieties in feedback help students learn correct 
forms of language easily and motivate them towards learning. The problem in Nepal 
in the field of teaching is that teachers are unknown about proper feedback techniques 
and they are less concerned with feedback. To them, it is the task of carrying the 
unnecessary burden, bothering and time consuming task. 
Joshi (2012) states that teachers should use a variety of feedback techniques, only 
the limited set of techniques should not be used in teaching but even the teachers are 
less clear and aware of some feedback techniques. Similarly, Students are not much 
motivated towards learning but if a teacher provides proper and appropriate feedback, 
they can be a good learner. Therefore, this study attempted to identify, types of 
feedback they were receiving, types of feedback they wanted to get.
Fauziah, Rustandi, & Rohayati (2022) examine students' perceptions on teacher's 
written feedback in teaching discursive writing to sophomore students and another 
explore the types of written feedback and students response on teacher's written 
feedback. In his research, findings revealed that teachers used direct written feedback 
only in the form of comments, questions, and suggestions that focused on content 
and form. Another finding was that the students got a positive perception of written 
feedback that motivated students in writing. In addition, the researcher also found that 
students followed up non-verbally on the teacher's written feedback. Therefore, in an 
educational perspective, written feedback could affect students' writing skills. Teachers 
are advised to apply written feedback as a strategy in teaching writing to improve 
students' writing.
Gattullo (2000) divided feedback into corrective, evaluative and strategic. Corrective 
feedback is one which focuses on helping learners notice and correct responses which 
are wrong. In language learning, corrective feedback is primarily concerned with 
accuracy. It aims to provide a judgment on the learners’ performance. Evaluation 
feedback is related with the performance of the learners which is dominant in second 
and foreign language classrooms. The teachers use different words or phrases in giving 
evaluative feedback. Finally, strategic feedback aims to offer learners advice on what 
to do to improve their performance. In other words, the teachers try to suggest ways 
of helping learners to overcome their mistakes by themselves. It can help learners to 
become self-reliant. 
Feedback is not only a key element in learning language but also for all individuals 
who want to attempt any work successfully. Highlighting the importance of feedback, 
Nicol & Farlace (2006) provide the following points:
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	 helps clarity what good performance is, (goals, criteria, expected, standards).
	 facilitates the, development of self-assessment (reflection) in learning; when 

well organized, self-assessment can lead to significant improvement in learning, 
especially if integrated with staff feedback.

	 encourages teacher and peer dialogue around learning.
	 encourages students to persist and it is sometimes easier to accept critique from 

peers.
	 encourages positive motivational belief and self-esteem.
	 provides opportunities to close the gap between current and desired 

performance.
	 provides information to teachers that can be used to help shape teaching.

Importance of Homework
Every teacher assigns homework to help the students apply, review, and integrate 
everything that children usually study in the class. Homework develops study habits 
supporting learning, helps in memorizing of basic content, helps learners in developing 
skills in related subjects, deepens understanding of concepts in the taught area, makes 
learners ready for the next day, helps students to organize time and tasks. North and 
Pillay (2002) explored homework assignments in 88 Malaysian secondary schools 
in the English language classrooms. They highlighted that homework was seen as an 
extension of classroom learning and it gave pupils the chance to consolidate classroom 
learning. Similarly, homework increased participation in the learning process, personal 
development of the student, enhancing parent-child relations, effective implementation 
of homework policy, improved public relations and as a form of punishment. 
Homework has always been associated with schools and it is part of students’ and 
teachers’ workload. The basic purposes of assigning homework to students are the 
same as schooling in general, i.e., to increase the knowledge and improve the abilities 
and skills of the student. Homework should be required at all classes, but a mixture of 
mandatory and voluntary homework is most beneficial. Some of the important points 
are listed below:
	 homework reinforces skills, concepts and information learned in class.
	 prepares students for upcoming class topics.
	 teaches students to work independently and develop self-discipline.
	 encourages students to take initiative and responsibility for completing a task.
	 allows parents to have an active role in their child's education and helps them to 

evaluate their child's progress.
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	 relates what is learned in school to children's lives outside of school and helps to 
connect school learning to the real world.

This study is about to investigate the thoughts and perspectives of the students in 
the field of feedback on homework. Age, gender, attitude etc. are the major affecting 
factors to students’ perception. Feedback is one of the key factors that influences 
teaching and learning. It motivates students and clearly shows us what is right and 
what is wrong or what to be practiced, implemented and what to be stopped. In this 
regard, this study focuses on the search for understanding how the teacher provides 
feedback on homework to the students’ and how the students received the feedback as 
its effects. This study aims to find out the gap between student feedbacks to teachers. 
This study has rationale and importance to change and inform if it needs to. Homework 
should be appropriate to students’ level and feedback needs to be done according to the 
students’ homework. The research focuses on the following research questions: What 
type of feedback do teachers provide? Are there positive aspects outweighing negative 
aspects towards learning? 
Many of the students and teachers comment on feedback. Some of the students’ 
complain about the teacher’s feedback that they do bias or their feedback depends 
upon students. The teacher neglects students' progress on learning and doesn't provide 
appropriate feedback according to the homework. Here, I were get overall data from 
students’ perspectives. I was finding students' thoughts, wants, expectations and others. 
Similarly I was exploring what they are doing to get feedback for their learning. In this 
way the findings of this study will be useful to researchers, teachers, students, parents 
and to all those who are interested in second language teaching and learning also for 
those who are directly and indirectly involved in it. 
2.	 Objectives of the Study
The main objectives of this research were as follows:

	 to investigate students’ perceptions towards feedback on homework,
	 to explore the types of feedback techniques used by teacher in Bachelors 

Degree classrooms.
3.	 Methods
This research is a qualitative survey descriptive; the main purpose of a survey is 
generally to obtain a snapshot of conditions, attitudes and events at a single time. 
Nunan (1992) mentioned that a survey is an overview of phenomenon, event, issues 
or situation. This research was conducted at Chitwan district. The population of the 
study was basic level students of Chitwan district. I used a simple random sampling 
procedure to select schools from the Chitwan district. The sample consists of 60 
students. Thirty of them were from eastern and rest from western schools of  Chitwan. 
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I used mainly primary designed a set of questionnaires for the students to elicit the 
required data. Data were obtained from closed ended and open ended questionnaires 
and measured through descriptive methods. The questionnaire was designed to get 
the perceptions of the students on teachers’ written and oral feedback on homework. 
Therefore, the questions were students oriented. I took data from the primary source 
by forming a set of open-ended and close-ended questionnaires. For this purpose, I 
adopted the following steps: At first, I went to the concerned schools and talked to 
the authority to get permission and explained the purpose and process of the research. 
After getting permission from the authority, I consulted the students of Bachelors 
Students and requested them to take part in the study. After that, I distributed the 
questionnaire and requested them to fill them within half an hour.
Then, I collected the questionnaire distributed to the students. The tool of data 
collection procedures a questionnaire followed by above processes, the collected data 
was systematically analyzed, interpreted and presented qualitatively and quantitatively.
4.	 Result and Discussion
Based on the finding of questionnaire, obtained that from eighth graders students' 
perceptions of teachers’ written and oral feedback on their homework. For this purpose, 
the researcher collected 60 informants from four different schools of Chitwan district. 
The data were obtained through the use of open-ended and close- ended questions. The 
main focus of the study was to analyze and interpret the systematically gathered data 
through appropriate tables. Therefore, the result of this research has been interpreted/ 
discussed as the following in different tables.
This chapter is mainly concerned with the analysis and interpretation of the data 
collected from the primary sources. The collected data were analyzed and interpreted 
by interpretative, descriptive approach and used statistical tools like frequency count, 
percentage. The analysis of data and interpretation of results are given below. As 
mentioned, I distributed a set of questionnaires with 23 closed ended questions and 
5 open ended questions for the data collection. Under the selected themes, numbers 
of questions were asked. The main theme of the study is related to perspectives and 
techniques which are presented below:
Students’ perspectives related
	 Students’ General Perceptions: this theme was presented to explore students’ 

perceptions, thoughts, and expectations towards feedback and homework.
	 Motivation on Homework: this theme was aimed to understand the way students’ 

get motivated towards learning.
	 Effectiveness on Homework: this theme was created to investigate the effects of 

feedback on learning.
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	 Language Learning: This theme was kept to understand how the students’ improve 
their performance, build confidence and correct mistakes.

	 Homework as a Problem: this theme explained the students’ opinions whether 
homework is a problem for them or not.

	 Do Research for Homework: this theme assists the students’ behavior whether 
they do their homework for their choice or classroom or they really want to build 
their knowledge on learning.

The data collected by using close-ended questions have been analyzed and presented as 
follows:
Students’ General Perceptions
This theme is presented to explore students’ perceptions, thoughts, and expectations 
towards feedback and homework. To fulfill this purpose of theme following sub themes 
are presented:
Oral Feedback Outweigh Written Feedback
Students were asked to respond to this statement ‘Oral feedback plays a more 
important role than written feedback’ and the perceptions of the students are given that 
66.67 (S.A & A) percent of the participants agreed with the statement, oral feedback 
plays a more important role than written feedback and 10 percent of participants 
disagreed (S. D & D) with the statement. Majority of the participants believed oral 
feedback was far better than written feedback. As we can see from the table, students’ 
preferred to get oral feedback. This means, oral feedback is a very powerful and 
effective tool as it can be provided easily in the classroom.
Importance of Teachers’ Feedback
The students were asked if teachers’ feedback is important to their learning or not, 
and their responses were that 95 percent of the participants appreciated the statement 
that the teachers’ feedback was really important. This shows the greater number of the 
students perceived that teachers’ feedback is necessary to their homework and it has to 
be provided to make effective teaching and learning activities.
Advantages of Feedback
The students were asked ‘what do you think of providing feedback on homework?’, 
then they replied that, 38.33 percent of the participants thought; providing feedback 
on homework motivates students’ whereas 36.67 percent students’ believed that giving 
feedback helps to uplift students’ creativity. Similarly, 20 percent of the students 
responded that the feedback engages students’ on activities and 5 percent participants 
believed its waste of time.
It is noticeable that the 95 percent of the students agreed that providing feedback 
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then they replied that, 38.33 percent of the participants thought; providing feedback 
on homework motivates students’ whereas 36.67 percent students’ believed that giving 
feedback helps to uplift students’ creativity. Similarly, 20 percent of the students 
responded that the feedback engages students’ on activities and 5 percent participants 
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on homework always brings a positive change and effect in learning; i.e., involving 
students on classroom activities, attracting them in learning, and developing their 
capabilities.
Motivation on Feedback
This theme is aimed to identify the way in which students’ get motivated towards 
learning. In relation to this theme, the following statements were asked to the students 
that 81.67 percent (S.A & A) of participants agreed with the fact ‘Feedback on 
homework creates a motivation and intrinsic interest in their study.’ The majority 
of the students’ responded that feedback on homework motivates them and creates 
enthusiasm in learning. It means feedback on homework attracts students’ to do 
more activities, and encourages them directly related to the study in the classroom. 
Furthermore, the second number of statements shows that 75 percent (S.A & A) of 
the participants agreed with the statement that teachers’ feedback encourages me to 
be active in the classroom. Similarly, 20 percent of them did not know and 5 percent 
participants disagreed with the statement.
These results show the majority of the students assumed that the teachers’ feedback 
motivates them to be confident in the classroom which expands students’ interests and 
develops their ability to raise questions. By following this, the last statement presents 
that 95 percent (S.A & A) of students agreed that teachers’ corrections are helpful for 
students’ to develop interest, learn and improve their language skills in learning.
Effectiveness of Feedback on Homework
The researcher tried to investigate how homework affects students' learning. Students’ 
were asked ‘Feedback on homework developed our study habits, time management 
and communication with the teacher’ and their responses are that 95 percent (S. A & 
A) of the participants agreed with the declaration ‘Feedback on homework develops 
our study habits, time management and communication with the teacher’. This result 
depicts the greater number of students’ believed that feedback on homework helps to 
recognize the learning progress, organize the time and establish a bond with the teacher 
in their learning.
Language Learning
This theme was stated to know how the students’ improve their performance, build 
confidence and correct mistakes through feedback on homework were 91.66 percent 
(S.A & A) of participants agreed with the statement ‘Feedback on homework 
completely helps me to improve my performance in the classroom’. This shows the 
majority of the students’ perceived feedback on homework helps in learning to assist 
and perform according to their ability in the classroom.
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Similarly, the second statement presents that 78.33 percent (S.A & A) of the 
participants believed that feedback on homework naturally boosts their confidence 
level by taking risks, expressing creativity in classroom activities.
In the same way, the third statement explains that the masses 70 percent (S.A & A) of 
the students were in the favor of paying attention to teachers’ feedback while learning.
Homework as a Problem
Homework used to present as a problem for the students. To understand the matter 
the researcher tried to investigate the perceptions of the students towards feedback 
on homework. The statement presents that 41.67 percent of the participants disagreed 
with the statement ‘Feedback on homework gives me stress all the time’; similarly, 
33.33 percent of participants did not know about it. On the other hand, 25 percent (S.A 
& A) of them agreed with the given assertion. Majority of the students disagreed that 
feedback on homework gives stress all the time in their learning. It means homework 
doesn’t bring stress all the time but we couldn’t ignore it from some of the students’ 
perspectives.
Similarly, the next number of statements displays that 60 percent (S.A & A) of the 
participants agreed with the given assertion ‘Homework is not always effective to 
provide; it eats up our free time’. According to the results, the majority of the students’ 
agreed homework and feedback swallowed their free time.
Doing Research for Homework
This presented theme wants to explore students’ perceptions whether they do 
homework for the classroom or they want to build their level of knowledge. For 
this purpose, students were asked to response the statement ‘Homework provides 
opportunities for me to do deeper research’. The 75 percent (S.A & A) of the 
participants agreed that homework provides opportunities to them to do deeper 
research. This shows that most of the students perceived that homework provides 
opportunity to them to search in depth. It means, the students dealt with the question/ 
answer as homework, to complete this task, if they had some confusion, doubt or 
unknown about the task they can search in Google where they could find any type of 
question so that the students know the answers along with a lot of information.
Feedback Techniques Related
This section has an aim to explore the students’ perspectives on various types of 
feedback that the teachers used to follow. The researcher tried to understand the ways 
of providing feedback for the students’ homework.
Getting Feedback
Students’ were asked ‘what would you like your teachers’ oral and written feedback 
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to be?’ and their responses ware 48.33 percent of the participants said that they like to 
have both general and specific feedback whereas 35 percent of the students prefer to 
have general feedback and 15 percent of them replied that they like specific feedback 
on their homework and 1.67 percent of participants responded in none of them.
This shows that the majority of the students agreed teachers’ both general and specific 
feedback is important to their learning. Specific feedback provides detailed or specific 
information on what the students’ did well or poorly whereas general feedback on the 
other hand is very non-specific, providing overall compliment. According to the above 
table the students’ would like to have both types of feedback on their homework.
Easiness of Getting Feedback
The students were asked, ‘do you find easy to understand your teachers’ feedback? And 
then they responded the table 10 clarifies, 83.33 percent of the participants agreed that 
they find feedback is easy to understand whereas 16.67 percent of them replied that 
it is not easy at all. This means, the majority of the students perceived that teachers’ 
feedback is understandable.
Types of Feedback
The students were asked, ‘what types of homework do you get from your teacher?’ 
And the responses depicts that 86.67 percent of students said that they received all 
kinds of homework including free writing, question/answer, reading, presentation 
whereas 10 percent responded they received question/ answer as homework. Similarly, 
3.33 percent of them said free writing.
This means the majority of the students responded that they are having all activities as 
homework that is, reading, writing, question/answer, and presentation.
Most Getting Feedback
Students were asked ’what type of feedback do you get most from your teacher?’, and 
the responses for this question are stated that 45 percent of students replied to oral 
comments that they get feedback orally. Similarly, 25 percent of them responded to 
written comments and 25 percent of them said direct comments respectively. On the 
other hand, 5 percent of them said that they receive indirect comments.
From the above table, it is found that the most of the students are in the favor of getting 
oral comments/feedback from their teacher along with written, direct and indirect 
comments. The teachers mostly provide feedback orally, however they use different 
ways of providing feedback, they should be clear and understandable.
Techniques of Feedback
The researcher tried to research a teacher’ techniques of correction on homework, the 
students were asked ‘what kind of activities do teachers use to correct your homework? 
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'And they answered that, 43.33 percent of participants responded, they are getting all 
kinds of activities to correct their homework i.e. teacher correction, peer correction 
and self correction. However, 25 percent of participants replied that their homework 
is corrected by the teacher. On the other hand, 23.33 percent of participants agreed on 
self correction and 8.33 percent of them said peer correction.
Overall, it can be said that teachers use all of the techniques such as teacher correction, 
peer correction and self correction to correct homework and provide them correct 
feedback which is a best way to consider.
Reward on Homework
The students were asked whether they get any reward for their homework or not for 
their homework and asked ‘have you been ever rewarded for your homework?’ And 
they responded that, 58.33 percent of the students responded, they sometimes get 
reward and support from their teacher for doing homework however, 26.67 percent 
of participants agreed that they get support while doing regular homework. Similarly, 
15 percent of them said they were never rewarded. It means the teacher encourages 
students’ to do homework continuously by praising them in front of the class, 
providing positive feedback, paper, and pencil as a prize or as reward.
Punishment on Homework
The students were asked whether they got any punishment for their homework and 
the students’ were asked ‘have you been ever punished for your homework? They 
replied that 50 percent of students got punished occasionally for not doing or doing 
mistakes on homework. However, 43.33 percent of the participants agreed that the 
teacher penalized students on homework. It means, the teacher encourages students’ 
to do homework continuously by providing a kind of negative feedback, scolding, and 
giving more homework as punishment for betterment of students’ activity so that the 
students’ wouldn't repeat the same mistakes.
Betterment on Homework
The students were asked ‘does your teacher encourage you to perform better in 
learning?’ and then they responded that, 73.33 percent of participants said that they 
have been getting a supportive hand occasionally from their teacher to perform better 
whereas only 18.33 percent of participants agreed that the teacher always motivates 
them to practice hard in learning. It shows that the students were not much encouraged 
and supported by the teacher to have good performance in the classroom because of 
laziness, ignoring the students' progress, lack of interest in students learning, and being 
irresponsible.
Suggestion for Homework
The students were asked ‘how does your teacher suggest you for betterment of your 
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homework?’ and then they replied that 68.33 percent of the students supported that 
the teacher suggested them to do discuss with friends, do practice regularly, and to 
raise questions in the classroom for betterment of homework. It means, the teacher 
frequently encourages and suggests students’ to do many more activities to do better on 
homework.
Fairness on Feedback
Students were asked ‘do your teachers have fair rules for the class? Or they are 
partial?’ And the responses are presented that, 50 percent of the students’ said that 
the teacher made a fair decision while implementing some regulations for the class 
whereas 20 percent of them replied they do both fair and partial while having rules for 
the class.
Similarly, 16.67 percent of them said the teacher did partial and 13.33 percent of 
participants were agreed on neutral. It is clear from the table that the majority of 
the students’ thought that the teachers do provide feedback on homework without 
partiality.
Open Ended Questions Analysis
Followings are the students’ responses on given questions. In this section, the analysis 
of the data is drawn from open ended questions. The major points of the data analysis 
and interpretation have been presented under the following topics:
Students’ Expectation
The researcher tried to collect students’ expectations on what they expected from their 
teachers for their homework, by asking a question ‘What do you expect from your 
teacher to revise more successfully on your homework? As a whole, the students’ 
appreciated the teachers' help in every task or assignment whereas the teachers 
didn’t meet students’ expectations. The common perceptions and expectations were: 
encourage them while doing classroom activities, defining the content with interesting 
way, defending them in front of the class, explaining in better way, treating equally 
at classroom, making friendly environment, doing practically, giving some hints, 
discussing with them personally, providing some materials, and cooperating with 
students.
In this regard, participants 1 said: I want my teacher to give positive feedback to revise 
more successfully on our learning. He expects that the teacher would react positively; 
suggest him in a polite and understandable way for his work. In the same way, 
participants 2 answered: I want the teacher to teach in an interesting way. The students 
sometimes want their homework to be funny, such as; games tasks as homework, 
getting homework through envelopes or hidden papers, various contests to have fun on 
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homework. Likewise, participants 3 responded: Teachers should give motivation for 
reading. The students often get humiliated for the sound, pronunciation, fluency and all 
they expect is appreciation.
Students’ learning progress has to be in the center. All the teaching learning activities 
are for the betterment of students’ understanding level and knowledge. The teacher has 
to play a role of guide, mentor, supervisor, and motivator in order to develop learning 
strategies.
Positive Feedback
The researcher wanted to find what exactly the students’ do to get positive feedback 
on homework by asking a question ‘What do you do to get positive feedback from 
your teacher?’ The common answers were, asking questions, improving handwriting, 
praising their personality and behavior, passing marker from the office, showing 
creativity on answers, paying attention while learning, doing homework regularly, 
being punctual, and being disciplined. Some of the students wrote following answers:
For this purpose, one of the participants replied: I do practice hard. All the students 
work hard to enter good books and take positive responses from their teacher. 
Furthermore, participant 2 said: I do daily homework to get positive feedback for my 
homework. The students want teachers to take their example of doing daily homework 
by scolding their friends so that they can upgrade their position in the classroom. 
Similarly, the next participant responded: I always complete my homework in time 
and try to do good things to get positive feedback for my homework. The students are 
trying to make teachers happy like, rubbing the board, cleaning the seat.
Students are keen to have positive reactions from their teacher to show their family 
and friends so that they do practice really hard to get direct and optimistic responses. 
Positive feedback helps motivation, boosts confidence, and shows people you value 
them. It helps people to understand and develop their skills. And all this has a positive 
impact on individuals. Feedback can improve a student's confidence, self- awareness 
and enthusiasm for learning. Providing students engage with feedback, it should 
enhance learning and improve assessment performance.
Written Feedback and Oral Feedback
The researcher tried to investigate the students’ preferences whether they like written 
or oral feedback for their homework. The number of participants replied they like 
written feedback because they think written feedback helps them to remember their 
fault with making them confident, increases writing skill and knowledge whereas the 
other students want to get oral feedback. Because they think the oral feedback can be 
fast and easy to understand their fault. They felt the faster they get feedback the greater 
they improve them immediately. Some of the participants’ perceptions are given below:
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Participants 1 replied: Oral feedback is better than written feedback. We can get 
knowledge from them. For this student, oral feedback directly affects them to consider 
their mistakes, So that they can immediately correct their faults. By following this, 
participants 2 said: Yes, teachers should provide more written feedback than oral 
feedback, because it makes us creative and our handwriting will be good. We can say 
that, for this student, when the teacher provides written comments for their writing or 
the task, the students easily understand that they have to improve their work hardly to 
get proper feedback and participants 3 answered: No, teacher should provide oral 
feedback rather written feedback. Because I think it helps us to be active. This student 
says that oral feedback hits directly to students' minds so that they are always aware of 
having bad comments on their homework.
Oral feedback impacts directly on students’ minds whereas written feedback provides 
details about their whole work and the students’ can compare their work then and now 
and that is why the majority of the students were favored with written feedback on 
their homework.
Immediate Feedback and Delayed Feedback
The researcher also tried to ask students what they like most, immediate feedback 
or delayed feedback with reason. The number of students were saying that they 
would like to have immediate feedback because, while teacher provides immediate 
feedback on homework, the students’ get the concept faster as well as they can correct 
immediately which helps them to see their fault, whereas another number of students 
tried to show their interest on delayed feedback because they thought they will have 
enough time to prepare answer so that while getting a feedback they can pointed where 
exactly the mistake is. Some of the participants’ exact responses are as follows:
Participant 1 said: I like immediate feedback most because we can know the detailed 
information about our mistakes. When the teacher reacts right of the moment by 
expressing their face or saying something towards their work, the students will know 
immediately whether their work was good or bad. Similarly, participant 2 presented 
his answer: I like immediate feedback because we can know our mistakes easily 
and improve them immediately. This respondent says when the teacher points out 
the students’ mistakes with circling red marks, the students’ feel easy to find their 
mistakes where they have to correct. Likewise, Participant 3 answered: I like delayed 
feedback because if we get immediate feedback then they would punish us, and they 
will be angry but immediate feedback is also better. According to this participant, when 
the teacher gives immediate feedback, they scold very badly and punish them in front 
of the class but if they provide delayed feedback, the students will have time to prepare 
their work properly which has less chances to get punished.
Delayed feedback is given at the end of the problem whereas immediate feedback 
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should be given immediately after the task is completed or within seconds of mistakes. 
If we need feedback to be more effective, it should be given immediately after the 
task is completed. The immediate feedback makes learning more meaningful and this 
affects in the more efficient results of the students. 
Negative Feedback
The researcher tried to focus on positive and negative feedback and ask to students to 
share their experience getting negative feedback and if you would like to have negative 
feedback or not, where some of them answered that was a ridiculous, bad, and felt 
insulted as well as almost all of the students’ wouldn’t like to have negative feedback 
anymore.
In this regard, participant 1 said: yes, I have faced negative feedback on my 
handwriting and I improved it later on. From this student’ perceptions, we can say that 
negative feedback sometimes helps to expand students’ learning. In the same way, 
participant 2 responded: no, just hell no. I don’t want negative feedback I’m not 
stupid. According to this participant, negative feedback is bad to provide for students. 
Likewise, the Participant 3 replied: yes, I got negative feedback that was very bad, 
and I have worked very hard to get positive feedback. This participant has a positive 
response towards negative feedback. She accepts the negative feedback hurts a lot but 
develops study habits.
Negative feedback is used more often in the classroom. None of the students wanted 
to get negative feedback. They wanted positive feedback and sometimes both 
simultaneously to improve themselves. The teacher shouldn’t make it personal; make 
sure your feedback is about the behavior and the consequences, not the person. It's 
more effective when you don't point fingers but focus on the outcome instead.
Negative feedback gives a chance to learn and revise the mistakes however the 
students’ agreed that negative response has positive changes but afraid to have negative 
feedback on their homework.
The findings derived from analysis and interpretations of data are presented. This 
study was intended to identify the students’ perceptions of teachers’ oral and written 
feedback on homework. Survey design was used as the main design of the study. 
Questionnaires were used as the major tools for collecting data. Simple random 
sampling strategy was used for sampling the population for the study. And finally, the 
data were analyzed both quantitatively and qualitatively. On the basis of the analysis 
and interpretation of the data, the following findings have been derived.

1. The very first and most significant findings are, half of the students’ assumed they 
get affected from oral feedback. 73.33 percent of the students agreed on teachers’ 
oral and written feedback is important to improve the students’ performance level.
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2. Majority of the students were (55 percent) found paying attention to the teachers’ 
feedback by knowing the importance of it as well as believing the feedback 
motivates, uplifts their creativity and engages them in activities.

3. Feedback on homework plays a crucial role to help students’ to be enthusiastic, 
knowledge seeker, intrinsic interests, active, in fact, provide a way to improve 
English language through the feedback on homework.

4. Students agreed on feedback on homework, building confidence, study habits, 
time management, communication activation, and language skills on their study.

5. The most of the students disagreed on feedback gives stress all the time and 
homework eats up their free time. They do not feel any boredom to do homework 
at all in fact; they are attracted to do research in depth for their project. The 
students’ were found that both specific and general kinds of feedback are easy and 
understandable to have on their homework.

6. Most of the students (86.67 percent) responded that the teachers’ have been 
providing all types of homework including free writing, question/answer, reading, 
presentation and others to improve their language skills.

7. Forty five percent of students’ agreed that teachers mostly used to provide oral 
feedback on their homework rather than written, gestural, direct and indirect 
comments.

8. The teacher used his/her techniques towards feedback on homework by providing 
them with specific and general comments, letting students to do peer correction 
or self correction, giving them all kinds of homework (free writing, reading, 
presentation, question/answer), rewarding and punishing, suggesting and 
encouraging learning with fairness.

5.	 Summary
The main concern of this research was to identify the perceptions of students' feedback 
on homework. So, to complete the study the data was collected by using open-ended 
and close- ended questions with sixty students from four different schools of Chitwan 
district. After the analysis and interpretation of the data obtained from students, the 
study explored that they were satisfied with the teachers’ feedback but they think 
that the homework and feedback sometimes eats up their free time. Feedback on 
homework provided by the teacher in class is an important tool to increase the impact 
of homework on students’ learning and academic achievement. It was found that most 
of the students have positive attitudes towards it. They appreciated that the feedback 
on homework attracts them to do more homework which helps them to be active in 
classrooms, develop study habits and so on.
In conclusion, the findings of study highlight a number of points that can be taken into 
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consideration in order to enhance student learning and the student experience. The 
study found that the most significant perception of students on feedback on homework 
is transparent positively. The results from this study do not support the perception that 
students are only interested in their grades or stresses.
Rather the findings indicate that most of the students always access, perform, act, pay 
attention, and practice for getting positive feedback on their work. The majority of 
students felt that feedback should be timely, constructive, encouraging, and provide 
detailed direction for future improvement. Although some of the students thought that 
homework and feedback is all about stress, eating in their free time restricts them in 
rule, boredom, waste of time and unnecessary things going happen, few of them were 
confused about what to say or what not to say about feedback.
Overall, Oral feedback is mostly in use which helps students directly on their work 
however the students more prefer written feedback to remember their mistakes, to see 
their progress on learning and enlarge their knowledge simultaneously.
Furthermore, the students’ believe and agree that the feedback (oral and written) is 
completely important on homework to enhance their ability, to know their capacity 
and to foster their creativity to which the teacher need to cares about their students 
and academic performance, talks to them before and after class, answers questions 
thoroughly, and invites students who appear to be having problems with the course to 
discuss those problems and potential solutions, considers student complaints. Teachers 
play a critical role in the school community as they contribute to the success of 
students and the school itself.
In addition, by considering the above benefits, teachers have been trying to fulfill all 
the needs of students while providing feedback on homework. They develop the new 
but understandable strategies such as peer/self correction, direct/indirect comments, 
rewarding/punishing for homework, encouraging/suggesting students’, specific/general 
feedback are used in the classroom to make learning successful and students are 
shaking their hands together. Students’ are needed to have time to do preparation and 
planning in their learning which assists them to ask questions to their teachers and 
make themselves comfortable. The teacher should look out for and explain his/her 
provided feedback. Feedback on homework affects students to achieve their score and 
to do better in their learning.
6.	 Recommendations
On the basis of findings and conclusion of the study, both policies related and practice 
related recommendations have been made.
Policy Related
On the basis of finding derived from analysis and interpretation, policy level 
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implications and recommendation have been listed below.
1. The curriculum and syllabus should consider the importance of teaching materials 

related to Feedback and Homework while designing the Bachelors Degree 
curriculum.

2. The curriculum and syllabus designer should consider students’ perceptions, level, 
interest and in the present curriculum.

3. The policy should be adopted in teaching English language to enhance 
comprehension level of students’ homework.

4. The concerned authority needs to include more practical content where the 
students’ can learn and practice for their homework.

Practice Related
Practice level implications and recommendations have been listed below based on the 
study under this section.

1. The English language teaching and learning using time should be increased. 
For this, the school should conduct extra-curricular activities to provide proper 
feedback for students’ homework.

2. Student-teacher interaction should be encouraged so that they get adequate time 
for sharing ideas towards feedback and homework.

3. Asking a question to students to know their response for any activities needs to 
be done explicitly and made part of the daily curriculum in addition to learning 
through homework.

4. Teachers’ should be aware and sensitive to the individual needs of the students.
5. The teaching item should be related to age, level, interest, ethnicity and demand 

of the students.
6. Teachers must make portfolios of every student to know their level of 

understanding.
7. Students should have commitment toward learning English language.
8. Teachers should praise and encourage peer correction so that the students can 

correct each others’ mistakes and can do better in learning the English language.
9. Students liked to be informed about their mistakes to get a chance to correct 

themselves. So, the teachers should not give them the readymade answer. Give 
them a chance to correct themselves.

10. Teachers have to be an observer of students’ homework so that students’ always 
do their homework regularly.
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Further Research Related
The present research is unable to occupy several areas related to the topic. The findings 
of the study might not be generalized to all contexts as it has a lot of limitations. It 
has limitations in terms of study population, sample and data collection and so on. So 
further researchers can be conducted concerning the limitations of this research. Here, 
some of the other related areas are recommended for further research.

1. Attitude of students’ towards learning
2. Teachers should praise and encourage peer correction
3. Impact of feedback on homework
4. Comparative study between feedback and homework
5. Problems faced by learners and the ideas to overcome the challenges
6. Similarity and differences between feedback and homework

7.	 Limitations of the Study
The study had the following limitations:
	 The study was limited to only four schools of Chitwan district.
	 Only the 8th graders were included as the sample of the study.
	 The study was limited to only the students’ responses on written feedback and oral 

feedback on homework.
	 Only questionnaire was the tool of data collection.
	 The study included only 60 students represented from four schools.
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IMPACT OF COVID-19 ON ECONOMY OF NEPAL
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Lecturer, Shaheed Smriti Multiple Campus, Chitwan, Nepal.

Abstract
This paper reviews the economic impact on various industries of Nepal due to 
Covid-19 pandemic which forced the Government of Nepal to enforce strict lockdown 
bringing the entire population and businesses to a halt. With worldwide travel coming 
to halt due to the pandemic, Nepal’s economy highly dependent on revenue from 
tourism took a massive hit. This paper looks at the consequences of pandemic on 
various businesses, household economy and nation’s financial outlook. This paper 
looks at GDP contribution by the tourism sector and how it is intertwined with several 
other businesses. This paper also analyzes the response by the Government of Nepal to 
handle the pandemic and how the country can recover from this severe downturn in the 
economy of almost all businesses in Nepal.
Keywords :Covid-19, Coronavirus, Business, Tourism, Health & Public Safety.
1. Introduction
The Covid-19 pandemic, declared by the World Health Organization in March 
2020, disrupted social, economic, and health structures worldwide. Its effects were 
particularly detrimental in developing nations, among which Nepal stands as a 
significant case study. With a population largely reliant on informal labour, tourism, 
and remittances from abroad, Nepal's economy was uniquely vulnerable to the 
lockdowns, travel restrictions, and broader global economic fallout instigated by the 
pandemic (Rasul, Nepal, Hussain, Maharjan, Joshi, Lama, & Sharma, 2021).
The resultant economic crisis in Nepal offers crucial insights into the intersecting 
vulnerabilities of developing economies in the face of global pandemics. It also 
illuminates potential avenues for resilience and recovery. This paper will investigate 
the health, economic, and social impacts of the Covid-19 pandemic in Nepal, with a 
particular emphasis on the economic dimensions of the crisis.
2. Objective of the Study
The study aimed to analyse the Impact of Covid-19 on Economy of Nepal. 
3. Research Methods and Processes 
This study used a qualitative phenomenology method. It incorporated Impact of 
Covid-19 on Economy of Nepal. Secondary data was used to collect data related to 
Impact of Covid-19 on Economy of Nepal. 
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This study followed qualitative research design. In this design I adopted document 
study method. Articles were identified through internet and library searches. Key word 
and phrase related articles used. In this study I have utilized secondary sources of 
data by using related literature from internet source. Trustworthiness of the tools was 
maintained through consultation with experts. Thematic interpretation and analyses 
were interwoven from various datasets for triangulation. The ethical issues related to 
the research process were informed and consent was taken.
4. Discussion
Covid-19 Outbreak in Nepal
The Covid-19 outbreak in Nepal has brought significant challenges to the country's 
healthcare systems, economy, and social structure. The first case was reported in early 
2020, and since then, the pandemic has strained Nepal's already under-resourced 
healthcare infrastructure, leading to high case numbers and fatality rates. By the end 
of 2022, there were just over 1 Million cases of Covid-19 infections resulting in over 
12,000 deaths.

Figure 1

Cases of Covid-19

(Source: www.worldometer.com )
The pandemic has dealt a severe blow to Nepal's economy, heavily dependent on 
tourism, remittances, and agriculture. Travel restrictions halted tourism, leading to 
significant revenue and job losses. Reductions in remittances from abroad due to 
global economic contraction further aggravated financial hardships for many Nepali 
households.
On a social level, the crisis exacerbated existing inequalities, disproportionately 
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affecting marginalized communities. Prolonged school closures disrupted education, 
especially in rural areas, and cases of domestic violence increased during lockdown 
periods. However, despite these adversities, the resilience and adaptability of the 
Nepalese people have been prominent, underlining the critical need for strengthening 
the nation's healthcare infrastructure, economic diversification, and social protections 
in the face of future crises.
Impact of Covid-19 on Business
There were several restrictions around the world to curb the spread of pandemic like 
travel restrictions, flights suspensions, and lockdowns which was already affecting the 
tourism industry of Nepal (Ulak, 2020). And after seeing community transmission and 
local spread of coronavirus, Nepal took following measures to curb the spread of the 
virus in the country.
On March 7, 2020, The Govt of Nepal announced suspension of Visa-on-arrival for 
China, South Korea, Japan, Italy and Iran who were severely affected by the pandemic.
On March 14, 2020, the suspension of Visa-on-arrival was extended to all countries 
and visas were issued only for diplomats and officials.
On March 22, 2020, all flights were suspended to and from the only international 
airport of Nepal.
On March 23, 2020, all land borders with India and China were also closed. On the 
same day, Nepal Tourism board announced the suspension of issuance of trekking 
permits.
On March 24,2020, The Govt of Nepal enforced a nation-wide lockdown halting 
operation of thousands of businesses and livelihood of millions of individuals.
On July 21, 2020, The Govt of Nepal announced end of the full lockdown that started 
on March 2020 (Source)
On January 27,2021, First Covid-19 vaccine was available in Nepal with over 11 
million people fully vaccinated by end of 2022
Table 1
Major Events During the Covid-19 Pandemic in Nepal

MAJOR EVENTS DURING THE Covid-19 PANDEMIC IN NEPAL
Date Events

23 January First Confirmed Case, In a Wuhan returnee
22 March Suspension of international flights and the visit Nepal 2020 campaign
24 March Beginning of a nation-wise lockdown
4 April First locally transmitted case, confirmed in kailali
14 May First death of a woman from Sindhupalchowk
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28 May 1000 Confirmed cases.
8 June 100000 RT-PCR tests.
23 June 10000 Confirmed cases.
13 July 10000 Recoveries.
21 July End of the nation-wide lockdown
15 August 100 Deaths.
3 November 1000 Deaths.

(Source: Wikipedia 2021)
The travel restrictions had an immense impact on business sectors like hotels, camping 
sites, travel agencies and several other types of accommodations as well as businesses 
like restaurants and museums often visited by tourists and citizens alike.
The lockdown measures caused further impact in business as well as public services 
(Khanal, 2020). Several non-essential businesses shut down temporarily, while 
government offices, schools, and colleges were also impacted by the lockdown.
The pandemic had a lasting effect on travel businesses and the tourism industry while 
other businesses recovered swiftly in a post pandemic world. The “Visit Nepal 2020” 
campaign, officially introduced on Jan 1st, 2020, aimed to attract over 2 Million 
tourists to generate over $2 Billion in revenue and thousands of jobs was also cancelled 
due to the pandemic. As the Covid-19 case numbers in Nepal diminish, there is a 
gradual revival in the tourism industry (Anup, 2021). The Nepal Tourism Board (NTB) 
has reported an influx of over 600,000 tourists in 2022, a significant increase compared 
to the 230,085 visitors recorded in 2020. This suggests a positive trend in tourist 
arrivals in 2022, following almost two years of downturn triggered by the Covid-19 
pandemic.
Economic impact
The year 2022 marked the beginning of economic recovery for Nepal after the severe 
blow from the Covid-19 pandemic. The recovery, however, varied across different 
sectors and was influenced by a mix of domestic and global factors.
Consumer spending by households saw a rise of 1.1%, and there was a 3.2% increase 
in private investments in the fiscal year 2022, compared to the preceding year. This was 
largely due to considerable savings accumulated by households during the pandemic 
and the effect of low interest rates. In addition, public sector spending saw an uptick of 
5.5% in FY22, fueled by factors such as civil servant salary increases, expenses related 
to local elections, and the import of vaccines.
With increased consumption demand, the service sector saw growth of 5.9%, almost 
reaching its level prior to the pandemic. The industrial sector also saw expansion, with 
a growth rate of 10.2% compared to 4.5% in FY21. This was primarily attributable to 
an addition of 738.6 MW of power to the national grid, inclusive of the 456 MW from 
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the Upper Tamakoshi Hydropower Project. (Source: World Bank, 2020, south Asia 
Economic Focus 
While there was robust demand for consumer goods, agricultural output experienced 
a drop from 2.8% in the fiscal year 2021 to 2.3% in FY22, primarily due to irregular 
rainfall patterns in October 2021.
While the economic rebound from the Covid-19 crisis has been quick, job market 
recovery has been slow and inconsistent. Of the 22% of individuals who were 
unemployed in 2020, only 14% secured new jobs by the end of 2021. Additionally, 
48% are now earning less than their pre-pandemic wages. In terms of job loss recovery, 
women have regained 69% of lost jobs, while men have recovered 83%, thereby 
exacerbating the employment gender gap that existed before the pandemic.
Adding to these challenges, escalating inflation is undermining earnings gains for 
many, particularly those in vulnerable and low-income groups. Inflation is on the rise 
due to factors such as the cost of transport, edible oils, and housing. It stood at 6.3% 
in FY22, a significant increase from 3.6% the previous year. Global fuel price hikes 
have resulted in the steepest inflation rate in a decade in Nepal, with a 16.1% surge in 
transportation sector prices.
 (Source: World Bank,  Nepal Development Update 2022)
Macroeconomic impact
GDP growth is a major indicator of the macroeconomic impact for a national economy. 
For Nepal, Covid-19 pandemic has caused a major strain in the health sector that 
has severe implications on government resource allocation as the government has to 
prioritize resources in the public health sector to respond effectively to the pandemic 
and contain the spread of the virus (UNDP, 2020). The government must also focus 
on several economic relief measures to address the needs of all the sectors that have 
been affected by the lockdown. Nepal Labour Force survey (2017/18) shows that 
85 percent of the labour force are informally employed in the country that includes 
all working in the informal sector as  well  as  those  in  the  formal  sector  not 
receiving minimum  basic benefits (CBS, 2017). As a result, employees of business 
communities, specifically small-scale industries and tourism are severely affected. 
Economic development and other significant macroeconomic variables would be 
adversely affected by this implication of resource allocation and restricted economic 
activities due to the lockdown. The ratio of gross fixed capital formation to GDP and 
gross national savings to GDP have declined in the year 2019/20. The consumer price 
inflation (CPI) and the salary and wage rate index have also declined. This may be 
because the overall consumer spending has declined (e.g., restaurants and travels) and 
this has weakened the price rises. This was despite rising food prices due to disruptions 
in food supply chains and hoarding behaviour of the consumers. In the same vein, the 
decline in economic participation and pay cuts due to lockdown measures and self-
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isolation have put downward pressure on salary and wage rate index. This was also 
substantiated by the growing evidence of the earning losses due to Covid-19 in other 
economies. This suggests that the Covid-19 pandemic was a global recession.
As the intensity of the pandemic started to decline, and with the commencement 
of vaccination campaigns, the economy began to bounce back from the downturn 
instigated by Covid-19. It is projected that the economy experienced growth of 5.8% 
in 2022, an improvement from 4.2% in 2021. This increase was primarily driven by a 
robust resurgence in domestic consumption and investments. 
Despite a challenging climate, the service sector saw a growth of 5.9%, nearly 
returning to pre-pandemic levels, and the industrial sector witnessed substantial 
expansion with a growth rate of 10.2%. Nonetheless, some sectors such as agriculture 
saw a slight decline, and job recovery remained slow and uneven, indicating that the 
effects of the pandemic were still being felt.
Table 2
Real GDP Growth at Constant Market Price

Country Fiscal Year Real GDP growths at constant 
market prises(%)

Revision to forecast 
from October 2022 ( % 

point)
Calendar year basis 2021 2022 2023 2024(f) 2023(f) 2024(f)
South Asia region 
(excluding Afghanistan)

8.2 5.9 5.6 5.9 -0.5 0.0

Maldives January to 
December

41.7 12.3 6.6 5.3 -1.6 -2.8

Sri Lanka January to 
December

3.5 -7.8 4.3 1.2 -0.1 0.2

Fiscal year basis FY21/22 FY22/23(e) FY23/24(f) FY24/25(f) FY23/24(f) FY24/25(f)
India April to 

March
9.1 6.9 6.3 6.4 -0.7 0.3

Bangladesh July to June FY20/21 FY21/22 FY22/23(e) FY23/24(f) FY24/25(f) FY23/24(f)
Bhutan July to June -3.3 4.3 4.5 3.1 0.4 -0.6
Nepal Mid July to 

Mid July
4.2 5.8 4.1 4.9 -1.0 0.0

Pakistan July to June 5.7 6.0 0.4 2.0 -0.6 -1.2
(Source: World Bank,  Nepal Development Update 2022)
5. Conclusion
This study explores the economic repercussions of Covid-19 and the subsequent 
lockdowns enforced by the Nepalese government to mitigate virus transmission. It 
also looks at the long term impacts of such lockdowns and the rebounding of the 
economy on the post-pandemic world. The findings indicate that the pandemic has 
adversely affected nearly all macroeconomic indicators, which have either slowed 
down or turned negative. In response, the Nepalese government has initiated numerous 
fiscal and monetary measures to contain the virus's spread and preserve livelihoods. 
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For instance, substantial funding has been allocated towards enhancing the healthcare 
system, and a variety of relief and support packages have been introduced to aid 
citizens and businesses severely impacted by the pandemic and lockdowns. Given 
the government's constrained fiscal capabilities due to sluggish revenue growth and 
domestic borrowing limitations, prudent spending is essential. This can be achieved 
by reallocating resources towards priority sectors and dismantling outdated structures 
across all government levels. Therefore, Nepal must embrace a policy mix capable 
of managing both the health crisis and livelihood issues. The government needs to be 
well-prepared to handle potential food and energy crises, alongside healthcare system 
enhancements.
This research looks at the economic impact of Covid-19 and the subsequent lockdown 
imposed by the Government of Nepal to curb the spread of the virus. The analysis 
shows that almost all macroeconomic indicators have either decelerated or become 
negative, implying that Covid-19 has had an adverse impact on the Nepalese economy. 
As a result, the Government of Nepal has introduced various fiscal and monetary steps 
to curb the spread of the virus and keep people's livelihoods intact. The government, 
for example, has provided vast sums of funds to improve the health system and has 
also launched numerous aid and assistance packages to support citizens and businesses 
hit hard by the pandemic and the lockdown. Given that the government's fiscal room 
has been restricted by weak revenue growth and domestic borrowing constraints, it 
is necessary for the government to control its spending properly. This can also be 
accomplished through the reallocation of resources to the priority sectors and the 
dismantling of obsolete structures established at all three levels of government. It 
is therefore necessary for Nepal to adopt a policy-mix capable of managing both 
the health and livelihood crisis. The government should be well-equipped/prepared 
to handle the food and energy crisis, in addition to improving the health system. 
Government may implement the following recommendations to manage the crisis 
created by Covid-19 pandemic and move towards the solid economic recovery.
The government should give more emphasis on improving the health sector that that 
sick patients can be taken cared of in timely manner while keeping health care workers 
safe. Focus on more health-care related education and proper distribution of health-
care workers across all communities will help manage the pandemic much more 
effectively.
The government should work on identifying poor and marginalized communities 
across the nation where relief and aids can be provided in timely and effective manner 
to prevent the pandemic from severely damaging these communities.
Development of infrastructure in school, colleges, and universities to promote online 
learning activities during the period of pandemic to curb the spread of the virus. Since 
majority of students around the country still lack necessary services to participate in 
online learning, the government must provide subsidies at local level to help students 
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in poor and marginalized families.
The government should be swift in passing relief packages to the people suffering 
from lockdowns. Businesses that were shut down due to lockdowns, as well as due to 
travel restrictions (like tourism) should be provided with necessary aid to help them 
get through the pandemic as these businesses are the primary contributors to nation's 
economy and saving them from shutting down will help the country recover more 
quickly post pandemic.
The current budget of Nepal is not able to tackle the long-term effects of the pandemic. 
The government should prepare of comprehensive action plan for short term, mid-
term and long-term economic recovery. The plan should be devised to focus on sectors 
that are heavily impacted by Covid-19 like tourism, travel, hotel, and non-essential 
businesses.
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Abstract 
The study examines the effect of tax payers’ awareness and quality of service 
provided by the local government on tax compliance in Ratnanagar Municipality. 
The descriptive and explanatory research design has been used to collect primary 
data through questionnaire.  In this study 151 taxpayers, approximately 5% of total 
population were taken as sample from 16070 households of 16 wards by using 
convenience sampling method. The data were collected through the five-point Likert 
scale questionnaire analyzed with the help of SPSS software. The result revealed that 
tax payers’ awareness and the quality of service provided by local government have a 
positive and statistically significant relation with tax compliance. In general, increased 
tax awareness and the provision of quality services by the local government to the tax 
payers can lead to higher tax compliance.
Keywords: Tax Awareness, Quality Service, Tax Compliance and Local Government
1. Introduction 
Economic growth is generally given top attention in developing country. The amount 
of money required for developing is relatively high, and it has become more expensive 
with time. The government should be responsible for the nation and their people. 
So, government should perform various welfare activities for the betterment of its 
people and nation.  Keeping their common interest at the focal points, government is 
to perform various developmental works like maintaining peace and security, creating 
employment opportunities, handling day to day administration works and lunching 
other public welfare activities. Governments require huge funds to meet their targets, 
which can be collected through debt, revenue and foreign assistance. Debt comes from 
external loans, while revenue comes from tax and non-tax sources. Tax collection is a 
major task,  if not collected, the government may face problems.
A tax is a payment made to the government by an individual or entity. It is a type of 
money that every citizen of the country is required by law to pay honestly without 
expecting anything in return. It is a monetary charge or levy levied on the local 
government. It is levied on a person's earnings, property, and commodities. Tax is 
computed and paid at regular intervals in accordance with the law. If a person refuses 
to pay his/her taxes, he may face legal consequences. Buehler and Muhtada (2016), 
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a mandatory contribution to public authorities to cover general government expenses 
incurred for the public good and without regard to special benefit.
Tax awareness refers to an individual’s understanding and knowledge of tax laws, 
regulations, and policies. It includes the knowledge of how taxes are calculated, filed, 
and paid, as well as an understanding of own’s rights and responsibilities as a taxpayer, 
tax awareness also includes understanding of the different types of taxes that may 
apply such as income taxes, value added tax and properly taxes, and how they impact 
individuals and businesses. 
Additionally, tax awareness can also refer to the understanding of those implications 
of various financial decisions, such as saving, investing and spending. Being tax 
awareness  can help individuals and business make informed decisions and ensure 
compliance with tax laws. 
According to Sawitri et al. (2017) quality of service for taxpayers provided by local 
government can vary depending on a number of factors, including the resources 
and funding available the level of expertise and training of staff, and the level of 
technology and automation in place. In general, local governments that have adequate 
funding and resources, well-trained staff, and up-to-date technology are better equipped 
to provide high-quality service to taxpayers. Additionally local governments that 
prioritize transparency, accessibility, and customer services are more likely to provide 
positive experience for taxpayers. However, in some cases local governments may 
struggle to provide high quality service due to budget constraints, outdated system, 
or other challenges. A human or person who seeks to meet the needs and desires of 
consumers and the accuracy of delivery in offsetting consumer expectations is referred 
to as quality of service (Asrinanda, 2018). Service is how to serve by assisting in the 
management or preparation of all necessary items. Fiscal services can be defined as 
how tax officers assist taxpayers in managing or preparing all of their needs.
Yuesti et al. (2019) quality of service is a human or person who seeks to meet the 
needs and desires of consumers and the accuracy of delivery in offsetting consumer 
expectations. Service is how to serve by helping to manage or prepare all the things 
needed. Fiscal services can be interpreted as how tax officers help manage or prepare 
all the needs needed by taxpayers (Sawitri et al., 2017). 
Tax compliance means observing to the tax laws of a given nation and paying tax 
immediately without any delay which led to heavy penalties being levied or threatened. 
Any difference between the real number of taxes collected and the amount of tax 
owed is known as non-tax enforcement. Non-tax enforcement involves both deliberate 
avoidance and accidental on-compliance owing to mistakes in estimation and poor 
knowledge of tax laws. 
Having people pay their taxes without hesitation is a goal that policymakers have never 
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achieved (Muturi & Kiarie, 2015). According to Andreoni et al. (1998), there are three 
types of factors that influence income tax compliance: economic determinants, socio-
demographic determinants, and socio-psychological determinants.
Economic determinants include the tax rate, the penalties for evasion and the 
likelihood of audit and socio-demographic determinants of age, gender and education. 
Tax compliance is to submit the required tax information and report them in a timely 
manner and without enforcement action the correct assessment of the tax owed and to 
pay this tax in time. 
Ratnanagar is a municipality in the Chitwan district of Nepal, with a population of 
83,000 people in 16 wards. Tax compliance is a challenge due to lack of awareness, 
poor enforcement, and corruption, but the government is implementing initiatives 
to improve it. In most cases, taxpayers has been caught with penalties for failure to 
comply with tax, laws, on which most of the taxpayers complain that they are not 
aware of this procedure 
2. Literature review 
Tax compliance is a critical component of any functioning economy. It is the act of 
adhering to tax laws and fulfilling tax obligations. Because governments rely on tax 
revenue to fund public services and initiatives, tax compliance is a societal issue. This 
review of the literature investigates the relationship between tax awareness, quality 
service, and tax compliance. The review aims to provide insights into how increasing 
tax awareness and providing quality service can influence the compliance behavior of 
individuals and businesses.
2.1 Taxpayer awareness
According to Handoko et al. (2020), taxpayer awareness is the taxpayer's behavior 
in the form of views or perceptions involving beliefs, knowledge, and reasoning, as 
well as the tendency to act in accordance with the stimulus or stimulus provided by 
the system and the applicable taxation provisions. Taxpayers' willingness to pay taxes 
and file tax returns, as well as their level of order and discipline in paying taxes, are 
indicators of taxpayer awareness (Kastlunger et al., 2009).
2.2 Quality of service 
Alm et al. (1995) taxpayers in the United States and Canada tended to have a higher 
level of satisfaction with the QoS provided by their tax compliance agencies than 
taxpayers in developing countries. Dronca (2016) found that the quality of service 
provided by tax compliance agencies in Latin America tended to be lower than that 
provided in developed countries. Nugroho and Zulaikha (2012) concluded that quality 
services have a positive effect on awareness of paying taxes, then the variable of 
paying taxes has a positive effect on willingness to pay taxes.
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2.3 Tax compliance
According to Kurniawan (2020) examines the factors that influence tax compliance 
in Nepal using data from a survey of taxpayers. The study finds that factors such 
as the perceived fairness of the tax system, the perceived effectiveness of the tax 
administration, and the level of trust in government institutions are positively 
associated with tax compliance. The study also finds that factors such as the level 
of economic development and education, as well as cultural and societal norms and 
values, are also positively associated with tax compliance.
2.4 Hypothesis 
Tax compliance is an essential aspect of government revenue collection and economic 
stability. Factors such as the quality of service provided by local government and the 
level of tax awareness among taxpayers can influence the level of compliance.
The following hypothesis are set to find the relationship between these variables.
H1: There is significant impact of level of tax awareness among taxpayers on 
compliance rate. 
H2: There is a significance relationship between quality service provided by local 
government with tax compliance.
3. Methodology
The article applies a descriptive and explanatory research design with a quantitative 
approach. Explanatory research collects data in order to explain the causal relationship 
between variables through hypothesis testing so that a conclusion can be reached. 
The survey method was used in this study, with the research object being Individual 
Taxpayer Compliance in the Tax Department in Ratnannagar Municipality.
In this study 16070 total households of Ratnanagar Municipality were considered 
as a population. It was taken 151 taxpayers by suing convenance sampling method, 
approximately 5% of total population as a sample to conduct research on effect of tax 
awareness and quality services provided by local government on tax compliance. The 
primary data collected through the questionnaire were analyzed and interpreted with 
the help of MS Excel and Statistical Program for Social Science, (SPSS 26). Cronbach 
alfa was used to test the reliability of the items in the questionnaire.
Reliability test
Reliability tests measure the consistency and stability of a system or process over time. 
Cronbach's alpha was tested for the reliability test of each variable.

Table 1
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Reliability score
Reliability score Result

≥ 0.9 Excellent
≥ 0.8 Good
≥ 0.7 Acceptable
≥ 0.6 Questionable
≥ 0.5 Poor
≤ 0.5 Unacceptable

Source: George and Mallery (2018)

Therefore, the Cronbach’s alpha was tasted on every question item of each variable for 
reliability of data as follows:
From the Table 2, the overall reliability test result of the study variables is 0.754 which 
is more than 0.7, so this Cronbach’s alpha value 

Table 2
Relaibility Test

Variables No of items Cronbach’s alpha value 
Tax Awareness 6 0.787
Quality Service 6 0.842
Tax Compliance 5 0.634
 Overall 17 0.754
sources: 

is acceptable or reliable.  The reliability of individual items of the study variables are 
acceptable or reliable which are shown in annex.
Result and discussion 
From the demographic result there were 68% male and 32% female respondents. 
Which indicates that the most of the taxpayers of every household was male in 
Ratnanagar Municipality. It shows that still women are less participation in involving 
outside activities in the Nepalese society.
Concerning the age of respondents, the highest 35.3% respondents were in age group 
of 18-25, whereas lowest participant in age group of above 50. In general, the study 
result shows that almost taxpayers were between 18-41 years age group.
According to the survey results on the marital status of the sampled respondents, there 
were a significant number of married respondents (56%), and there were approximately 
40.7% single respondents. According to the outcome, most taxpayers in the research 
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area were married. 
Regarding respondents' educational backgrounds, the study's findings show that 
roughly 45.3% of sampled taxpayers held a master's degree or more, followed by 
42% of respondents with a bachelor's degree. The findings showed that 87.3 percent 
of respondents had higher education than a bachelor's degree. As a result, it presents a 
chance for taxpayers to comprehend the conditions necessary for tax compliance.
Concerning to the profession of sampled taxpayers in the study area, Table 3 shows 
that the tax payers (36%) of respondents were students. Similarly, about 21.3% and 
18% of the respondents were private servant and others. This implies that the majority 
of taxpayers in the study area had students and private servant. It indicates that the 
local government can provide the knowledge about the taxation in the educational 
institutions
Data collected using a five-point Likert scale are analyzed in this subtopic. Two 
independent variables, such as tax payers’ awareness and the quality of service 
provided by local government, and one dependent variable, tax compliance, were 
identified (Witte & Woodbury, 1985). To simplify the analysis, the researcher used 
proposed mean score range techniques, where the mean score was between 4.2 to 5.0 
is strongly agree, agreeing if the mean score was greater than 3.4., neutral if the mean 
score was between 2.60 and 3.39, disagreeing if the mean score was between 1.00 and 
2.59 and 1.0 to 1.79 is strongly disagree respectively. Based on these classifications, 
the interpretations of all Likert scale items, such as tax payer’s awareness, quality of 
service provided by local government, and tax compliance, were presented as follows:

Table 3  
Descriptive Analysis of Likert Scale Question

Variables Minimum Maximum Mean Std. Deviation
Tax awareness 1.5 5 3.57 0.60636
Quality service 1.5 5 3.07 0.7254
Tax compliance 2.2 5 3.82 0.50858
Sources: SPSS output

From the Table 3 the mean score of level of taxpayers’ awareness was 3.568 with a 
standard deviation of 0.606. It indicates that the understand level of tax awareness 
in existing and changing tax laws, regulation and provisions and process of 
documentation for tax file and return seems satisfactory. Likewise, the tax compliance 
of local government authorities mean score was 3.82. which indicates that the 
taxpayer’s willingness and capacity to comply with tax laws and the most of the 
taxpayers paid tax with honestly and fairly within the deadline also seems satisfactory. 
However, quality of services provided by local government authorities was not 
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area were married. 
Regarding respondents' educational backgrounds, the study's findings show that 
roughly 45.3% of sampled taxpayers held a master's degree or more, followed by 
42% of respondents with a bachelor's degree. The findings showed that 87.3 percent 
of respondents had higher education than a bachelor's degree. As a result, it presents a 
chance for taxpayers to comprehend the conditions necessary for tax compliance.
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local government can provide the knowledge about the taxation in the educational 
institutions
Data collected using a five-point Likert scale are analyzed in this subtopic. Two 
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provided by local government, and one dependent variable, tax compliance, were 
identified (Witte & Woodbury, 1985). To simplify the analysis, the researcher used 
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is strongly agree, agreeing if the mean score was greater than 3.4., neutral if the mean 
score was between 2.60 and 3.39, disagreeing if the mean score was between 1.00 and 
2.59 and 1.0 to 1.79 is strongly disagree respectively. Based on these classifications, 
the interpretations of all Likert scale items, such as tax payer’s awareness, quality of 
service provided by local government, and tax compliance, were presented as follows:

Table 3  
Descriptive Analysis of Likert Scale Question

Variables Minimum Maximum Mean Std. Deviation
Tax awareness 1.5 5 3.57 0.60636
Quality service 1.5 5 3.07 0.7254
Tax compliance 2.2 5 3.82 0.50858
Sources: SPSS output

From the Table 3 the mean score of level of taxpayers’ awareness was 3.568 with a 
standard deviation of 0.606. It indicates that the understand level of tax awareness 
in existing and changing tax laws, regulation and provisions and process of 
documentation for tax file and return seems satisfactory. Likewise, the tax compliance 
of local government authorities mean score was 3.82. which indicates that the 
taxpayer’s willingness and capacity to comply with tax laws and the most of the 
taxpayers paid tax with honestly and fairly within the deadline also seems satisfactory. 
However, quality of services provided by local government authorities was not 
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enough (Mean = 3.07). The key informants also stated that because the majority of 
the taxpayers had experienced, they are not having good quality services concerns 
with knowledge and information related to tax laws, regulation and provisions and 
services provided by the local authorities is less than satisfactory level in Ratnanagar 
Municipality.
Multiclonality test and other regression analysis.

Table 4
Regression Analysis

Model Constant TA QS R2 F P VIF
1 2.867 0.267 0.101 16.696 0 1

-12.124 (4.086)**

2 3.2 0.202 0.083 13.371 0 1
-18.385 (3.657)**

3 2.576 0.152 0.218 0.145 12.483 0 1.08
 -10.115 (2.745)* (3.274)*     

Sources: Annex-IV
    Note:

Figures in parenthesis are t-value.
*Significant at 5 percent level
**Significant at 1 percent level
TA-Tax awareness, QS- Quality service

The regression coefficient table contains multicollinearity statistics, which are related 
to the degree of correlation between independent variables. If there is a high correlation 
between two independent variables, the regression model assumes redundancy of one 
of these variables, lowering its significance and negatively affecting its coefficient. 
Tolerance and Variance Inflation Factor are used to evaluate the problem (VIF). A 
tolerance of >.10 and a VIF < 5 are considered adequate for mitigating the effects of 
multicollinearity (Whicker & Miller, 1999). As a result, the result implies that higher 
correlation between two independent variables has no effect on the regression model. 
It indicates that there is no multicollinearity between independent variables, level of 
taxpayer’s awareness and quality service provided by Ratnanagar municipality. 
The value of R in the model summary of multiple linear regression analysis was 0.381, 
indicating a moderate degree of relationship between independent and dependent 
variables. The adjusted R2 value of the regression model was 0.145, indicating that 
the level of taxpayer awareness and the quality of service provided by Ratnanagar 
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Municipality explained 14.5% of the variance in tax compliances. Other variables 
outside the model influence the remaining variance.
Concerning the multiple regression model, which indicates that the multiple regression 
model itself is statistically significant or not significant. According to the results of 
the ANOVA table, the model is statistically significant when the level of taxpayer 
awareness and the quality of service provided by Ratnanagar Municipality are 
included (F (2, 147) = 12.483, p<0.001). This meant that the overall model of equation 
was statistically significant. Based on the regression result the following regression 
equation is formed:
Tax compliance = 12.879 + 0.127* Tax Payers’ Awareness + 1.08* Quality Service + e
From the equation the impact on tax compliance due to tax payers’ awareness and 
quality of service are found to be significant. The hypothesis developed were tested as 
below.
H1 there is significant impact of level of tax awareness among taxpayers on compliance 
rate. 
The effect on tax compliance by the level of tax awareness among taxpayers was found 
to be positive and significant (β=0.127, p<.001) and implies that a one-unit change in 
level of tax payers’ awareness leads to change in tax compliance by 0.127 units.
According to Asrinanda (2018)’s research, the results of the research for tax awareness 
variables obtained partially have a significant and positive impact on taxpayer 
compliance. The positive direction indicates that the higher the level of tax awareness, 
the higher the level of taxpayer compliance, and the lower the level of tax awareness, 
the lower the level of taxpayer compliance. Taxpayer awareness is linked to tax 
knowledge; once a person understands taxation, he or she will pay taxes consciously 
and voluntarily without being coerced. Individuals with a high level of tax knowledge 
understand how taxes work in terms of both societal and individual benefits. As 
a result, the greater taxpayer awareness, the greater the intention to faithfully pay 
BPHTB taxes.
These findings are in accordance with research conducted by Asrinanda (2018), the 
results of the research for tax awareness variables obtained partially have a significant 
and positive impact on taxpayer compliance. The positive direction indicates that the 
higher the awareness of taxation, the higher the taxpayer compliance and the lower 
the tax awareness, the lower the taxpayer compliance. Taxpayer awareness is linked 
to tax knowledge; once a person has a good understanding of taxation, he or she 
will act consciously and voluntarily to pay taxes without being coerced. People with 
a high level of tax knowledge will grasp how taxes work, both in terms of societal 
and individual benefits. As a result, the greater taxpayer awareness, the greater the 
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intention to pay BPHTB taxes faithfully (Soewardi & Ananda, 2015). H2: There is a 
significance relationship between quality service provided by local government with 
tax compliance.
Regarding quality service provided by local government, Table 4.5 shows that quality 
service provided by local government has positive and significant relationship with 
tax compliances. Therefore, the null hypothesis which states quality service has 
no significant effect on tax compliance is rejected and the alternative hypothesis is 
accepted. The results of the beta coefficient (β= 1.088, p> 0.001) indicates that a one-
unit change in quality of service provided by local government leads to change in tax 
compliance by 1.088 units.
The results of the influence analysis using structural models show that tax service 
quality has a significant positive effect on tax compliance. This demonstrates that 
improving the quality of tax services can lead to increased tax compliance. Taxpayer 
compliance in fulfilling the obligation to pay taxes is determined by how tax officers 
provide the best quality service to taxpayers (Alm et al., 1995).
Furthermore, the findings of this study support the attribution theory, which explains 
the quality of tax services by stating that if the service quality provided by tax 
authorities is good and very satisfying to taxpayers, the taxpayer's perception in 
carrying out his tax obligations becomes positive or towards the good, and the 
taxpayer will always be obedient in carrying out his tax obligations. This could be the 
justification for taxpayers complying with their tax obligations related to the quality of 
tax authorities' services.
Conclusion 
The level of tax payer awareness and the quality of service provided by local 
government both influenced tax payer compliance. Being aware of any changes in 
existing tax laws, regulations, and provisions, laws, and regulations relating to income 
tax, processing and requiring documents for tax payment, completing and filing tax 
return forms without any problems, knowing when tax return is paid, knowing what 
will happen if tax return is late or fails to file, and knowing the exact day of tax return 
all have a significant impact on taxpayers' tax compliance. Similarly, being able to 
easily obtain necessary tax information and updates, receiving timely services and 
responding to any queries when visiting the tax authority before the deadline, knowing 
the exact time when tax should be paid, and having received training on timely 
payment of expected tax are all significant determinants of taxpayers' tax compliance.
The level of taxpayer awareness of tax rules and regulations can affect compliance 
with paying taxes directly or indirectly through awareness of paying taxes. This 
demonstrates that as taxation knowledge increases through awareness, so will tax 
compliance. As a result, it can be stated that tax awareness can mediate the influence of 
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tax knowledge on tax compliance. This study's findings back up the Theory of Planned 
Behavior (TPB) and Attribution Theory.
Quality of service can have a direct impact on tax compliance and can also have an 
indirect impact on tax compliance through tax awareness. It implies that by improving 
the quality of services, tax compliance will improve. As a result, it can be stated 
that tax awareness can mediate the influence of the quality of tax services on tax 
compliance. This study's findings back up the Theory of Planned Behavior (TPB) and 
Attribution Theory.
In general, increased tax awareness and the provision of quality services by the local 
government to the tax payers can lead to higher tax compliance. When individuals 
are more knowledgeable about their tax obligations and the reasons why paying taxes 
is important, they are more likely to comply with the tax laws. On the other hand, 
if the local government provides poor quality services, it can reduce the public’s 
confidence in the government and decrease their motivation to comply with tax laws. 
Thus, both factors play crucial role in determining tax compliance level. Also, the 
local government should be responsible towards the society, so it might be performing 
different welfare activities for the betterment of the peoples and to develop the society. 
These activities also make trust in the government, perceived fairness of the tax system 
and personal values related to civic duty ad obligations, which influence self-motivate 
to comply with the tax laws.
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Abstract
This study is the analysis to examine the nexus between poverty and remittance in 
Nepal. The study found that near about one quarter people are living below the poverty 
line out of which One third percent people are poor who don’t receive remittance 
where one fifth percent people are poor who received remittance. Remittance has 
less effect in the poverty of Terai region. There is drastic difference between the per 
capita remittance received by an individual in the poorest and the richest consumption 
quintile. The households have one more additional year of education, experienced two 
percent less probability of being poor. Migration of an additional member caused to 
reduce 2.6 percent poverty on the household level. The research design for this study is 
both qualitative and qualitative with using cross sectional secondary data of NLSS III. 
By using the STATA software, the study has used the Probit Model as remittance and 
poverty effect unction to observe probability of being non poor.
Keyword: Remittance, Migration, poverty, probit model, Nepal
Introduction
Migrations is a continuous phenomenon which refers to a process whereby people 
or group of people move from one place to another. In human history migration is 
consider as a gradual process for the betterment of life.  Now a days People migrate 
from domestic region to the destination region to achieve the better economic benefits 
and social securities. Overall, the estimated number of international migrants has 
increased over the past five decades. The total estimated 281 million people living in a 
country other than their countries of birth in 2020 was 128 million more than in 1990 
and over three times the estimated number in 1970 (world Migration report 2022) 
There will be significant impact of remittance for the poverty reduction in remittance 
receiving countries. 
In Nepalese context study of poverty remains incomplete if the study avoids the 
impact of remittance. Remittance inflow has captured rapt attention in the Nepali 
macroeconomic environment. Nepal received remittance amounting to Rs. 875 billion 
in FY2019/20, which translates into a remittance to GDP ratio of 23.23 percent (NRB 
2020).  Migrant departures had stopped briefly due to Covid-19, but the exodus is now 
back to pre-pandemic levels. More than 1,700 young Nepalis are leaving the country 
daily to work abroad, as per official figures. Remittance excises all other sources of 
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foreign earning in this economy. It is applicable for other developing countries where 
there is low chance of internal employment opportunities. Findings suggest that 10 per 
cent increase in per capita international remittances has caused to reduce 3.5 per cent 
poverty in developing countries. Acosta et al. (2008) has used two-stage Heckman 
model to control for selection in examining the impact of remittances on poverty in 
10 Latin American countries. The study found that 0.4 percent reduction in poverty 
headcount due to one percent increase in remittance to GDP. 
Department of Foreign Employment (DoFE) has issued over four million labor 
permits to Nepali workers from 2009 to 2019 (MOLESS 2020). Out of 110 destination 
countries for labor migration. Qatar, the UAE, Saudi Arabia, Kuwait, and Malaysia 
are the top five destination countries (MOLESS 2020). The volume of remittance 
can contribute for capital formation, hydro electricity production, banking sector and 
government revenue. Our currency has been gradually depreciating against US dollar 
since October 2011, which has caused to raise the volume of remittance as well as.
Over the past few years, migration and remittance have played significant role in 
socioeconomic development of Nepal. In 2020/21, Nepal received NPR 961.05 billion 
remittance from different countries, constituting 22.5 percent of the Gross Domestic 
Product (NPC, 2020/21).
Literature Review
In 21st century, globalization and economic interdependence make easy to move 
people and their service throughout the world which has increased foreign remittance 
significantly. Similarly, different push and pull factors of the economy and internal 
migration have been taken as natural phenomena, which help to increase internal and 
external remittance. The volume of migration and flow of remittance is increasing day 
by day since last twenty years, so it is necessary to study about the role of remittance 
for the development of physical and human capital. The chapter has studied different 
theories as well as empirical findings related with the impacts of remittances on 
poverty.
Theoretical Perspective of Migration, Remittance and Poverty 
Neo-classical macroeconomic theory argues that countries with surplus labour have 
a low wage rate in developing countries. On the other hand, countries with high 
capital and less labour have higher wage rates than developed countries. So, the wage 
difference is the main cause for international migration. The high employment rate 
in the destination country is another key factor for international migration. It is also 
stimulated due to education, training, and experience.
According to Dual market theory the main reason for international migration is 
demand base industrial growth in developed countries whereas low economic growth 
in developing countries. On the one hand, the main motto of the employers is to recruit 
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new workers at a low wedge rate and maximize the profit so they demanded labour 
from developing countries on another hand, high comparative high wage rate attract 
labour from developing countries.
Network theory has argued that major cause of migration is development of network 
among the labours. If a labour resettles abroad, she/he will know well about the 
destination country then invites other family members and relatives about foreign 
employment. This caused the decrease migration costs and job risks in the destination 
country. A theory of remittances called „weak altruism,' whereby households use 
international remittances to repay debts to their parents. With respect to the amount 
remitted results suggested that the amount sent home is positively related to migrants' 
income and the intention to return, and is negatively related to the level of migrants' 
education.
Empirical Prospective of Remittances and Poverty in Global Context
Almost all of the empirical studies have found an inverse relationship between 
remittances and poverty. Migration reduces poverty because people migrate from 
low-income rural areas to high-income city areas or from low-income to high-income 
countries. Adams and Page (2005) in a wider study used the results of household 
surveys in 71 developing countries to analyze the impact of international remittances 
on poverty. Their result suggested that a 10 per cent increase in per capita international 
remittances in a developing country will reduce 3.5 per cent decline in poverty 
(US$1.00/ person/day).
In Nepalese context, migration and remittance have played significant role in poverty 
reduction. In 2020/21, Nepal received NPR 961.05 billion remittance from different 
countries, constituting 22.5 percent of the Gross Domestic Product (NPC, 2020/21).
Zhut and Luo (2010) showed the effect of remittance on rural inequality and poverty in 
China. Poverty headcount, poverty depth and poverty severity are signification lower 
in the presence of migration in the cause of Hubei. By using the basic poverty line 
development by Ravallion (2004) for rural areas which is equal to 850 Yuan in 2002, 
the study found that.
In Algeria, the finding shows that migration has a significant effect on reducing poverty 
by nearly 40 percent, where the effects differed sharply in extreme poverty of two 
regions (Margolis et al., 2015).
Anyanwu and Erhijakpor (2010) tried to seek the answer to question: “DO 
international remittances affect poverty in Africa?”. The main finding of this study was 
international remittance has strong statistically significant impact on reducing poverty 
in Africa. 10 percent increase in remittance as a percentage of GDP lead on average to 
a 2.9 percent decline in the share of population living in poverty.
The ratio of worker‟s remittances to gross domestic product (GDP) is gradually 
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China. Poverty headcount, poverty depth and poverty severity are signification lower 
in the presence of migration in the cause of Hubei. By using the basic poverty line 
development by Ravallion (2004) for rural areas which is equal to 850 Yuan in 2002, 
the study found that.
In Algeria, the finding shows that migration has a significant effect on reducing poverty 
by nearly 40 percent, where the effects differed sharply in extreme poverty of two 
regions (Margolis et al., 2015).
Anyanwu and Erhijakpor (2010) tried to seek the answer to question: “DO 
international remittances affect poverty in Africa?”. The main finding of this study was 
international remittance has strong statistically significant impact on reducing poverty 
in Africa. 10 percent increase in remittance as a percentage of GDP lead on average to 
a 2.9 percent decline in the share of population living in poverty.
The ratio of worker‟s remittances to gross domestic product (GDP) is gradually 
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increasing except a marginal drop to 13.8 percent in the 2006/07 from 14.9 percent 
in the 2005/06. It increased 21.8 percent in 2008/09 against 17.4 percent in 2007/08 
(NMYB 2008). In 2009, foreign remittance flow into Nepal was US$3Billions. These 
figures showed that Nepal stands as the fifth largest recipient when remittances are 
expressed as a share of GDP, making 23 % of GDP from remittance in 2009 (Ratha et 
al. (2009).
Upadhyay (2007) analyzed the role of remittance for poverty alleviation in Nepal in 
secondary data. Secondary data were taken from Nepal living standard survey 1955/96 
and 2003/04 on headcount poverty rate of several types of households according to 
their migration status in 2003/04.
If the pattern of receiving remittances remained at the same as in 1995/96, then 
poverty rate among households with internal migration would have been higher than 
the observed on by 4.2 percent points, whereas poverty rates among households with 
migrants aboard would have been higher than the observed one by 19.5 percentage 
points. In overall, the increase in the incidence of remittance accounts for a 3.9 
percentage points decline in poverty rate.
Bhadra (2007), aimed to analyze the international labour migration of Nepalese women 
and the impact of their remittance on poverty reduction. The research was concluded 
that Nepalese women international labour migration reduced poverty at home and has 
significant impact of their remittance on overall poverty deduction at the household 
level.
Research Gap 
It has been clear that remittance is the backbone of Nepalese economy similarly it 
significantly reduced poverty. Very few studies have compared the remittance receiving 
and non-receiving household and related it with poverty. Research work on the effect 
of remittance and poverty with different economic variables has been increased by 
year. However, contribution of remittance on food and nonfood poverty is not found 
properly so this study has tried to find out the nexus between remittance and poverty in 
Nepal.
Research Methodology 
The research design for this study is both qualitative and qualitative with using cross 
sectional secondary data of Nepal Living Standard Survey (NLSS) III. The main 
objective of this study is to review the role of remittance on food and nonfood poverty 
in Nepalese context. For this purpose, Rs. 11929 and Rs. 7332 income per year has 
been considered as a food and nonfood poverty line, respectively. It is the national 
standard to measure the poverty line used by NLSS III.
The study employed three variants of the Foster-Greer-Thorbecke poverty index (FGT, 
1984). It has some appealing properties over other poverty decomposable techniques. 
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This concept not only decomposed and sub-group consistent but also shows the depth. 
FGT is the index which shows whenever a pure transfer is made from a poor person 
to someone to rich when there is a reduction in a poor person's income, where other 
incomes are constant. Following FGT (1984), the poverty index is given as:
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Where α ≥ 0 Where, 
y = y1+y2+---------- yn represents the income vector of a population, Z is the poverty 
line, Q is the number of poor individual and α is the weighted parameter that can be 
view as α measure of poverty aversion which range from 0 to 2 ( 0< α < 2) where the 
FGT index measures the poverty head count ratio (i.e., the percentage of poor in the 
population).
Tools of Data Analysis 
By using the STATA software, the study has used the Probit Model as remittance and 
poverty effect function to observe probability of being non poor. This model tries to 
explain the relationship between poverty and its different explanatory variables.
Prob. (y = 1 If non poor ) = β0 + β1hhedu + β2 sex+ β3 land+ β4 hssize + β5geog 
region+ β5 urban, rural + β6 geog belt + β7 migration + β8 remittance +…….+ µ.
Here, the remittance receiving house is coded as y=1 if household is not poor, and 
y=0 otherwise. Independent variables are education of household head (hhedu), sex 
of household head (hhsex), household land size (lands), household size (hs size), 
household heads‟ developmental region (geog region) and geographical region 
(gepbelt).
Result and Discussion
The result explore, remittance reduces poverty but it is necessary to decompose the 
poverty in different levels because poverty gap is also one of the major challenges 
of Nepalese economy. NLSS III segregates the poverty bring together poorest, 
second, third, fourth and richest respectively on the basic of consumption quintile. 
The situation of poorest is vulnerable where richest one entertains with almost all the 
resources. 
Out of total household 55.8 percent of houses has received remittance in Nepal where 
average amount of remittance among recipient households is 80436 and per capita 
remittance received has been experienced Rs. 9245.   There is drastic difference 
between the per capita remittance received by an individual in the poorest and the 
richest consumption quintile which is presented as Rs.2630 and Rs.21433 respectively. 
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Among the remittance recipient households poorest household have received only Rs 
3425 where as richest households entertains Rs.143138.   Per capita remittance as well 
as volume of remittance has increased from poorest to richest household respectively 
(Table 1)
Table 1 Size and average per capita Remittance Received by Consumption 
Quintile

Consumption 
Quintile

% of HH 
Receiving
Remittance

Amount of 
Remittance HH 

(RS)

Per capita 
Remittance 

Received (RS)
Poorest 47.6 34425 2630
Second 53.5 45075 4286
Third 58.8 60889 7112
Fourth 59.7 78873 10783
Richest 56.6 143183 21433
Nepal 55.8 80436 9245

Source: NLSS III(CBS 2011)
Remittance by sources on Consumption Quintile 
Volume of remittance is strongly related with sources. The total amount of remittance 
of the country on the survey period has been found RS.259 million in nominal terms. 
For external remittance India has contributed 18.6 percent followed by 15.6 percent 
from Gulf Qatar and Malaysia where other developed countries have contributed 
7.8 percent. Out of the total poorest consumption quintile, 35.2 percent migrate to 
India,14.5 percent to Gulf and only1.8 percent migrate to developed countries. But 
the situation is just inversed in richest quintile where 10.5 percent of people in this 
category receive remittance from India, 11.3 percent from Gulf and 17.4 percent   from 
developed countries so the volume of remittance is high in this category. With decrease 
in the level of poverty, remittance from India has decreased and increased from other 
countries respectively.  

Table:2   Remittance by sources on Consumption Quintile 

Nepal (%) Other Countries (%)
India Gulf and Malaysia Other Countries

Consumption Quintile     
Poorest 51.2 35.2 14.5 1.8
Second 54.5 27.4 15.2 3
Third 55.3 20.2 19.8 4.7
Fourth 62.9 13.3 17.6 6.2
Richest 60.8 10.5 11.3 17.4
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Nepal 58 18.6 15.6 7.8
Source: NLSS III, CBS 2010/2011

There is no significant difference to receive internal remittance among all quintile but 
external remittance has increased with decrease in poverty. In Nepalese context, middle 
and lower middle-class people have received remittance from Gulf countries where 
middle and higher classes people enjoy remittance from developed countries.

Share of remittance on Income by Consumption Quintile 

Remittance has contributed 31 percent income of the nation. Among different 
consumption quartile, 28.8 percent income has been contributed by remittance in 
poorest quintile, 22.6 percent for second, 31 percent for third, 33.3 percent for fourth 
and 34.8 percent income for richest quartile has been contributed by remittance.  The 
second consumption quintile has experienced lowest 22.6 and richest consumption 
quintile entertains highest 34.8 percent income from remittance. (See Table 6.3)

Figure:1  

Remittance and Poverty in National Level
The study has already mentioned near about three million international migrants 
are from Nepal. International remittance has contributed about one-third of the 
total GDP of Nepal and about 58 percent of households have received remittance in 
2010. Migration has created some social problems in Nepal.   To find out the impact 
of remittance on poverty, first of all we decompose the total households into two 
categories (remittance receiving and non receiving households). By using the dummy 
variable regression, the study finds out the impact of remittance with the help of 
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STATA software.
According to the study remittance significantly contributes to reduce the poverty.  
According to NLSS III, 25.16 percent of people are living below the poverty line out 
of them 26.9 percent people are poor who don’t get remittance followed by 21.59 
percent poverty on remittance receiving households. From the analysis, it is clear that 
remittance receiving household have experienced  five percent less poverty in national 
level. There is a vast gap between rural and urban poverty. Rural people have faced 
27.43 percent poverty followed by 15.16 percent in urban area. In comparison with 
rural area, physical and social infrastructures are easily available which reduce the non 
food poverty. Similarly in rural area job opportunity as well as other income generating 
chances is high which cause to increase income as well as consumption that ultimately 
reduce poverty.  
In rural area’ out of 27.43percent poverty, remittance receiving households experienced 
only 23.05 percent poverty but non remittance receiving households have faced 29.84 
percent poverty. The study examines that remittance not receiving household have 6.7 
percent more poverty in rural area. Generally, there is lack of basic necessities as well 
as well as job opportunities in rural area. When households receive remittance, they 
fulfill their basic necessities such as food, shelter, clothes, education and health which 
ultimately reduce food as well as non food poverty in this area. However the urban 
poverty is less than rural poverty. Urban poverty is also one of the major issues in 
Nepalese context. 15.46 percent of people are living below the poverty line in this area. 
Out of total poverty, remittance not receiving household experienced 16.54 percent 
poverty which is followed by 11.66 percent of remittance receiving households.  In 
urban area the flow of internal migration as well as rate of inflation is very high so it is 
difficult to run the daily life .In this context injected remittance on the economy caused 
to reduce poverty.

Figure:2   

Source:   NLSS III

Remittance and Poverty in National Level
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Remittance and Poverty In Geographical Regions 

Ecologically, Nepal is divided into Mountain, Hill and Terai. Out of total area (147181 
square kilometer), Hilly region occupies 66 percent of land 18 percent by Terai  and 
16 percent Mountain  . Out of the total population, 48 percent people live in the Terai 
region, 44 percent in hill where only 8 percent in Mountain. The nature and dimension 
of poverty is heterogeneous among the Geographical Regions. However the poverty 
has been reduced in Nepal over the last two decades, we have have experienced 
more geographical variation in poverty where higher levels of poverty in hilly and 
mountainous regions.  People of this area are mainly self-employed in subsistence 
agriculture where the productivity is low. Scarcity of food is a major problem where 
there is high presence of unemployment and disguised unemployment so remittance 
remarkably reduced poverty in this region. Comparatively, Terai region has faced less 
poverty because of better geographical and socioeconomic condition. This study has 
found that remittance has reduced poverty in the entire ecological region. 

In Mountain total poverty is experienced 42.25 out of which, remittance receiving 
households only face 25.65 percent where non receiving households are suffering from 
48.5 percent poverty. In this Geographical Regions, remittance receiving household 
have experienced 22.85 percent less  poverty. This finding result is not stranger 
because the per capita consumption of mountain region is very low where poverty is 
very high. In such kind of situation both internal and external remittances are the major 
sources of their income which causes increase in consumption as well as investment in 
social capital that reduced poverty significantly. Poverty in hill has been experienced 
less than in mountain where 24.32 percent people are living below the poverty line. 
Out of total poverty, remittance receiving households have faced 19.26 percent poverty 
which is 7.29 percent less than the remittance non receiving households. Similarly, 
remittance has not strong  effect in the poverty.  In the Terai region, geographical and 
socioeconomic condition is favorable so remittance is not only the source of income 
of the households. Whether the households receive remittance or not they can fulfill 
their basic needs. As in the study already mentioned, population density of this region 
is very high due to massive migration from hill. Generally migration to urban or Terai 
is considered as a progressive phenomenon because capable persons migrate in better 
place. If capable people migrate in Terai, it will reduce poverty headcount in Terai belt 
but it caused to increases poverty in mountain and Hill  
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Figure:3  

Source:  NLSS III

Relationship of poverty with different explanatory Variables

From the above analysis, it is clear that remittance receiving households have 
experienced less poverty. Poverty does not only depend upon migration and remittance. 
There are many other factors which influence it.  The study cannot say that poverty 
has been  reduced either by remittance or by other different variables. So this study 
has used several other control variables while estimating regression, which is already 
mentioned on the methodological part. This study examines the effect of remittance 
not only in national level but also in urban and rural areas, Mountain, hill and Terai 
belt and in each development region as well.  For this purpose the study has developed 
separate model. As it is already discussed, remittance is one of the major determinants 
for poverty reduction but it is not all in one.  So the study has developed the model has 
address twelve different explanatory variables to explain the poverty.
By using the STATA software, this research work has employed the Probit model for 
poverty effect function to observe probability of being non poor. This model tries to 
explain the relationship between poverty with those explanatory variables which have 
been frequently used in this research . The equation of the model has presented as 
follow.  
Prob.  (y  = 1 If non poor )  =  β0 + β1hhedu + β2 sex+ β3 land+ β4 hssize + β5geog region+ 
β5 urban, rural + β6 geog belt + β7 remittance + B8 amount of remittance +µ…… 
………….(1).
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Remittance receiving house is coded as y=1 if household is not poor, and y=0 
otherwise. Independent variables are education of household head (hhedu),  household 
head age (hhsex), household land size (lands),  household size (hs size), household 
heads’ development region (geog region) and  geographical belt (gepbelt) and 
remittance (1 if receive remittance, 0 otherwise) and amount  
All above explanatory variables are relevant with this study because in the core chapter 
(Chapter 5) the study has already used these variables such as urban and rural areas, 
Geographical Regions s, development regions as well as migration and remittance. 
This model is significant so the entire study is significant or it is clear that the model 
became milestone of this research. The output of the model is present as:

Dependent Variable (1 if not Poor)
Variables Chance of  Being not poor 
Hill 0.0421**

(0.0168)
Terai 0.0668***

(0.0155)
Eastern Development Region 0.0992***

(0.0106)
Central Development Region 0.120***

(0.0128)
Western Development Region 0.0989***

(0.0105)
Mid Western Development Region 0.0698***

(0.0113)
Urban Area 0.0327***

(0.0103)
Household  Size -0.0465***

(0.00201)
Migration (1 if yes) 0.0152***

(0.00353)
Amount of Remittance Per Household(Rs. 100000) 0.0679***

(0.0101)
Sex of Household   Head 0.0184

(0.0112)
Education of Household  Head 0.0175***

(0.00102)
Size of Land (in hectors) 0.0771***
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(0.00925)
Observations 5,988

Standard errors in parentheses *** p<0.01, ** p<0.05, * 
p<0.1

Likelihood Ratio        1183.36(0.000)
Table. 6.3 Poverty and different explanatory variable: Probit Model
6.4.1 Result of the regression analysis
As given by the model, except sex of households all other variables are statistically 
significant, however, some value appear with negative coefficients. Negative 
coefficients are not unexpected result. For example the size of household has the 
negative coefficient (-0.04) which is significant at one percent level. The result 
indicates that house hold with one additional member is 4 percent more like to be a 
poor. This fact is rational with the economic condition of Nepal. Nepalese economy is 
subsistence economy where there is lack of food shelter and clothes. Such condition 
increases the additional members in the household obviously increases poverty. 
However the coefficient is negative, sex of household is not significant. 
Geographical Regions has been frequently used in this study to shows the relationship 
between food and non food poverty with remittance. Here in the model ecological 
regions are statistically significant at 5 percent and 1 percent level respectively in Hill 
and Terai with positive coefficient 0.039 and 0.06. The result implies that as compared 
to mountain, the probability of being poor is 3.9 and 6.9 percent less in hill and 
Terai respectively. This result is logical because physical and social infrastructure in 
mountain is very weak in comparison with Hill where as in Terai all the infrastructures 
are better where the land is also fertile and chance of employment is high which has 
reduced poverty. 
Similarly in urban and rural areas the model is also significant at 1 percent level 
with positive coefficient 0.032. The result elaborates as compared to rural area; 
the probability of being poor is 3.2 percent less in urban area. This result is 
reasonable because in comparison with rural area, there have been high chances of 
income generating activities in urban area. This result is empirically valid from the 
presentation of urban and rural poverty in chapter 5 and 6 of this study.
As per the concern with development region, the model is significant at one percent 
level where all the coefficients are positive as 0.099, 0.12, 0.098 and 0.069 in Eastern, 
Central, Western and Mid Western development regions respectively. The result says 
that in comparison with Far Western Development Region, households from Eastern 
Development Region have 9.9 percent less chance to be poor. Similarly in Central, 
Western and Mid Western Development Regions the households have respectively 
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12 percent, 9.8 percent and 6.9 percent less chance to be poor in comparison with Far 
Western Development Region. 
Education of household head is another important explanatory variable. In this 
analysis, this variable is also statically significant at one percent with 0.017 positive 
coefficients. This implies that if the household has one more additional year of 
education, there is 1.7 percent less probability of being poor because educated people 
are aware about proper utilization of resources. 
Land of households also influences poverty. It has been experienced that there is 
a negative relationship between land holding and poverty. Size of land is highly 
significant at one percent level where the coefficient is 0.077 positive which is very 
strong. It can be concluded that increase in one hector of land caused 7.7 percent 
decrease in poverty on the household's level. The result is logical because households 
having land can entertain with agriculture production. Due to higher inflation on real 
estate, price of land has been experienced very high which caused to reduce poverty 
for land owner.  
In this model two important explanatory variables to examine the poverty are 
migration and remittance. As given by the result of migration is inversely related with 
poverty. This variable is statically significant at 5 percent level with 0.015 positive 
coefficients. It indicates that migration of an additional member caused to reduce 1.5 
percent poverty on the household level. It is natural because working class people of 
the household has been migrating. After migration they work hard and sent money 
to the home which reduce poverty. Here in the study, there is a positive correlation 
between migration and remittance so increase in migration has been considered as 
increases in remittance.  
In the model most important variable is amount of remittance. This is significant at 
one percent level where the coefficient is 0.067 which implies that one lakh (100000) 
annual income increase in the household caused to decrease 6.7 percent poverty in 
the household level. This finding is logical because Nepalese economy is subsistence 
economy which is suffering from vicious circle of poverty. In these circumstances 
when amount of remittance injects on the economy, it caused to increase the income. 
Increase in income increase the national saving which is invest on the production 
process so there is a chance of capital formation in the economy. 
High capital formation increases the high investment which leads to increase 
employment opportunities in the national level. Increase in employment leads to 
increase in income which ultimately breakdown the vicious circle of poverty in 
the nation. Amount of remittance directly decrease the poverty because amount 
of remittance invest on health and education which has reduced non food poverty. 
Increase in volume of remittance caused to increase daily consumption goods which 
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strong. It can be concluded that increase in one hector of land caused 7.7 percent 
decrease in poverty on the household's level. The result is logical because households 
having land can entertain with agriculture production. Due to higher inflation on real 
estate, price of land has been experienced very high which caused to reduce poverty 
for land owner.  
In this model two important explanatory variables to examine the poverty are 
migration and remittance. As given by the result of migration is inversely related with 
poverty. This variable is statically significant at 5 percent level with 0.015 positive 
coefficients. It indicates that migration of an additional member caused to reduce 1.5 
percent poverty on the household level. It is natural because working class people of 
the household has been migrating. After migration they work hard and sent money 
to the home which reduce poverty. Here in the study, there is a positive correlation 
between migration and remittance so increase in migration has been considered as 
increases in remittance.  
In the model most important variable is amount of remittance. This is significant at 
one percent level where the coefficient is 0.067 which implies that one lakh (100000) 
annual income increase in the household caused to decrease 6.7 percent poverty in 
the household level. This finding is logical because Nepalese economy is subsistence 
economy which is suffering from vicious circle of poverty. In these circumstances 
when amount of remittance injects on the economy, it caused to increase the income. 
Increase in income increase the national saving which is invest on the production 
process so there is a chance of capital formation in the economy. 
High capital formation increases the high investment which leads to increase 
employment opportunities in the national level. Increase in employment leads to 
increase in income which ultimately breakdown the vicious circle of poverty in 
the nation. Amount of remittance directly decrease the poverty because amount 
of remittance invest on health and education which has reduced non food poverty. 
Increase in volume of remittance caused to increase daily consumption goods which 
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has reduced food poverty.  The result valid the entire study because all the hypothesis 
of this study assumed the negative relationship between remittance migration and 
poverty.  
Other different researches also experienced the similar kind of findings. Household 
survey from Nepal, Lokshin et al. (2010) employed an instrumental variables 
approach and a full information maximum likelihood model. Lokshin et al. (2010) 
found that migration reduces poverty in Nepal: almost 20 per cent of the decline 
in poverty between 1995 and 2004 in Nepal can be attributed to increased internal 
and international migration.  In 2010-11, 56 percent of Nepalese households receive 
remittances which was only  32 percent in 2003/04 and 23.4 percent in 1995/96 
(CBS, 2011).After the restoration of democracy in 1990, it is relatively easier for poor 
households to receive loan for foreign labour migration.  The downward flow of money 
supported to reduce consumption based poverty rate because almost of remittance is 
spent for daily consumption (CBS, 2011). 
Conclusion  
The research explore the  quantitative analysis to examine the nexus between 
poverty and remittance where other explanatory variables are also highly significant 
to reduce poverty. This chapter also found the inequality by using the consumption 
quartile. NLSS III segregate the poverty into poorest, second, third, fourth and richest 
respectively on the basis of consumption quintile. The situation of poorest is vulnerable 
where richest one entertains wit almost all the resources. This study examine the effect 
of remittance not only in national level but also in urban and rural area, Mountain, 
hill and Terai belt as well as in each development region.  For this purpose the study 
has developed separate model. As it is already discussed, remittance is one of the 
major determinants for poverty reduction but it is not all in one.  By using the STATA 
software, this study has employed the Probit model for poverty effect function to 
observe probability of being non poor.
The result found that 25.16 percent of people are living below the poverty line 
out of which 26.9 percent people are poor who don’t get remittance followed by 
21.59 percent poverty on remittance receiving households. Out of the total poverty, 
remittance receiving household have faced 19.26 percent poverty which is 7.29 percent 
less than the remittance non receiving households. Remittance has not significant 
effect in the poverty of Terai region. Out of total household 55.8 percent households 
has received remittance in Nepal. There is drastic difference between the per capita 
remittance received by an individual in the poorest and the richest consumption 
quintile which is present as Rs.2630 and Rs.21433 respectively The next finding is 
that if the households have one more additional year of education, there is 1.8 percent 
less probability of being poor. It can be concluded that increases an additional hector 
of land caused to 9.3 percent decrease in poverty on the household level. The result 
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indicates that migration of an additional member caused to reduce 2.6 percent poverty 
on the household level.
Recommendations
This study views that migration and remittance can play an significant role 
for the development of less developed countries in the short run.  As a policy 
recommendation, this study argues that the migration, poverty and development agenda 
should be considered in the sustainable development goal framework. In our context 
nearly one third GDP has been contributed so it is necessary to take this issue seriously. 
In this circumstance, the study focuses on the following recommendations: 
	Proper migration record needs to be recorded between Nepal and India. 
	The study focuses that Nepalese Government and Central Bank should apply 

strict policy in migration process and remittance transactions. That is, migrants 
should pay migration cost through banks while remittance should send by 
formal sector. 

	As almost all the remittance goes on daily consumption which cannot reduce 
poverty in long run. In such kind of situation, government needs to convert the 
remittance into capital.
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Abstract

This article explores the three fundamental domains of learning: cognitive, affective, 
and psychomotor. It highlights the importance of addressing these domains in 
teaching and learning to create a comprehensive and well-rounded educational 
experience. The cognitive domain focuses on knowledge acquisition, comprehension, 
application, analysis, synthesis, and assessment. The affective domain delves 
into emotions, attitudes, and values, influencing motivation and engagement. The 
psychomotor domain encompasses physical movements, coordination, and motor 
skills development. The article discusses each domain in detail, providing insights 
into enhancing cognitive abilities, promoting emotional well-being, and refining 
motor skills. It emphasizes the need for educators to integrate all three domains in 
instructional design to cater to diverse learning modalities and styles. The study 
utilizes a qualitative research design, drawing on secondary sources of data from 
related literature. By incorporating the cognitive, affective, and psychomotor domains, 
educators can create a dynamic and inclusive learning environment that fosters 
critical thinking, emotional resilience, and practical skills. The article concludes with 
implications for higher education institutions to adopt a comprehensive approach to 
education and design curricula that address these domains to meet the diverse needs of 
students.

Keywords : Domain, Cognitive, Affective and Psycho-motor

1. Introduction

In teaching and learning, there are several recognized learning domains that encompass 
different types of knowledge and skills. These domains are commonly used to structure 
curriculum, design learning activities, and assess student learning. The three main 
learning domains are cognitive, affective and psychomotor. 

It is important for educators to consider all three learning domains when designing 
instruction and assessments to ensure a holistic and well-rounded learning experience 
for students. By addressing the cognitive, psychomotor, and affective domains, 
teachers can help students develop a wide range of knowledge, skills, and attitudes.

A key component of teaching is the creation and delivery of lessons by teachers. 
Three learning domains of cognitive (thinking), affective (emotions or feeling), 
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and psychomotor (physical or kinesthetic) are often heard as must-attain matters in 
teaching-learning practice, and this is where instructors wonder in. It is also thought 
provoking that we, instructors, universally comprehend there are several types of 
learners. They require differing levels of support, necessitating the use of various 
strategies in class design and delivery to meet their requirements. The ‘Every Child 
Matters’ framework being progressively embraced by the educational community 
necessitates counting every learner, regardless of need.

2. Objective of the Study

This article aims to explore the fundamental aspects of learning and the different 
domains in which it occurs. Understanding how learning takes place is crucial for 
educators, trainers, and individuals seeking personal and professional development, 
as it allows for a more comprehensive approach to learning experiences. The 
article begins by introducing the three learning domains: cognitive, affective, 
and psychomotor. Each domain represents a distinct aspect of human learning, 
encompassing various skills, processes, and behaviors. By delving into these domains, 
readers will gain a deeper understanding of how knowledge is acquired, emotions 
are engaged, and physical actions are performed during the learning process. As 
we conjointly argue in favor of a comprehensive pedagogical framework, this 
investigation acts as a affluence for future studies and a deeper examination of the 
complex aspects of teaching and learning.

3. Materials and Methods

This study followed qualitative research design. In this design I adopted document 
study method. Articles were identified through internet and library searches. Key word 
and phrase related articles were used. In this study I utilized secondary sources of data 
by using related literature from internet sources.

4. Discussion

The Three Domains of Learning were initially created between 1956 and 1972, and 
several scholars and professionals in the realm of educational pursuits have made 
significant contributions. The three learning domains (cognitive, emotional, and 
psychomotor) have been the subject of studies by Benjamin Bloom, David Krathwohl, 
and Anita Harrow (Sousa, 2016).

When creating learning assignments for learners, a teacher must take into account 
all three domains to create a holistic lesson. Such learning assignments’ diversity 
contributes to a relatively well-rounded learning experience that accommodates a 
variety of learning modalities and learning styles. Students are more engaged when 
lessons are delivered in a more diverse manner.
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A. The Cognitive Domain

The cognitive learning domain focuses on intellect: the comprehension of information 
and how it expands by means of use ranging from simple recollection to complicated 
evaluation and creativity. Learning encourages the development of new abilities as 
well as helps in attitude development. The cognitive domain attempts to improve a 
person’s cognitive abilities and knowledge acquisition. The six categories that make up 
the cognitive domain are knowledge, comprehension, application, analysis, synthesis, 
and assessment. 

Knowledge comprises the learner’s capacity for knowledge retention. This is then 
followed by comprehension which evaluates a student’s understanding of the 
significance of what they have learned. This occurs when a learner can articulate 
an established theory in their own terms (Anderson et al, 2011). The next step is 
application, which demonstrates the student’s capacity to apply abstract information to 
a novel scenario. An example of this is when a student of economics is able to use the 
theory of demand and supply to analyze how the market is changing for apparel during 
a specific season. Analysis seeks to distinguish between facts and views. The synthesis 
category demonstrates the capacity to combine many parts or ideas into a solid pattern 
or structure that contributes to the creation of new meaning. The assessment category 
demonstrates the capacity to assess the significance of concepts. An example of this is 
when a manager is able to find and use the most economical manufacturing techniques 
in an effort to boost earnings while maintaining a significant competitive edge.

In light of this, the cognitive domain of teaching and learning is concerned with the 
growth of the mind and the acquisition of information, abilities, and understanding. 
Teachers work to improve their pupils’ critical reasoning, problem-solving, and 
thinking skills in this area. It requires activities like knowledge memorization, 
comprehension, analysis, synthesis, and evaluation. To stimulate students’ brain 
processes and encourage higher-order thinking, teachers use a variety of instructional 
tactics, including lectures, discussions, simulations, and hands-on activities. Quizzes, 
tests, essays, and projects that measure students’ capacity to effectively apply their 
information are frequently included in assessments in the cognitive domain.

Thus, the intellectual aspects of learning, encompassing processes such as acquiring 
knowledge, comprehending information, and applying critical thinking skills are 
included in this domain. Exploring this domain provides insights into strategies for 
enhancing cognitive abilities, improving problem-solving skills, and fostering effective 
learning techniques.

B. The Affective Domain

As we move from a low order activity, like listening to a higher order one like 
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addressing a problem, our emotions toward learning change. This is known as the 
affective learning domain. Feelings, emotions, and attitudes are all part of the affective 
domain. Receiving phenomena, reacting to phenomena, valuing, organizing, and 
characterizing are the categories of the affective domain (Anderson et al, 2011). 

The subdomain of receiving phenomenon results in feelings and emotion awareness 
including the capacity to focus particular attention. This may entail paying close 
attention throughout class lectures. The learner must actively participate in class 
or during group discussions in order to successfully complete the next subdomain 
of reacting to phenomena (Cannon and Feinstein, 2005). In order to value 
anything, one must be able to recognize and communicate its value. This involves 
the student’s capacity to express opinions and ideas on various issues brought up in 
class. Organization is the capacity of the learner to rank one value over another and 
develop a special set of values. This might be evaluated in light of the requirement to 
prioritize one’s scholarly endeavors over their interpersonal connections. Having the 
capacity to internalize values and allow them to guide one’s conduct is explained by 
the subdomain of characterization. Given this, a student places a high value on their 
academic work because it determines their professional route, not just what may be 
offered.

The affective domain delves into the emotional and attitudinal dimensions of learning. 
It examines how learners’ feelings, values, and beliefs influence their motivation, 
engagement, and overall learning outcomes.  Exploring this domain helps gain 
insights into creating a positive and supportive learning environment, fostering learner 
motivation, and promoting emotional well-being during the learning journey.

The emotional and social facets of education are thus included by the affective domain 
of teaching and learning. The attitudes, values, beliefs, and sentiments of the students 
are all addressed in this domain. Education professionals want to inspire ethical 
conduct, create empathy, and foster favorable attitudes toward learning. Students’ 
social and emotional development can be fostered through exercises like role-playing, 
group discussions, and community service. Students can express their emotions and 
think back on their personal growth through reflective journals, self-assessments, peer 
evaluations, and other subjective assessment methods used in the emotional domain.

C. The Psychomotor Domain

The psychomotor domain includes both using one’s motor abilities and being able 
to control them well. The psychomotor learning domain focuses on our physicality 
and how it progresses from simple motor abilities to complex performance. There are 
various subdomains within the psychomotor domain, including perception, set, guided 
response, mechanism, complex overt response, adaptability, and origination. 
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Perception heavily relies on the ability to combine sensory information with motor 
activity. A student could, for instance, practice a few of the exercises from a text book 
in an effort to do better on examinations. Set is a subdomain that deals with being 
equipped to react to diverse challenges. It includes the ability to imitate a shown action 
or to tackle an issue by trying several solutions until one works (Sousa, 2011). The 
capacity to expertly and confidently transform learnt responses into deeply rooted 
habits falls under the subdomain of mechanism. After answering several previous 
questions with confidence, students are able to solve test problems. The capacity 
to expertly carry out complicated sequences of activities is explained by complex 
overt responses. The capacity of an apprentice to enhance their typing speed when 
using a computer is a classic example. The domain of adaptability demonstrates the 
capacity to adjust taught abilities to accommodate unique situations. One example is 
when a student who has learned numerous fundamental principles is able to innovate 
something new or build a functional model out of commonplace items. Origination 
also entails developing fresh movement styles for a particular circumstance (Sincero, 
2011).

The psychomotor domain encompasses physical movements, coordination, and the 
development of motor skills. Understanding this domain is particularly more relevant 
for areas such as sports, arts, and applied disciplines. Examining the psychomotor 
domain will contribute discovering strategies for enhancing motor skills, refining 
coordination, and promoting physical dexterity in various learning contexts.

To put it briefly, physical abilities and coordination are fundamental to the 
psychomotor domain of teaching and learning. It includes the growth of motor abilities, 
reflexes, and muscle memory. This field is especially important in areas like sports, the 
arts, and vocational training where practical experience is crucial for mastery. Students’ 
physical aptitude and dexterity are enhanced by teachers through demonstrations, 
practice sessions, and hands-on activities. In order to gauge how well students can use 
their physical abilities, assessments in the psychomotor domain include practical tests, 
skill demonstrations, and performance reviews.

Incorporating the three learning domains - cognitive, affective, and psychomotor - 
in the teaching-learning process has indisputable significance. By recognizing the 
interdependence and unique contributions of each domain, educators can create holistic 
and effective learning experiences for their students. The cognitive domain fosters 
intellectual growth and critical thinking, the affective domain nurtures emotional 
intelligence and motivation, while the psychomotor domain enhances practical skills 
and physical abilities. Embracing a balanced approach to education that integrates all 
three domains not only enhances students’ overall learning outcomes but also cultivates 
well-rounded individuals capable of succeeding in an ever-changing world.
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5. Conclusion

Every person’s existence revolves on learning. It is essential for growth and 
development, thus both students and more importantly teachers must be dedicated to 
the process. Additionally, it is crucial to make sure that the manner in which learning is 
delivered typically integrates the many elements that have been designated as learning 
domains. Considering the growing necessity to use a variety of teaching methods and 
tactics while instructing followers, it is critical that teachers have a teaching strategy 
that incorporates a variety of learning areas so that teaching and learning may be 
thought of as successful. It is because learning is not merely an event; it is a process. 
It is the continual growth and change in the brain’s architecture that results from the 
many ways we take in information, process it, connect it, catalogue it, and use it; and 
sometimes get rid of it.

Learning has been, in such a way, categorized generally into three domains: cognitive, 
affective, and psychomotor. Within each domain there are multiple levels of learning 
that progress from more basic, surface-level learning to more complex, deeper-
level learning. The level of learning we strive to impact will vary across learning 
experiences depending on 1) the nature of the experience, 2) the developmental levels 
of the participating students, and 3) the duration and intensity of the experience. 
When pondering on teaching learning objectives, it is important to think about which 
domain(s) is relevant to the learning experience instructors are designing. 

In a précis, learning is an essential aspect of personal growth and development, 
requiring both students and teachers’ commitment. To ensure effective teaching and 
learning, it is decisive to incorporate the three domains of learning, considering the 
diverse strategies and techniques necessary for student instruction.

6. Implications 

Being a higher education institution with QAA (Quality Assurance and Accreditation) 
recognition, SSMC (Shaheed Smriti Multiple Campus) must do its utmost to make 
sure all facilitators use the finest delivery methods that will have a beneficial influence 
on the students’ Cognitive, Affective, and Psychomotor Domains. It takes more than 
hiring qualified lecturers with relevant experience, setting up training sessions and 
workshops on pedagogy or andragogy, or research writing, to succeed. The input from 
the outcomes of all external assessments and standards will be used to guide future 
initiatives. Many of our graduates are in gainful employment or have jobs that provide 
a better living wage in Nepal and several other Asian, European, and other realms. 

We take great pride in the fact that we have a successful history of giving youngsters, 
not just from Chitwan but also from other parts of the nation, the greatest education 
possible. A QAA certified campus ought to strive to achieve this for the reason that 
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5. Conclusion

Every person’s existence revolves on learning. It is essential for growth and 
development, thus both students and more importantly teachers must be dedicated to 
the process. Additionally, it is crucial to make sure that the manner in which learning is 
delivered typically integrates the many elements that have been designated as learning 
domains. Considering the growing necessity to use a variety of teaching methods and 
tactics while instructing followers, it is critical that teachers have a teaching strategy 
that incorporates a variety of learning areas so that teaching and learning may be 
thought of as successful. It is because learning is not merely an event; it is a process. 
It is the continual growth and change in the brain’s architecture that results from the 
many ways we take in information, process it, connect it, catalogue it, and use it; and 
sometimes get rid of it.

Learning has been, in such a way, categorized generally into three domains: cognitive, 
affective, and psychomotor. Within each domain there are multiple levels of learning 
that progress from more basic, surface-level learning to more complex, deeper-
level learning. The level of learning we strive to impact will vary across learning 
experiences depending on 1) the nature of the experience, 2) the developmental levels 
of the participating students, and 3) the duration and intensity of the experience. 
When pondering on teaching learning objectives, it is important to think about which 
domain(s) is relevant to the learning experience instructors are designing. 

In a précis, learning is an essential aspect of personal growth and development, 
requiring both students and teachers’ commitment. To ensure effective teaching and 
learning, it is decisive to incorporate the three domains of learning, considering the 
diverse strategies and techniques necessary for student instruction.

6. Implications 

Being a higher education institution with QAA (Quality Assurance and Accreditation) 
recognition, SSMC (Shaheed Smriti Multiple Campus) must do its utmost to make 
sure all facilitators use the finest delivery methods that will have a beneficial influence 
on the students’ Cognitive, Affective, and Psychomotor Domains. It takes more than 
hiring qualified lecturers with relevant experience, setting up training sessions and 
workshops on pedagogy or andragogy, or research writing, to succeed. The input from 
the outcomes of all external assessments and standards will be used to guide future 
initiatives. Many of our graduates are in gainful employment or have jobs that provide 
a better living wage in Nepal and several other Asian, European, and other realms. 

We take great pride in the fact that we have a successful history of giving youngsters, 
not just from Chitwan but also from other parts of the nation, the greatest education 
possible. A QAA certified campus ought to strive to achieve this for the reason that 
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in today’s globalized, competitive world, learning must go beyond reading and 
memorization of facts and information to include the ability to critically evaluate the 
information, explain to others, and design things for everyday use.

It would be strongly applauded incorporating the three learning domains-cognitive, 
emotional, and psychomotor to enhance the educational experience on our campus and 
foster a comprehensive approach to education. By integrating these domains into our 
curriculum and campus environment, we can create a dynamic and inclusive learning 
environment that meets the diverse needs of our students.

Integrating the cognitive domain will promote knowledge acquisition, problem-
solving, and critical thinking. We can enhance students’ analytical abilities and deepen 
their understanding of complex concepts by designing learning activities that challenge 
their intellect and encourage active engagement. Allowing students to reflect, discuss, 
and apply their knowledge in real-world situations will foster lifelong learning skills 
and adaptability.

Focusing on the affective domain will foster emotional well-being and motivation. By 
acknowledging the importance of students’ emotions, attitudes, and beliefs, we can 
cultivate a supportive and welcoming campus culture. Strategies such as cooperative 
learning, fostering a growth mindset, and providing mentorship and guidance will help 
develop positive attitudes toward learning and increase overall student engagement.

Incorporating the psychomotor domain will enable students to gain practical 
knowledge, physical coordination, and hands-on experience. By offering experiential 
learning opportunities, internships, and practical courses, students can apply their 
academic knowledge in real-life scenarios. Equipping our facilities with state-of-the-art 
resources will help students develop valuable skills sought after in the job market.

Implementing these three learning domains will create a well-rounded educational 
experience that caters to our students’ diverse needs. By embracing these domains, we 
can empower students to become critical thinkers, emotionally resilient individuals, 
and skilled practitioners in their respective fields. Adopting this comprehensive 
approach to learning will cultivate a vibrant and thriving learning community, 
preparing our students for success in their academic pursuits and future endeavors.

REFERENCES

Anderson, L. W., & Krathwohl, D. R. (Eds.). (2000). A taxonomy for learning, 
teaching, and assessing: A revision of Bloom’s taxonomy of educational 
objectives. New York: Longman. 

Anderson, L.W., & Krathwohl, D.R. (eds.). (2001). A taxonomy for learning, teaching 
and assessing: A revision of Bloom's Taxonomy of educational objectives. New 



Shaheed Smriti Journal-2022 67

York: Longman. 

Anderson, L.W., Krathwohl, D.R., Airasian, P.W., Cruikshank, K.A., Mayer, R.E., 
Pintrich, P.R., Raths, J., Wittrock, M.C. (2001). A Taxonomy for Learning, 
Teaching, and Assessing: A Revision of Bloom’s Taxonomy of Educational 
Objectives. New York: Pearson, Allyn & Bacon

Bloom, B. S., Engelhart, M. D., Furst, E. J., Hill, W. H., & Krathwohl, D. R. (1956). 
Handbook I: cognitive domain. New York: David McKay.

Bransford, J. D., Brown, A. L., & Cocking, R. R. (Eds.). (2000). How people learn: 
Brain, mind, experience, and school. Washington, DC: National Academy 
Press. 

Cannon, H. M. and Feinstein, A. H (2005). Bloom Beyond Bloom: Using the Revised 
Taxonomy to Develop Experiential Learning Strategies, In Developments in 
Business Simulation and Experiential Learning, Proceedings of the Annual 
ABSEL conference (Vol. 32).

Dave, R. H. (1970). Developing and writing behavioural objectives. United State: 
Educational Innovators Press.

Harrow, A.J. (1972). A taxonomy of the psychomotor domain. New York: David 
McKay Co.

Hoque, Md. (2016). Three Domains of Learning: Cognitive, Affective and 
Psychomotor. The Journal of EFL Education and Research, 2(2), 45-52.

Krathwohl, D.R., Bloom, B.S., & Masia, B.B. (1964). Taxonomy of educational 
objectives: The classification of educational goals. Handbook II: Affective 
domain. New York: David McKay Co. References 

Sarah Mae Sincero (Apr 18, 2011). Domains of Learning. Retrieved Jul 16, 2023 from 
Explorable.com: https://explorable.com/domains-of-learning  

Sousa, D. A (2016). How the Brain Works. Thousand Oaks, California, United States: 
Crowin Press.

Sousa, D. A. (2011). How the brain learns (4th Ed.). Thousand Oaks, California, 
United States: Crowin Press.

Wenger, E. (1998). Communities of practice: Learning, meaning, and identity. UK: 
Cambridge University Press.



Shaheed Smriti Journal-2022 67

York: Longman. 

Anderson, L.W., Krathwohl, D.R., Airasian, P.W., Cruikshank, K.A., Mayer, R.E., 
Pintrich, P.R., Raths, J., Wittrock, M.C. (2001). A Taxonomy for Learning, 
Teaching, and Assessing: A Revision of Bloom’s Taxonomy of Educational 
Objectives. New York: Pearson, Allyn & Bacon

Bloom, B. S., Engelhart, M. D., Furst, E. J., Hill, W. H., & Krathwohl, D. R. (1956). 
Handbook I: cognitive domain. New York: David McKay.

Bransford, J. D., Brown, A. L., & Cocking, R. R. (Eds.). (2000). How people learn: 
Brain, mind, experience, and school. Washington, DC: National Academy 
Press. 

Cannon, H. M. and Feinstein, A. H (2005). Bloom Beyond Bloom: Using the Revised 
Taxonomy to Develop Experiential Learning Strategies, In Developments in 
Business Simulation and Experiential Learning, Proceedings of the Annual 
ABSEL conference (Vol. 32).

Dave, R. H. (1970). Developing and writing behavioural objectives. United State: 
Educational Innovators Press.

Harrow, A.J. (1972). A taxonomy of the psychomotor domain. New York: David 
McKay Co.

Hoque, Md. (2016). Three Domains of Learning: Cognitive, Affective and 
Psychomotor. The Journal of EFL Education and Research, 2(2), 45-52.

Krathwohl, D.R., Bloom, B.S., & Masia, B.B. (1964). Taxonomy of educational 
objectives: The classification of educational goals. Handbook II: Affective 
domain. New York: David McKay Co. References 

Sarah Mae Sincero (Apr 18, 2011). Domains of Learning. Retrieved Jul 16, 2023 from 
Explorable.com: https://explorable.com/domains-of-learning  

Sousa, D. A (2016). How the Brain Works. Thousand Oaks, California, United States: 
Crowin Press.

Sousa, D. A. (2011). How the brain learns (4th Ed.). Thousand Oaks, California, 
United States: Crowin Press.

Wenger, E. (1998). Communities of practice: Learning, meaning, and identity. UK: 
Cambridge University Press.

Year 11 No. 868

PART–B
(NEPALI  LANGUAGE)



Shaheed Smriti Journal-2022 69

‘/fO6/afh]’ syfsf] k|hfltk/s cWoog

s[i0fk|;fb ;'j]bL
k|fWofks, efiff ;flxTo ljefu, zxLb :d[lt ax'd'vL SofDk;, /Tggu/, lrtjg

n]v;f/

k|:t't cfn]vdf syfsf/ ljZj]/k|;fb sf]O/fnfsf] …‘/fO6/afh]’ syfsf] k|hfltk/s cWoog ul/Psf] 5 . ;flxTosf 
;dfhzf:qL 6]gsf k|hflt, If0f / kl/j]z dfGotfdWo] k|:t't cfn]vdf …‘/fO6/afh]’ syfdf k|hfltk/s dfGotf 
cGtu{t k|hfltut klxrfg, k|hfltut ;DaGw / k|hfltut k|efjsf cj:yfx¿sf] vf]hL u/L ljZn]if0f ug]{ p2]Zo 
/flvPsf] 5 . o;df syfsf] ljZn]if0f ubf{ 6]gsf k|hfltut dfGotfnfO{ d'Vo cfwf/ agfOPsf] 5 .  ‘…/fO6/afh]’ 
syfdf k|hfltk/s cj:yfx¿sf] vf]lh ug]{ qmddf k|hfltut klxrfg, k|hfltut ;DaGw / k|hfltut k|efj 
pkzLif{s lbP/ ljZn]if0f ul/Psf] 5 . o; ljZn]if0fdf ‘…/fO6/afh]’ syfsf d'Vo rl/q /fO6/afh] / ef]l6gLdf 
cfo{ / dª\uf]n k|hfltut klxrfgsf] k'li6 ePsf] b]vfOPsf] 5 eg] cGthf{tLo ;DaGw / k|efjaf6 ljsl;t 
dfgl;s tyf zf/Ll/s ;dk{0faf6 k|fKt x'g] ;Gt'li6df k|]dsf] pRr cfb{z :j¿k k|fKt x'g] lgisif{ lgsflnPsf] 5 . 
sf]O/fnfsf syfdf k|hfltk/s cWoog Tolt gePsf] kl/l:yltdf 6]gsf] k|hfltut dfGotfsf cf8df of] cfn]vg 
ul/Psfn] ;flxTosf] ;dfhzf:qLo dfGotfsf s;Ldf sf]O/fnfsf syfsf] cWoog / ljZn]if0f ug{ rfxg] hf] 
s;}nfO{ of] cfn]v pkof]uL aGg ;Sg] ck]Iff ul/Psf] 5 .

d'Vo zAbfjnL M ;flxTosf] ;dfhzf:q, k|hflt, d"n cfbz{sf lrGx, k|hfltut klxrfg, k|hfltut ;DaGw .

cWoogsf] kl/ro

ljZj]Zj/k|;fb sf]O/fnf -lj=;+= !(&!–@)#(_ g]kfnL ;flxTosf k|l;4 cfVofgsf/ x'g\ . sf]O/fnfn] ljz]if u/L 
pkGof;, syf / cfTdj[tfGt n]vgsf If]qdf snd rnfPsf 5g\ . pgsf tLg 3'DtL -lj=;+= @)@%_ g/]Gb| bfO 
-lj=;+= @)@&_ ;'lDgdf -lj=;+= @)@&_ df]lbcfOg -lj=;+= @)#^_ lx6n/ / ox'bL -lj=;+= @)$)_ / afa' cfdf / 
5f]/f -lj=;+= @)$^_ 5 j6f pkGof; k|sflzt ePsf 5g\ . To:t} pgsf] Pp6f b}lgsL h]nhg{n -lj=;+= @)$$_ sf 
¿kdf k|sflzt 5 eg] d]/f] hLjg syf -lj=;+= @)!!_, cfkm\gf] syf -lj=;+= @)$)_ / cfTdj[QfGt -lj=;+= @)%%_ 
klg k|sflzt 5g\ . syfsf/ sf]O/fnfsf] syfofqf eg] lxGbL efiffsf] syfn]vgaf6 k|f/De ePsf] dflgG5 . 
xl/k|;fb zdf{ -@)^&M#@_ sf cg';f/ sf]O/fnfn] !(*& b]lv syf–n]vg k|f/De u/]sf x'g\ / Tof] syf n]vg 
lxGbL efiffsf] …‘jx’ -!(*&_ syfaf6 g} k|f/De ePsf] lyof] . pgsf] g]kfnL efiffsf] klxnf] syf …‘rGb|jbg’ xf] 
h'g zf/bf -lj=;+= !((@_ klqsfdf k|sflzt ePsf] lyof] . o:t} ;"o{ljqmd 1jfnLsf] ;Dkfbgdf bflh{lnªaf6 
k|sflzt syfs';'d -lj=;+= !((%_ df …‘zq'’, …‘ljxf’ / ‘…l;kfxL’ syf k|sflzt ePsf 5g\ . k':tssf ¿kdf 
pgsf bf]ifL rZdf -lj=;+= @))^_ / Zj]te}/jL -lj=;+= @)#(_ syf ;+u|xx¿ g]kfnL syf Oltxf;d} dxŒjk"0f{ 
s[lt x'g\ . bf]ifL rZdfdf pgsf ;f]x|j6f syf ;°lnt 5g\ eg] Zj]te}/jLdf hDdf rf/j6f syfx¿ ;°lnt 5g\ . 
cGo …‘rGb|jbg’ -zf/bf !((^_ …‘åGåk|]d’ -zf/bf !((&_ / …dxf/fhsf] ‘;jf/L’ -o'ujf0fL @))%_ syfx¿ km'6s/ 
kqklqsfdf k|sflzt eP klg kl5 ;a} syfx¿ xl/k|;fb zdf{åf/f ;Dkflbt ljZj]Zj/k|;fb sf]O/fnfsf syf 
-@)^&_ df ;°lnt 5g\ . o;/L sf]O/fnfsf hDdf 5AaL;j6f g]kfnL syfx¿ k|sflzt ePsf 5g\ . sf]O/fnfsf 
syfx¿sf] cg]s sf]0faf6 k7g / cWoog ug{ ;lsG5 . pgsf syfx¿ ;dfhzf:qLo b[li6sf]0faf6 klg 
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‘/fO6/afh]’ syfsf] k|hfltk/s cWoog

s[i0fk|;fb ;'j]bL
k|fWofks, efiff ;flxTo ljefu, zxLb :d[lt ax'd'vL SofDk;, /Tggu/, lrtjg

n]v;f/

k|:t't cfn]vdf syfsf/ ljZj]/k|;fb sf]O/fnfsf] …‘/fO6/afh]’ syfsf] k|hfltk/s cWoog ul/Psf] 5 . ;flxTosf 
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cGtu{t k|hfltut klxrfg, k|hfltut ;DaGw / k|hfltut k|efjsf cj:yfx¿sf] vf]hL u/L ljZn]if0f ug]{ p2]Zo 
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syfdf k|hfltk/s cj:yfx¿sf] vf]lh ug]{ qmddf k|hfltut klxrfg, k|hfltut ;DaGw / k|hfltut k|efj 
pkzLif{s lbP/ ljZn]if0f ul/Psf] 5 . o; ljZn]if0fdf ‘…/fO6/afh]’ syfsf d'Vo rl/q /fO6/afh] / ef]l6gLdf 
cfo{ / dª\uf]n k|hfltut klxrfgsf] k'li6 ePsf] b]vfOPsf] 5 eg] cGthf{tLo ;DaGw / k|efjaf6 ljsl;t 
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d'Vo zAbfjnL M ;flxTosf] ;dfhzf:q, k|hflt, d"n cfbz{sf lrGx, k|hfltut klxrfg, k|hfltut ;DaGw .

cWoogsf] kl/ro

ljZj]Zj/k|;fb sf]O/fnf -lj=;+= !(&!–@)#(_ g]kfnL ;flxTosf k|l;4 cfVofgsf/ x'g\ . sf]O/fnfn] ljz]if u/L 
pkGof;, syf / cfTdj[tfGt n]vgsf If]qdf snd rnfPsf 5g\ . pgsf tLg 3'DtL -lj=;+= @)@%_ g/]Gb| bfO 
-lj=;+= @)@&_ ;'lDgdf -lj=;+= @)@&_ df]lbcfOg -lj=;+= @)#^_ lx6n/ / ox'bL -lj=;+= @)$)_ / afa' cfdf / 
5f]/f -lj=;+= @)$^_ 5 j6f pkGof; k|sflzt ePsf 5g\ . To:t} pgsf] Pp6f b}lgsL h]nhg{n -lj=;+= @)$$_ sf 
¿kdf k|sflzt 5 eg] d]/f] hLjg syf -lj=;+= @)!!_, cfkm\gf] syf -lj=;+= @)$)_ / cfTdj[QfGt -lj=;+= @)%%_ 
klg k|sflzt 5g\ . syfsf/ sf]O/fnfsf] syfofqf eg] lxGbL efiffsf] syfn]vgaf6 k|f/De ePsf] dflgG5 . 
xl/k|;fb zdf{ -@)^&M#@_ sf cg';f/ sf]O/fnfn] !(*& b]lv syf–n]vg k|f/De u/]sf x'g\ / Tof] syf n]vg 
lxGbL efiffsf] …‘jx’ -!(*&_ syfaf6 g} k|f/De ePsf] lyof] . pgsf] g]kfnL efiffsf] klxnf] syf …‘rGb|jbg’ xf] 
h'g zf/bf -lj=;+= !((@_ klqsfdf k|sflzt ePsf] lyof] . o:t} ;"o{ljqmd 1jfnLsf] ;Dkfbgdf bflh{lnªaf6 
k|sflzt syfs';'d -lj=;+= !((%_ df …‘zq'’, …‘ljxf’ / ‘…l;kfxL’ syf k|sflzt ePsf 5g\ . k':tssf ¿kdf 
pgsf bf]ifL rZdf -lj=;+= @))^_ / Zj]te}/jL -lj=;+= @)#(_ syf ;+u|xx¿ g]kfnL syf Oltxf;d} dxŒjk"0f{ 
s[lt x'g\ . bf]ifL rZdfdf pgsf ;f]x|j6f syf ;°lnt 5g\ eg] Zj]te}/jLdf hDdf rf/j6f syfx¿ ;°lnt 5g\ . 
cGo …‘rGb|jbg’ -zf/bf !((^_ …‘åGåk|]d’ -zf/bf !((&_ / …dxf/fhsf] ‘;jf/L’ -o'ujf0fL @))%_ syfx¿ km'6s/ 
kqklqsfdf k|sflzt eP klg kl5 ;a} syfx¿ xl/k|;fb zdf{åf/f ;Dkflbt ljZj]Zj/k|;fb sf]O/fnfsf syf 
-@)^&_ df ;°lnt 5g\ . o;/L sf]O/fnfsf hDdf 5AaL;j6f g]kfnL syfx¿ k|sflzt ePsf 5g\ . sf]O/fnfsf 
syfx¿sf] cg]s sf]0faf6 k7g / cWoog ug{ ;lsG5 . pgsf syfx¿ ;dfhzf:qLo b[li6sf]0faf6 klg 
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ljZn]if0fLo 5g\ .

;flxTolagfsf] ;dfh x'g;S5 t/ ;dfhlagfsf] ;flxTo x'g ;Sb}g . ;flxTodf ;dfhsf hftLo ¿k, eflifs 
cj:yf, wfld{s k|rng, ;fF:s[lts k/Dk/f, k|fs[lts tyf ;fdflhs kof{j/0f, /fhg}lts cj:yf / cfly{s 
cj:yfsf 9fFrf cflb cfj:yf / ¿kx¿sf] k|:t'lt x'g] ePsfn] ;flxTo / ;dfhsf] cGt;{DaGw 5 . ;dfhaf6 
;flxTosf] hGd x'g] / ;flxTodf ;dfhsf] k|ltlaDa emNsg] ePsfn] ;flxTo / ;dfh cGtlge{/ klg 5g\ . 
;flxTodf ;dfhzf:q;Fu ;DalGwt ljifonfO{ hf]8]/ ul/g] j}1flgs cWoog k4lt g} ;flxTosf] ;dfhzf:q 
xf] . …kl5Nnf] ;o jif{df ;+:s[ltsf] ef}ltsjfbL JofVofsf cfwf/df snfx¿sf] h'g ;dfhzf:q ljsl;t ePsf] 
5, To;sf] Ps ¿k ;flxTosf] ;dfhzf:q xf] -kf08]o, ;g\ !(*( M%_ . ;flxTosf] ;dfhzf:qn] ;flxTodf 
;flxlTos k|lqmofsf] cWoog ub{5 .

;flxTosf] ;dfhzf:qLo lrGtgnfO{ cfw'lgs ;dfhdf ;flxTosf] ;Qf / ;fy{stfsf] kl/ro;Fu} k|fb'ef{j ePsf] 
af}l4s k|oTgsf ¿kdf lnOG5 . …;flxTosf] ;dfhzf:q ca ;dfhzf:qeGbf km/s Ps ;flxTo ljwfsf ¿kdf 
ljsl;t x'Fb} 5 -kf08]o, ;g\ !(*(M #@_ . ;flxTonfO{ ;fIo gdflgsg u/]sf] ;fdflhs hLjgsf] cWoog ca 
k"0f{ x'g ;Sb}g . ;flxTosf] ;dfhzf:qdf ;dfh;Fu ;flxTosf/sf] ;DaGw, p;sf] ;fdflhs l:ylt / p;n] k|:t't 
u/]sf] ;fdflhs ;+;f/sf] cWoog x'G5 . ;flxTosf] ;dfhzf:qn] Jofks ;fdflhs k|lqmof cGtu{t lqmofzLn 
;Dk"0f{ ;flxTo k|lqmofsf] ljleGg ult / kl/0fltx¿sf] JofVof ub}{ ;flxTosf] jf:tljs ;fdflhs :j¿ksf] 
kl/ro u/fpF5 / To;df ;fwf/0f kf7ssf] klg cle?lr hufpg ;xof]u k'¥ofpF5 . ;flxTosf] ;dfhzf:qLo 
lrGtgsf] k|f/De ;dfh;Fu ;flxTosf] vf]hL;Fu} ePsf] dflgPsf] 5 . o;} ;Gbe{df k|:t't cWoogdf ;flxTosf] 
;dfhzf:qsf] ljsf;df dxŒjk"0f{ e"ldsf v]Ng] 6]gsf] k|hfltk/s dfGotfsf cfwf/df ljZj]Zj/k|;fb sf]O/fnfsf] 
…‘/fO6/afh]’ syfsf] cWoog ul/Psf] 5 .

cWoogsf] ;d:of / p2]Zo

;flxTosf] ;dfhzf:q Ps :yflkt dfGotf xf] . o; dfGotfleq 6]gsf] k|hfltut cWoog klg cWoogsf] Pp6f 
d'Vo cfwf/ xf] . 6]gsf k|hfltut dfGotfsf cfwf/df ljZj]Zj/k|fb sf]O/fnfsf] …‘/fO6/afh]’ syfsf] klg cWoog 
ug{ ;lsG5 eGg] ljifonfO{ d'Vo ;d:of agfP/ k|:t't cWoog ul/Psf] 5 . o; cWoogsf] p2]Zo ;flxTosf] 
;dfhzf:qsf] ljsf;df dxŒjk"0f{ e"ldsf v]Ng] lxKkf] nfO6 c8f]N8 6]gsf k|hflt, If0f / kl/j]z dfGotfdWo] 
k|hfltut dfGotfsf cfwf/df ljZj]Zj/k|;fb sf]O/fnfsf] …‘/fO6/afh]’ syfsf] cWoog ug'{ /x]sf] 5 . o; d"n 
p2]Zo;Fu ;Da4 eP/ cfpg] cGo p2]Zox¿ lgDglnlvt 5g\ M

-s_ syfsf/ sf]O/fnfsf] /fO6/afh] syfsf] k|hfltut klxrfgsf cj:yfx¿nfO{ b]vfpg',  

-v_ syfsf/ sf]O/fnfsf] /fO6/afh] syfsf] k|hfltut ;DaGwnfO{ b]vfpg',  

-u_ syfsf/ sf]O/fnfsf] /fO6/afh] syfsf] k|hfltut k|efjsf cj:yfx¿nfO{ b]vfpg' .

cWoog ljlw

k|:t't cWoog ;flxTosf] ;dfhzf:qLo cWoog k4ltleqsf] k|hfltut dfGotfdf s]lGb|t /x]sf] 5 . k|hfltut 
cWoogsf ;}4flGts dfGotfsf cf8df /x]/ ljZn]if0f ul/Psfn] o; cWoogdf cfudgfTds ljlwsf] k|of]u 
ul/Psf] 5 . g]kfnL ;dfnf]rgfsf If]qdf k|hfltk/s cWoog Tolt k'/fgf] dfGotf gePsfn] st} st} lgudgfTds 
ljlw klg cfPsf] 5 . syfsf] ljj]rgfsf qmddf j0f{gfTds tyf JofVofTds ljlwsf] klg k|of]u ePsf] 5 eg] 
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k|hfltk/s ;}4flGts dfGotfsf cf8df k|hfltut klxrfg, k|hfltut ;DaGw / k|hfltut k|efjsf cfwf/df 
syfsf/ ljZj]Zj/k|;fb sf]O/fnfsf] …‘/fO6/afh]’ syfsf] k|hfltk/s cWoog ul/Psf] 5 .

6]g / k|hfltk/s dfGotf

k|mfG;]nL ljrf/s lxKkf]nfO6 c8f]nkm 6]g -;g\ !*@*–!*(#_ ;flxTosf] ;dfhzf:qsf k|jt{s g} dflgG5g\ . 
6]gsf ;flxTo / snf;DaGwL dfGotfsf] k|efj kl5Nnf ;flxTo lrGtsx¿df k/]sf] 5 . pgsf c+u|]hL ;flxTosf] 
Oltxf;, snfsf] bz{g / O6fnLsf] ofqf h:tf k':tssf snf;DaGwL n]vdf ;flxTosf] ;dfhzf:qLo wf/0ff JoQm 
ePsf 5g\ . 6]gn] c+u|]hL ;flxTodf dfq xf]Og k|mfG;]nL ;flxTodf klg n]v]sf 5g\ . pgn] cfkm\gf ;dsfnLg /]l;g 
/ afNhfs cflbsf lgaGwsf] klg cfnf]rgf u/] . lxGbL ;dfnf]rs d}g]h/ kf08]o -;g\ !((! M !@!_ sf cg';f/ 
Oltxf;sf/ 6]gsf x/]s cfnf]rgfdf ;flxTosf] ;dfhzf:qLo b[li6sf]0f cfPsf] 5 . ;flxTosf ;dfhzf:qL 6]g 
;flxTonfO{ ;fdflhs r]tgfsf] pTkfbg dfGb5g\ . pgsf] ;dfhzf:qLo k4lt ;flxlTos s[ltaf6 r]tgf -n]vs_ 
tkm{ / r]tgfaf6 r]tgflgdf{0fsf] kl/l:ylttkm{ a9]sf] 5 . pgn] r]tgflgdf{0fsf] kl/l:ylt ljj]rg ug]{ qmddf 
k|hflt, If0f tyf kl/j]Zfsf] cGtlqmofaf6 r]tgfsf] lgdf{0f x'g] atfPsf 5g\ / ;flxTosf] ;dfhzf:qLo dfGotfsf 
¿kdf k|hflt, If0f tyf kl/j]z l;4fGt cufl8 ;f/]sf 5g\ .

;flxTosf] ;dfhzf:qdf k|hfltk/s cjwf/0ff 6]gsf] b]g xf] . 6]g j:t'jfbL b[li6sf]0f /fVg] ;dfhzf:qL x'g\ . 
pgn] …snf h'g dfgl;stfaf6 pTkGg x'G5, Tof] dfgl;stf s;/L tof/ x'G5 < eGg] k|Zgsf] pQ/df k|hflt, o'u 
tyf kl/j]z l;4fGt cufl8 NofPsf 5g\ -kf08]o, ;g\ !(*( M !@$_ . 6]gsf dtdf ;flxTosf] ;dfhzf:qLo 
cWoogstf{n] ;flxTodf JoQm ePsf] k|hfltsf ljifodf cWoog ug{'k5{ lsgeg] ;flxTosf/n] cfkm\gf] l;h{gfsf] 
;fdu|L cfkm\gf] ;dfhsf] k|hfltaf6 lnPsf] x'G5 . …6]gn] k|hfltnfO{ j+zfg'ut u'0f, zf/Ll/s jgfj6 tyf hfthfltsf 
k|ltef, :jefj, ljz]iftf Pjd\ kf/Dkl/s dfgl;stfsf ¿kdf kl/eflift u/]sf 5g\ . -l;ª\p8, ;g\ !(&@, pb\w[t, 
If]qL, @)^$M@!_ . 6]gsf cg';f/ …;flxTosf] cWoogaf6 To;sf] /rgfsfnsf dflg;x¿df kfOg] efjgfx¿sf] ¿k, 
ljrf/sf] ult / hLjgsf cj:yfx¿sf] af]w x'G5 . -kf08]o, ;g\ !(*( M !!*_ . ;dfh ljleGg k|hfltx¿sf] 
;d"x xf] . ;flxTo ;fdflhs pTkfbg ePsfn] To;df ljleGg k|hfltx¿sf] k|efj /xG5 . pgLx¿sf] cfrf/ ljrf/ 
/ Jojxf/af6 g} ;flxTosf] hGd x'G5 . To;}n] ;flxTodf k|hfltk/s cWoogsf] dxŒj /x]sf] 5 .

6]gn] k|hflt cGtu{t JolQmsf] ;xh tyf j+zfg'ut ljz]iftf, dfgl;s agfj6 / zf/Ll/s ;+/rgf cflbsf] rrf{ 
u/]sf 5g\ . Ps} k|hflt klg b]zsfnsf sf/0f 6f9f 6f9f k'u]kl5 ToxfFsf] xfjf kfgL df6f] cg';f/ s]xL ablnb} hfG5 
eg] pgLx¿df j+zfg'ut ;dfgtf klg ljBdfg /xG5 . lgd{nf h}g -;g\ !((@M @@_ n] 6]gsf] k|hflt dfGotfsf] 
JofVof ub}{ dfgjhfltx¿ b]zsfnsf kl/l:yltn] leGg–leGg kl/l:yltdf /x] klg d"n cfbz{sf lrGxx¿ ljBdfg 
/xg] s'/f JoQm u/]sL 5g\ . s'g} k|hfltsf rl/qut ljz]iftfx¿ hnjfo', df6f] tyf Oltxf;sf dxfg\ 36gfx¿sf 
pkh x'G5g\ . 6]gn] k|mfG;df df]Gtg, OUn}08df z]S;lko/ / hd{gLdf u]6]n] k|ltefk"0f{ ;flxTo l;h{gf ug{'nfO{ klg 
k|hfltk/s ljz]iftf dfg]sf 5g\ . pgLx¿;Fu /x]sf] ljlzi6 ;f}Gbof{g'e"lt / l;h{gf ug{ ;Sg] Ifdtf k|hfltk/s 
ljz]iftf xf] . …6]gsf dtdf k|ltef Pp6f zlQm xf] . k|ltef zlQmsf] ljsf; b]zsfn / jftfj/0f cg';f/ x'G5 / 
To;nfO{ cflh{t lzIff / P]ltxfl;s 36gfn] yk zlQm k|bfg ub{5 -kf08]o, ;g\ !(*( M!@%_ . o;af6 6]gn] 
JolQmk|ltef / jftfj/0fnfO{ dxTj lbPsf] :ki6 x'G5 .

6]gsf] k|hflt klxrfgsf] cfwf/ k|hfltsf] zf/Ll/s ;+/rgf klg xf] . s'g} k|hflt cUnf s'g} xf]rf x'G5g\ eg] st} 
uf]/f st} sfnf x'G5g\ . d+uf]lnog / cfo{x¿ Ps} hflt eP klg pgLx¿sf] zf/Ll/s ;+/rgfdf s]xL k|hfltk/s 
leGg ljz]iftfx¿ kfOG5g\ . …6]gn] o; lsl;dsf] k|hfltk/s wf/0ffsf] JofVofsf nflu cfkm\gf ;dsfnLg 
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k|hfltk/s ;}4flGts dfGotfsf cf8df k|hfltut klxrfg, k|hfltut ;DaGw / k|hfltut k|efjsf cfwf/df 
syfsf/ ljZj]Zj/k|;fb sf]O/fnfsf] …‘/fO6/afh]’ syfsf] k|hfltk/s cWoog ul/Psf] 5 .

6]g / k|hfltk/s dfGotf

k|mfG;]nL ljrf/s lxKkf]nfO6 c8f]nkm 6]g -;g\ !*@*–!*(#_ ;flxTosf] ;dfhzf:qsf k|jt{s g} dflgG5g\ . 
6]gsf ;flxTo / snf;DaGwL dfGotfsf] k|efj kl5Nnf ;flxTo lrGtsx¿df k/]sf] 5 . pgsf c+u|]hL ;flxTosf] 
Oltxf;, snfsf] bz{g / O6fnLsf] ofqf h:tf k':tssf snf;DaGwL n]vdf ;flxTosf] ;dfhzf:qLo wf/0ff JoQm 
ePsf 5g\ . 6]gn] c+u|]hL ;flxTodf dfq xf]Og k|mfG;]nL ;flxTodf klg n]v]sf 5g\ . pgn] cfkm\gf ;dsfnLg /]l;g 
/ afNhfs cflbsf lgaGwsf] klg cfnf]rgf u/] . lxGbL ;dfnf]rs d}g]h/ kf08]o -;g\ !((! M !@!_ sf cg';f/ 
Oltxf;sf/ 6]gsf x/]s cfnf]rgfdf ;flxTosf] ;dfhzf:qLo b[li6sf]0f cfPsf] 5 . ;flxTosf ;dfhzf:qL 6]g 
;flxTonfO{ ;fdflhs r]tgfsf] pTkfbg dfGb5g\ . pgsf] ;dfhzf:qLo k4lt ;flxlTos s[ltaf6 r]tgf -n]vs_ 
tkm{ / r]tgfaf6 r]tgflgdf{0fsf] kl/l:ylttkm{ a9]sf] 5 . pgn] r]tgflgdf{0fsf] kl/l:ylt ljj]rg ug]{ qmddf 
k|hflt, If0f tyf kl/j]Zfsf] cGtlqmofaf6 r]tgfsf] lgdf{0f x'g] atfPsf 5g\ / ;flxTosf] ;dfhzf:qLo dfGotfsf 
¿kdf k|hflt, If0f tyf kl/j]z l;4fGt cufl8 ;f/]sf 5g\ .

;flxTosf] ;dfhzf:qdf k|hfltk/s cjwf/0ff 6]gsf] b]g xf] . 6]g j:t'jfbL b[li6sf]0f /fVg] ;dfhzf:qL x'g\ . 
pgn] …snf h'g dfgl;stfaf6 pTkGg x'G5, Tof] dfgl;stf s;/L tof/ x'G5 < eGg] k|Zgsf] pQ/df k|hflt, o'u 
tyf kl/j]z l;4fGt cufl8 NofPsf 5g\ -kf08]o, ;g\ !(*( M !@$_ . 6]gsf dtdf ;flxTosf] ;dfhzf:qLo 
cWoogstf{n] ;flxTodf JoQm ePsf] k|hfltsf ljifodf cWoog ug{'k5{ lsgeg] ;flxTosf/n] cfkm\gf] l;h{gfsf] 
;fdu|L cfkm\gf] ;dfhsf] k|hfltaf6 lnPsf] x'G5 . …6]gn] k|hfltnfO{ j+zfg'ut u'0f, zf/Ll/s jgfj6 tyf hfthfltsf 
k|ltef, :jefj, ljz]iftf Pjd\ kf/Dkl/s dfgl;stfsf ¿kdf kl/eflift u/]sf 5g\ . -l;ª\p8, ;g\ !(&@, pb\w[t, 
If]qL, @)^$M@!_ . 6]gsf cg';f/ …;flxTosf] cWoogaf6 To;sf] /rgfsfnsf dflg;x¿df kfOg] efjgfx¿sf] ¿k, 
ljrf/sf] ult / hLjgsf cj:yfx¿sf] af]w x'G5 . -kf08]o, ;g\ !(*( M !!*_ . ;dfh ljleGg k|hfltx¿sf] 
;d"x xf] . ;flxTo ;fdflhs pTkfbg ePsfn] To;df ljleGg k|hfltx¿sf] k|efj /xG5 . pgLx¿sf] cfrf/ ljrf/ 
/ Jojxf/af6 g} ;flxTosf] hGd x'G5 . To;}n] ;flxTodf k|hfltk/s cWoogsf] dxŒj /x]sf] 5 .

6]gn] k|hflt cGtu{t JolQmsf] ;xh tyf j+zfg'ut ljz]iftf, dfgl;s agfj6 / zf/Ll/s ;+/rgf cflbsf] rrf{ 
u/]sf 5g\ . Ps} k|hflt klg b]zsfnsf sf/0f 6f9f 6f9f k'u]kl5 ToxfFsf] xfjf kfgL df6f] cg';f/ s]xL ablnb} hfG5 
eg] pgLx¿df j+zfg'ut ;dfgtf klg ljBdfg /xG5 . lgd{nf h}g -;g\ !((@M @@_ n] 6]gsf] k|hflt dfGotfsf] 
JofVof ub}{ dfgjhfltx¿ b]zsfnsf kl/l:yltn] leGg–leGg kl/l:yltdf /x] klg d"n cfbz{sf lrGxx¿ ljBdfg 
/xg] s'/f JoQm u/]sL 5g\ . s'g} k|hfltsf rl/qut ljz]iftfx¿ hnjfo', df6f] tyf Oltxf;sf dxfg\ 36gfx¿sf 
pkh x'G5g\ . 6]gn] k|mfG;df df]Gtg, OUn}08df z]S;lko/ / hd{gLdf u]6]n] k|ltefk"0f{ ;flxTo l;h{gf ug{'nfO{ klg 
k|hfltk/s ljz]iftf dfg]sf 5g\ . pgLx¿;Fu /x]sf] ljlzi6 ;f}Gbof{g'e"lt / l;h{gf ug{ ;Sg] Ifdtf k|hfltk/s 
ljz]iftf xf] . …6]gsf dtdf k|ltef Pp6f zlQm xf] . k|ltef zlQmsf] ljsf; b]zsfn / jftfj/0f cg';f/ x'G5 / 
To;nfO{ cflh{t lzIff / P]ltxfl;s 36gfn] yk zlQm k|bfg ub{5 -kf08]o, ;g\ !(*( M!@%_ . o;af6 6]gn] 
JolQmk|ltef / jftfj/0fnfO{ dxTj lbPsf] :ki6 x'G5 .

6]gsf] k|hflt klxrfgsf] cfwf/ k|hfltsf] zf/Ll/s ;+/rgf klg xf] . s'g} k|hflt cUnf s'g} xf]rf x'G5g\ eg] st} 
uf]/f st} sfnf x'G5g\ . d+uf]lnog / cfo{x¿ Ps} hflt eP klg pgLx¿sf] zf/Ll/s ;+/rgfdf s]xL k|hfltk/s 
leGg ljz]iftfx¿ kfOG5g\ . …6]gn] o; lsl;dsf] k|hfltk/s wf/0ffsf] JofVofsf nflu cfkm\gf ;dsfnLg 
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ljsf;jfbL 8flj{gsf] lrGtgaf6 klg d2t lnPsf 5g\ -kf08]o, ;g\ !(*( M!@%_ . 8flj{gn] b]zsfn cg';f/sf] 
df6f] kfgLsf sf/0fn] k|s[ltsf kl/l:yltx¿;Fu ;fdgf ug{;Sg] Ifdtf s'g} k|hfltdf a9\b} hfG5 / pgLx¿df s'g} 
ljz]iftf yk 36 x'Fb} hfG5 eg]sf 5g\ . pgsf cg';f/ To;af6 pTkGg x'g] cnu–cnu ljz]iftfsf sf/0fn] cnu–
cnu k|hfltx¿ aGb} hfG5g\ / pgLx¿sf] zf/Ll/s ;+/rgf ablnb} hfG5 . o;/L 6]gn] ;flxTo ;fdflhs pTkfbg 
/ ;fdflhstf ljleGg k|hfltx¿sf] klxrfg ;d"x ePsfn] ;flxToaf6 k|hfltk/s klxrfgx¿ x'g ;Sg] eGb} 
;flxTosf] ;dfhzf:qLo cWoogsf lglDt k|hfltnfO{ d'Vo ljifosf ¿kdf lnPsf 5g\ .

/fO6/afh] syfsf] k|hfltk/s cWoog

ljZj]Zj/k|;fb sf]O/fnfsf] …/fO6/afh] syf Zj]te}/jL syf;+u|x -lj=;+= @)#(_ df ;ª\slnt 5 . k|:t't syf 
k|hfltk/s klxrfg ePsf] syf xf] . o; syfnfO{ 6]gsf] k|hfltk/s dfGotfsf cfwf/df cWoog ug{ ;lsG5 . 
o; qmddf k|:t't syfnfO{ k|hfltk/s cWoogcGtu{t k|hfltut klxrfg, k|hfltut k|efj / k|hfltut ;DaGwsf 
b[li6n] cWoog ul/Psf] 5 .

k|hfltut klxrfg

syfsf d'Vo kfq /fO6/afh] / ef]6]gL b'a} k|hfltut klxrfg x'g] u/L gfds/0f ul/Psf kfq x'g\ . /fO6/afh] cfo{ 
a|fÅd0f hfltsf x'g\ eg] ef]l6gL dª\uf]n ef]6] hfltsL x'g\ eGg] s'/f syfsf/n] o;/L klxrfg u/fPsf 5g\ M

lgd'sf a|fÅd0fn] d]/f] vfg]–lkpg], n'ufkmf6f / c? ;fgf–;fgf ;'ljwfsf s'/fdf Wofg lbPsf] 
b]Vbf d ;xh} pgL;Fu x]nd]n ug{ yfn]+ . -k[= !(_

===== Pp6L ef]l6gL aflnsfnfO{ tLg gDa/ kxf8af6 hfuL/ vfg ;x/df cfPsf /fO6/afh]n] Ps 
lbg c8\8faf6 kmls{bf bof u/]/ cf>o lbFb} cfkm\gf] 3/df gNofPsf] eP ;fob To;n] k|]d g} 
kfpg] yL, g s'i7/f]u g} . -k[= !*_

‘ef]l6gL …d’ sf] cleJolQmdf k|:t't ePsf] …/fO6/afh] syfsf oL ;fIox¿n] /fO6/afh] / ef]l6gLsf] k|hfltut 
klxrfgnfO{ k|:6 kf/]sf 5g\ . 6]gn] dfgj k|hfltx¿ b]zsfnsf kl/l:yltn] leGg leGg kl/l:yltdf /x] klg d"n 
cfbz{sf lrGxx¿ ljBdfg x'g] s'/f cf}+NofPsf 5g\ . o; syfdf klg cfo{ a|fXd0f k|hfltsf JolQmx¿ k'/]t, 
kl08t / c8\8f cbfnsf] hfuL/ tyf n]vgbf; cflb e"ldsfdf x'g', wd{ sd{df rfv lng', / O{Zj/Lo ;Qfdf 
ljZjf; ug{' pgLxx¿sf] d"n cfbz{sf] klxrfg xf] . To;} u/L syfsL gflosf ef]6]gLdf klg j+zfg'ut nIf0fx¿ 
kfOG5g\ . p;n] cfkm" / /fO6/afh]sf] cGthf{tLo ;DaGwnfO{ …of] s] x'g nflu/x]5 < s] of] x'g] s'/f xf] < s] o;df 
c:jflestf 5}g < ck|f;ª\lustf < km]l/ a|fXd0f k'?if / ef]l6gL gf/Lsf] j}jflxs ;DaGw ;fdflhs b[li6df a]d]n 
s'/f xf]Og / < -k[= @)_ eg]/ c:jefljs 7fg]sf] b]lvG5 . ef]l6gLn] a|fXd0f /fO6/afh] / cfkm" ef]l6gLaLrsf] 
d]nldnfk, cfsif{0f / cGt/ª\u cflTds k|]d clg j}jflxs ;DaGwnfO{ ;d]t c:jefljs ta/n] x]g{' p;sf] 
j+zfg'ut u'0f xf] . hftLo e]befjsf b[li6n] x]g]{ Toltv]/sf] xfd|f] ;dfhdf o; lsl;dsf] ;DaGwnfO{ p;n] a]d]n 
7fg]sL 5 . To;} eP/ xf]nf …d  kfq ef]l6gLn] …d]/f] To;} lbg :jo+j/ ePsf] eGg] uDeL/ cg'ej x'Fbfx'Fb] klg kTgLsf] 
cf;gdf plSng vf]Hbf dnfO{ låljwf eO/Xof] . -k[= @)_ eg]/ låljwf l:yltsf] cfTdsyg u/]sL 5 . xfd|f] 
;dfhdf cfTdLo ;DaGw hlt uf9f eP klg j}jflxs ;DaGwn] dfq ;dflhs dfGotf kfpg] ePsfn] Tof] cf;gdf 
a:g p;sf] dg låljwfdf k/]sf] b]lvG5 . dfgl;s ;DaGw alnof] x'Fbfx'Fb} klg a|fXd0f / ef]l6gLaLrsf] j}jflxs 
;DaGw sdhf]/ 7fGg' kg]{ cj:yf p;sf] cGt/ª\udf ljBdfg j+zfg'ut ;f]r xf], h'g ef]l6gLsf] k|hftLo klxrfgsf] 
cfwf/ ag]sf] 5 . k|:t't syfdf ef]l6gLsf h]7L, dflxnL / ;flxFnf] lbbLx¿sf] ;f]r, pgLx¿sf] hLjgk|ltsf] 
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b[li6sf]0f / pgLx¿n] b]vfPsf] :jhftLo ;+:sf/k|ltsf] ;r]tgfn] d+uf]n ef]6]hfltdf kfOg] cj:yfx¿sf] af]w 
x'G5 . ;a} k'?ifnfO{ Ps} gh/n] x]g]{ p;sf lbbLx¿ hLjgdf /dfOnf] ug{'k5{ / wg sdfpg'k5{ eGg] b[li6sf]0f o;/L 
/fVb5g\ M

…Pp6f afx'g /fO6/ / csf]{ vqL sKtfg of /f0ff hg]{n csf]{ g]jf/ ;/bf/ ;a} k'?if Ps} x'g\ . 
pgLx¿ of] e§Ldf kfn};Fu cfP/ d;Fu /dfOnf] u/]/ uPsf 5g\ . ;fFRg} So} km/s 5}g–a}gL, So} 
km/s 5}g . -k[= @@_

syfsf/ sf]O/fnfn] o; syfdf dg ldN5 / dfgl;s ;Gt'li6 k|fKt x'G5 eg] c? hftkft, wd{–;+:s[lt s]xL klg 
5]saf/ aGg ;Sb}g eGg] j}rfl/s dt lbPsf 5g\ . 6]gsf] k|hfltk/s lrGtg, ltgsf ljlzi6tf, w]/} ;dokl5 
Pscsf]{ k|hfltdf kg]{ k|efj / k|hfltx¿ hlt 6f9f6f9f k'u] klg k|hfltk/s d"n cfbz{sf] c+z afFsL /xg] dfGotf 
o; syfdf klg b]lvG5 . ef]l6gLn] j]Zofj[lQ k];f ;xh} cFufNg;Sg'df k|hfltk/s d"n cfbz{s} cjz]if xf] . 
o;/L k|:t't syfdf /fO6/afh], ef]l6gL / p;sf lbbLx¿sf] e"ldsf, kfqx¿sf] gfds/0f cflb kIfn] k|hfltut 
klxrfg ePsf] 5 .

k|hfltut ;DaGw

/fO6/afh] syfsf] k|hfltut ;DaGw cfo{ k'?if / d+uf]n gf/Lsf] dfgl;s / b}lxs ;DaGwdf ljsl;t ag]sf] 5 . 
leGg k|hfltsf k'?if / gf/L larsf] b}lxs /Qm;DaGwnfO{ k|]dsf] pRr bhf{ lbOPsf] 5 . ;fdflhs b[li6sf]0fn] 
k|hfltut a]d]n ;DaGw :jLsfo{ gxf]nf t/ syfsf/n] :jLsf/]sf 5g\ / df}g :jLs[lt klg lbPsf 5g\ . ‘syfsL 
…d’ kfq ef]l6gLn] k'?if / gf/Lsf] ;DaGwnfO{ o;/L x]/]sL 5 M

…clUgsf cufl8sf] dGqkf7 of s'g} ?vd'lg ePsf] dfNofbfg–k|bfg, of r"Xnf]sf] tLgj6f 
kTy/sf] k"hf–cr{gf–k'?if–gf/Lsf] cfGtl/s ;DaGwsf] k|s6Ls/0f xf]Og / – Ps k|sf/sf] 
3f]if0ff < d'Vo ljifo s] xf] < k'?if / gf/Lsf] tflŒjs ;DaGw jf To;sf] 3f]if0ff < k|f0f of z/L/ 
< -k[= @)_

ef]l6gLsf larf/df xfd|f] ljjfx k4lt k'?if / gf/Lsf] ;DaGwsf] 3f]if0ff dfq xf] . o:tf] k|yfn] b}lxs ;DaGw lj:tf/ 
ug{ ;S5 t/ dfgl;s ;DaGw cw'/} /xg] b]lvG5 . ef]l6gLn] ;fdflhs :jLs[ltsf] cf}krfl/stf / j}wflgstfeGbf 
dfly p7]/ kTgLsf] :yfg u|x0f u/]sL 5 . pm b}lxs / dfgl;s ¿kdf /fO6/afh]k|lt ;dlk{t ePsL 5 / o;af6 pm  
k"0f{ ;Gt'li6sf txdf k'u]sL 5 . ;fdflhs dof{bfsf sf/0fn] dgdf cg]sf}+ låljwfsf cj:yfx¿ hGdbf hGdb} klg 
cfo{ /fO6/afh]sf] cg'u|x / k|]ddf pm lgln{Kt / ;dlk{t ag]sL 5 . p;n] kTgLTj / dft[Tjsf] ;'vnfO{ o;/L JoQm 
u/]sL 5M

…kTgLTj / dft[Tjsf] ;'v–lk|of / dftf x'g] efUo Û dnfO{ nfUof], d b]jLb]jtfsf] ;dsIfdf 5' . 
cgGt 5, d]/f] ;'v / ;Gtf]if . 7'nf] efUo lnP/ cfPsf] 5' . -k[= @@_

k|:t't syfdf k|hfltut ;DaGwlj:tf/n] kTgLTj / dft[Tjdfq xf]Og lkt[Tjsf] :yfg klg lbPsf] 5 . /fO6/afh]af6 
k|fKt ;a} k|sf/sf ;'vaf6 ef]l6gLn] cfkm" b]jLb]jtfsf] ;dsIfdf k'u]sf] cg'ej lnPsL 5 . To; k|sf/sf] ;'v 
p;nfO{ ;fob /fO6/afh]n] dfq lbg ;Sy] . To;} eP/ xf]nf p;n] …/fO6/afh] ¤ of] d]/f] hfaf] z/L/nfO{ ck]{/ klg 
ltdLnfO{ arfpF5' . -k[= @$_ eg]/ /fO6/afh]sf] pkrf/ u/fPsL 5 . oxfF dg rf]vf] 5 eg] z/L/ h'l7b}g eGg] 
b[li6sf]0f e]l6G5 M
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b[li6sf]0f / pgLx¿n] b]vfPsf] :jhftLo ;+:sf/k|ltsf] ;r]tgfn] d+uf]n ef]6]hfltdf kfOg] cj:yfx¿sf] af]w 
x'G5 . ;a} k'?ifnfO{ Ps} gh/n] x]g]{ p;sf lbbLx¿ hLjgdf /dfOnf] ug{'k5{ / wg sdfpg'k5{ eGg] b[li6sf]0f o;/L 
/fVb5g\ M

…Pp6f afx'g /fO6/ / csf]{ vqL sKtfg of /f0ff hg]{n csf]{ g]jf/ ;/bf/ ;a} k'?if Ps} x'g\ . 
pgLx¿ of] e§Ldf kfn};Fu cfP/ d;Fu /dfOnf] u/]/ uPsf 5g\ . ;fFRg} So} km/s 5}g–a}gL, So} 
km/s 5}g . -k[= @@_

syfsf/ sf]O/fnfn] o; syfdf dg ldN5 / dfgl;s ;Gt'li6 k|fKt x'G5 eg] c? hftkft, wd{–;+:s[lt s]xL klg 
5]saf/ aGg ;Sb}g eGg] j}rfl/s dt lbPsf 5g\ . 6]gsf] k|hfltk/s lrGtg, ltgsf ljlzi6tf, w]/} ;dokl5 
Pscsf]{ k|hfltdf kg]{ k|efj / k|hfltx¿ hlt 6f9f6f9f k'u] klg k|hfltk/s d"n cfbz{sf] c+z afFsL /xg] dfGotf 
o; syfdf klg b]lvG5 . ef]l6gLn] j]Zofj[lQ k];f ;xh} cFufNg;Sg'df k|hfltk/s d"n cfbz{s} cjz]if xf] . 
o;/L k|:t't syfdf /fO6/afh], ef]l6gL / p;sf lbbLx¿sf] e"ldsf, kfqx¿sf] gfds/0f cflb kIfn] k|hfltut 
klxrfg ePsf] 5 .

k|hfltut ;DaGw

/fO6/afh] syfsf] k|hfltut ;DaGw cfo{ k'?if / d+uf]n gf/Lsf] dfgl;s / b}lxs ;DaGwdf ljsl;t ag]sf] 5 . 
leGg k|hfltsf k'?if / gf/L larsf] b}lxs /Qm;DaGwnfO{ k|]dsf] pRr bhf{ lbOPsf] 5 . ;fdflhs b[li6sf]0fn] 
k|hfltut a]d]n ;DaGw :jLsfo{ gxf]nf t/ syfsf/n] :jLsf/]sf 5g\ / df}g :jLs[lt klg lbPsf 5g\ . ‘syfsL 
…d’ kfq ef]l6gLn] k'?if / gf/Lsf] ;DaGwnfO{ o;/L x]/]sL 5 M

…clUgsf cufl8sf] dGqkf7 of s'g} ?vd'lg ePsf] dfNofbfg–k|bfg, of r"Xnf]sf] tLgj6f 
kTy/sf] k"hf–cr{gf–k'?if–gf/Lsf] cfGtl/s ;DaGwsf] k|s6Ls/0f xf]Og / – Ps k|sf/sf] 
3f]if0ff < d'Vo ljifo s] xf] < k'?if / gf/Lsf] tflŒjs ;DaGw jf To;sf] 3f]if0ff < k|f0f of z/L/ 
< -k[= @)_

ef]l6gLsf larf/df xfd|f] ljjfx k4lt k'?if / gf/Lsf] ;DaGwsf] 3f]if0ff dfq xf] . o:tf] k|yfn] b}lxs ;DaGw lj:tf/ 
ug{ ;S5 t/ dfgl;s ;DaGw cw'/} /xg] b]lvG5 . ef]l6gLn] ;fdflhs :jLs[ltsf] cf}krfl/stf / j}wflgstfeGbf 
dfly p7]/ kTgLsf] :yfg u|x0f u/]sL 5 . pm b}lxs / dfgl;s ¿kdf /fO6/afh]k|lt ;dlk{t ePsL 5 / o;af6 pm  
k"0f{ ;Gt'li6sf txdf k'u]sL 5 . ;fdflhs dof{bfsf sf/0fn] dgdf cg]sf}+ låljwfsf cj:yfx¿ hGdbf hGdb} klg 
cfo{ /fO6/afh]sf] cg'u|x / k|]ddf pm lgln{Kt / ;dlk{t ag]sL 5 . p;n] kTgLTj / dft[Tjsf] ;'vnfO{ o;/L JoQm 
u/]sL 5M

…kTgLTj / dft[Tjsf] ;'v–lk|of / dftf x'g] efUo Û dnfO{ nfUof], d b]jLb]jtfsf] ;dsIfdf 5' . 
cgGt 5, d]/f] ;'v / ;Gtf]if . 7'nf] efUo lnP/ cfPsf] 5' . -k[= @@_

k|:t't syfdf k|hfltut ;DaGwlj:tf/n] kTgLTj / dft[Tjdfq xf]Og lkt[Tjsf] :yfg klg lbPsf] 5 . /fO6/afh]af6 
k|fKt ;a} k|sf/sf ;'vaf6 ef]l6gLn] cfkm" b]jLb]jtfsf] ;dsIfdf k'u]sf] cg'ej lnPsL 5 . To; k|sf/sf] ;'v 
p;nfO{ ;fob /fO6/afh]n] dfq lbg ;Sy] . To;} eP/ xf]nf p;n] …/fO6/afh] ¤ of] d]/f] hfaf] z/L/nfO{ ck]{/ klg 
ltdLnfO{ arfpF5' . -k[= @$_ eg]/ /fO6/afh]sf] pkrf/ u/fPsL 5 . oxfF dg rf]vf] 5 eg] z/L/ h'l7b}g eGg] 
b[li6sf]0f e]l6G5 M

Year 11 No. 874

…dg l;:;ª\u eP/ z/L/n] dfq u/]sf] sfo{ s] To:tf] cfwf/ x'g ;S5, h;df kfk c8\g ;sf];\ 
¤ dgsf] lgd{ntfdf g'xfP/ s] z/L/sf kfksf] df]rg x'Fb}g < j]Zofz/L/df kltj|tf k|f0f hLljt} 
/xFb}g / ¤ dnfO{ nfUYof], j]Zof;Hhfdf ;'t]sf] z/L/ d]/f] xf]Og, d ToxfF x'Gg . -k[= @$_

ef]l6gLsf nflu b}lxs / dfgl;s ;'v km/s km/s x'g\ . dfgl;s ;'vsf t'ngfdf b}lxs ;'v Ifl0fs 5g\ . dgsf] 
lgd{ntfdf g'xfPsf] z/L/ slxNo} la6'nf] x'Fb}g . p;n] z/L/ a]r]/ klg /fO6/afh]sf] pkrf/ hlt ug{ ;sL To;df 
pm lgs} ;Gt'i6 ePsL 5 . p;n] eg]sL 5M æ…d]/f /fO6/afh] ¤ d]/f] ;fdYo{sf] r/d;Ldf;Dd k'u/ d}n] hlt ug{ 
;Sy]+, u/]F z/L/ lbP/ klg . ;fgf] ;Gtf]if o;}df 5 .Æ -k[= @%_ . o;/L k|:t't syfdf kltsf] ;]jf / p;sf] k|f0f 
lxtsf nflu gf/Ln] x/]s sbd p7fpg ;S5] eGg] ef]l6gLsf] leGg k|hftLo ;DaGwsf cj:yfaf6 p7]sf] pRr 
dgf]efj lgs} ;Ddfghgs b]lvG5 .

k|hfltut k|efj

s'g} Ps k|hflt csf]{ k|hfltsf glhs cfP/ Ps csf{k|lt k|efljt x'g'nfO{ k|hftLo k|efj dflgG5 . 6]gn] Ps} 
k|hflt klg b]zsfnsf sf/0f 6f9f–6f9f k'u]kl5 ToxfFsf] xfjf, kfgL / df6f] cg';f/ s]xL ablnb} hfg] / Ps 
k|hflt csf]{ k|hfltaf6 k|efljt x'g] s'/f cf}+NofPsf 5g\ . …/fO6/afh] syfsf /fO6/afh] / ef]l6gLn] Ps csf{sf] 
k|hftLo k|efjnfO{ :jLsf/]sf 5g\ . x]nDa'sL ef]6]gLnfO{ sf7df8f}+df dfUb} u/]sf] cj:yfdf /fO6/afh]n] 3/df 
NofPsf 5g\ / la:tf/} kTgLTjsf] bhf{ lbPsf 5g\ . d+uf]n ef]l6gL / cfo{ a|fXd0f /fO6/afh]sf] cyfx k|]d / b}lxs 
;DaGwnfO{ syfn] dfGotf lbPsf] 5 . cfo{ a|fÅd0fsf] ;ª\utn] p;sf lrGtg / Jojxf/df klg kl/jt{g cfPsf 
5g\\ . k|:t't syfdf ef]l6gLsf …d Pp6L u|fdL0f ef]6]gL aflnsf, clzlIft, s]xL ghfGg] . d}n] :qL rf]nf lnP/ hGd]+ 
/ z/L/wd{cg';f/ x'ls{b} uPF . -k[=!(_ egfOaf6 p;sf] cj:yf af]w ePsf] 5 . p;df cfo{ a|fXd0fsf] ;ª\ut 
/ k|efjn] :qLTj, kltwd{ / z/L/wd{ cflbsf] :ki6 1fg klg ePsf] b]lvG5 . pm k|hfltsf b[li6n] ef]l6gL eg]/ 
lrlgPsL eP klg /fO6/afh]sf k|efjn] Jojxf/ / cfrf/0fdf a|fÅd0fL h:tL ag]sL 5 . /fO6/afh] a|fXd0f 
ePsfn] pgdf a|fXd0f kl/jf/sf] ;+:sf/ b]lvG5 . pgL O{Zj/Lo ;Qfdf ljZjf; /fV5g\ / ef]6]gLnfO{ klg Tof] 
;+:sf/ lbG5g\ . /fO6/afh]sf k|efjn] ef]l6gLn] O{Zj/, :ju{ / g/ssf] ljZjf; ug{ nfu]sf] s'/f syfdf o;/L 
b]vfOPsf] 5 M æ…/fO6/afh]n] eGg'x'GYof]– O{Zj/ 5g\ / eGg'x'GYof]– kfk–k'0o klg 5, lsgeg] O{Zj/ 5  -k[= !&_ .Æ 
o; sygaf6 Psflt/ /fO6/afh]df a|fXd0fx¿n] O{Zj/nfO{ dfGg] j+zfg'ut u'0f b]lvPsf] 5 eg] csf{lt/ a|fXd0fsf] 
lgs6tf / u'0fn] ef]6]gLnfO{ k|efj kf/]sf] oyfy{tf klg k|:6 ePsf] 5 . alxgLn] cfkm\gf] hfltut ljlzi6tf 
Tofu]/ cfo{ a|fXd0faf6 k|efljt eP/ afx'gsf] em}+ rfnrng / Jojxf/ u/]sf] ef]l6gLsf lbbLx¿nfO{ dg k/]sf] 
5}g . p;sL h]7L lbbLn] …a}gL, tF s;/L abln5;\, s] ef] tnfO{, /S;L–hfF8 gvfg] /], of] hf8f]df klg gg'xfO{ 
gx'g] /] tFnfO{ . xfdL ef]6]gLnfO{ cfkm\g} Jojxf/ 5, xfdLn] afx'gL x'g vf]h]/ x'G5 / < -k[= @!_ eg]sL 5 . h]7L 
lbbLsf cleJolQmn] cfo{hflt / dª\uf]n hfltsf /Lltl:ylt leGg x'g] oyfy{tf b]vfPsf] 5 eg] ef]l6gLdf k/]sf] 
cfo{hfltsf] k|efjnfO{ klg cleJol~ht u/]sf] 5 . dflxnL lbbLn] klg alxgLnfO{ cfkm\g} hftLo :jefjdf kms{g 
pTk|]l/t ub}{ eg]sL 5 M

…d;Fu} a;\, a}gL ¤ of] e§Ldf sfd w]/} al9/x]sf] 5, u|fxs klg ylkb}5g\ . xfdL lbbL–a}gL ldn]/ 
/f]huf/ a9fpFnf . d PSnL – of] PSnf] z/L/n] Eofpg g;Sg] eof] . === =s] ePsf] 5 tFnfO{ < 
Pp6f afx'gsf] tF s] s'/f u5]{;\ . oxfF d;Fu a;\ eg]sf] . To:tf /fO6/afh] slt cfpF5g\ slt . 
;w}+ ;f6f]km]/f] ug{ vf]lh;\ eg] klg kfpF5;\ . -k[= @!_

 ef]l6gLsL ;flxFnL lbbL klg b/afl/of /xg;xg / ;DkGgtfdf /dfP/ a;]sL 5 . p;n] klg alxgLnfO{ 
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cfkm"h:t} x'g k|]l/t u5]{ / eG5] M

…æoxLF cfOh, tF klg b/af/ k;\ . x]/\ ==== hfaf] Pp6f a|fXd0fsf] s'/f gu/\ . tF /fd|L 5;\, oxfF 
b/af/df l5§} cfkm\gf] 7fpF agfpg ;S5];\ . d g} oxfF k/]sf] slt eof] / , /fgL eP/ a;]sL 5' . 
/fhs'df/ oxfF y'k|f 5g\=== hfaf] afx'g====s] ePsf] 5 tFnfO{ <Æ -k[= @!_

ef]l6gL h'g lbbL;Fu ;Nnfx lng uP klg ;a}n] Pp6} lsl;dsf] ;Nnfx lbPsf 5g\ . cfkm\gf] hflt wd{sf] 
/Lltl:ylt cg';f/ h;/L ;'vef]u ug{ ;lsG5, To;/L hLjg lhpg'k5{ eg]/ lbbLx¿n] ;Nnfx lbPsf 5g\ . 
ef]l6gLsf nflu k|]d dfgl;s pRr cfbz{sf] ;dk{0f xf] eg] lbbLx¿sf nflu k|]d s'g} klg k'?if;Fusf] ;'tfO dfq 
xf] . p;sL dflxnL lbbLn] …s:tf] k|]d eg]sf] t]/f] , b'nfxf vf]h]/ Tof];Fu /flt ;'Tg', ToxL t xf] lg k|]d eg]sf] . c? 
s] vf]H5];\ To;df < h'g k'?if klg Pp6} xf] . -k[= @!_ eg]sL klg 5 . lbbLx¿sf k'?if x/]s lbgsf nflu x/]s 
x'g;S5g\ eg] cfo{ ;+:sf/af6 k|efljt alxgL Tof] hLjgaf6 dfly p7]sL 5 . alxgLsf ;f]rfOdf k'?ifsf] ;+;u{dfq 
k|]d xf]Og p;k|ltsf] pRr ;dk{0f klg xf] . p;n] cfo{k'?if /fO6/afh];Fu dfq} cg'alGwt eP/ afFRg rfx]sL 5 / 
To;}df hLjgsf] clGtd ;'v / O{Zj/Lo cfgGb 7fg]sL 5 . ef]l6gLdflysf] lbbLx¿sf] bjfj hftLo ;+:sf/ af]s]sf] 
dfgl;stfsf] bafa xf] . lbbLx¿sf] ;hftLo ;+:sf/sf] jsfnt u/]sf 5g\ . h]7L lbbL rf/j6f kltsL kTgL xf] 
eg] dflxnL lbbL klg ;w}+ xfxf / lxlxdf /dfpg] :jefjsL 5 . e§Lk;ndf a;] To:tf /fO6/afh] slt cfpF5g\ 
slt eg]/ lagf ;fdflhs qf; ax'klt :jLsfg{ ;lsg] dfgl;stf JoQm ub{5] . ;dfnf]rs uf}tdsf cg';f/ /fO6/ 
afh] syfdf cfo{ / dª\uf]n hfltsf] ;Gbe{ 5 . pgn] g]kfnsf] lxdfnL z]kf{ hfltljz]ifdf k|rlnt ax'kltk|yfsf] 
;Gbe{ /x]sf] pNn]v u/sf 5g\ . -uf}td, @)&)M#%(_ . To;f] eP/ xf]nf ef]6]gLsf lbbLx¿ dËf]n hftLo :jefjdf 
;lhn} 9Ng ;s]sf 5g\ eg] ef]l6gL a|fXd0fsf] ;ª\ut cg';f/sf] ;+:sf/ / hLjgz}nLdf 9lNsPsL 5 . pgLx¿ 
rfxG5g\ alxgL klg cfkm" lxF8]s} af6f]df lxF8f];\ / ;'vsf] lhGbuL afFrf];\ . 6]gsf] dfGotf cg';f/ ef]l6gLsf 
lbbLx¿df k|hftLo d"n cfbz{sf lrGxx¿ 5g\ / ;dfhdf e§Lk;n yfk]/ ToxfFsf] x/]s kl/l:yltaf6 /dfOnf] 
lng ;s]sf 5g\ . t/ ef]l6gL cfo{ a|fXd0fsf] ;+;u{ / k|efjn] lbbLx¿eGbf leGg cfr/0fdf k'u]sL 5 / p;df 
cfTd;Ddfg / uf}/jsf] cg'e"lt klg 5 .

;fdflhs l:yltcg';f/ k|To]s k|hfltx¿ Pscsf{af6 k|efljt x'G5g\ . o; syfdf cfo{ a|fXd0faf6 ef]l6gLdfq 
xf]Og ls d+uf]n ef]l6gLaf6 cfo{ a|fXd0f /fO6/afh] klg k|efljt ag]sf 5g\ . /fO6/afh]sxfF cfP/ la:tf/–la:tf/ 
pgsf] u[x:yLsf] Pp6f cª\u x'g k'u]sL ef]l6gLaf6 /fO6/afh] slt k|efljt lyP eGg] s'/f syfsf lgDg c+zx¿n] 
k'li6 ub{5g\ .

…of] Ps srf}/f b"w vfg}k5{, /fO6/afh] ¤ gq hLp s;/L nfU5 < pgL s]xL gaf]nL d]/f] xftaf6 
srf}/f lnP/ b"w lkpFy] . d pleP/ x]l//xGy]F . -k[= !(_

…/fO6/afh]n] klg ddflysf] cfkm\gf] lge{/tfsf] k'/f k|df0f lbP/ Ps lbg eg]– n n]pm, d]/f] 
dlxgfsf]‘ tna . / afs;sf] ;fFrf] klg . ca tna cfpg] lalQs} ltd|} xftdf /flvlbG5' . -k[= !(_

pko'{Qm c+zaf6 s] a'lemG5 eg] oxfF cfo{ /fO6/afh] / d+uf]n ef]l6gL Ps csf{af6 lgs} k|efljt 5g\ . ef]l6gLn] 
/fO6/afh]sf] dg lht]sL 5 . /fO6/afh] lg/Lx ag]/ xf] jf ef]l6gLaf6 cf}lw k|efljt eP/ xf] ;a} tfnfrfaL ;'lDkP/ 
a;]sf 5g\ / dfgl;s, b}lxs / Jojxfl/s ;a} kIfaf6 ;dlk{t 5g\ . pgsf] ;dk{0fdf k|hftLo k|efj b]lvG5 . 
o;/L k|:t't syfdf sf]O/fnfn] cfo{ a|fXd0f / d+uf]n ef]l6gL Ps csf{af6 k|efljt ag]sf] / To; ;DaGwaf6 
cfb{z k|]dsf] :j¿k emlNsPsf] b]vfPsf 5g\ . cGthf{tLo ;DaGwk|lt syfsf/n] ;fdflhs ;b\efj /fv]sf] :ki6 
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cfkm"h:t} x'g k|]l/t u5]{ / eG5] M

…æoxLF cfOh, tF klg b/af/ k;\ . x]/\ ==== hfaf] Pp6f a|fXd0fsf] s'/f gu/\ . tF /fd|L 5;\, oxfF 
b/af/df l5§} cfkm\gf] 7fpF agfpg ;S5];\ . d g} oxfF k/]sf] slt eof] / , /fgL eP/ a;]sL 5' . 
/fhs'df/ oxfF y'k|f 5g\=== hfaf] afx'g====s] ePsf] 5 tFnfO{ <Æ -k[= @!_

ef]l6gL h'g lbbL;Fu ;Nnfx lng uP klg ;a}n] Pp6} lsl;dsf] ;Nnfx lbPsf 5g\ . cfkm\gf] hflt wd{sf] 
/Lltl:ylt cg';f/ h;/L ;'vef]u ug{ ;lsG5, To;/L hLjg lhpg'k5{ eg]/ lbbLx¿n] ;Nnfx lbPsf 5g\ . 
ef]l6gLsf nflu k|]d dfgl;s pRr cfbz{sf] ;dk{0f xf] eg] lbbLx¿sf nflu k|]d s'g} klg k'?if;Fusf] ;'tfO dfq 
xf] . p;sL dflxnL lbbLn] …s:tf] k|]d eg]sf] t]/f] , b'nfxf vf]h]/ Tof];Fu /flt ;'Tg', ToxL t xf] lg k|]d eg]sf] . c? 
s] vf]H5];\ To;df < h'g k'?if klg Pp6} xf] . -k[= @!_ eg]sL klg 5 . lbbLx¿sf k'?if x/]s lbgsf nflu x/]s 
x'g;S5g\ eg] cfo{ ;+:sf/af6 k|efljt alxgL Tof] hLjgaf6 dfly p7]sL 5 . alxgLsf ;f]rfOdf k'?ifsf] ;+;u{dfq 
k|]d xf]Og p;k|ltsf] pRr ;dk{0f klg xf] . p;n] cfo{k'?if /fO6/afh];Fu dfq} cg'alGwt eP/ afFRg rfx]sL 5 / 
To;}df hLjgsf] clGtd ;'v / O{Zj/Lo cfgGb 7fg]sL 5 . ef]l6gLdflysf] lbbLx¿sf] bjfj hftLo ;+:sf/ af]s]sf] 
dfgl;stfsf] bafa xf] . lbbLx¿sf] ;hftLo ;+:sf/sf] jsfnt u/]sf 5g\ . h]7L lbbL rf/j6f kltsL kTgL xf] 
eg] dflxnL lbbL klg ;w}+ xfxf / lxlxdf /dfpg] :jefjsL 5 . e§Lk;ndf a;] To:tf /fO6/afh] slt cfpF5g\ 
slt eg]/ lagf ;fdflhs qf; ax'klt :jLsfg{ ;lsg] dfgl;stf JoQm ub{5] . ;dfnf]rs uf}tdsf cg';f/ /fO6/ 
afh] syfdf cfo{ / dª\uf]n hfltsf] ;Gbe{ 5 . pgn] g]kfnsf] lxdfnL z]kf{ hfltljz]ifdf k|rlnt ax'kltk|yfsf] 
;Gbe{ /x]sf] pNn]v u/sf 5g\ . -uf}td, @)&)M#%(_ . To;f] eP/ xf]nf ef]6]gLsf lbbLx¿ dËf]n hftLo :jefjdf 
;lhn} 9Ng ;s]sf 5g\ eg] ef]l6gL a|fXd0fsf] ;ª\ut cg';f/sf] ;+:sf/ / hLjgz}nLdf 9lNsPsL 5 . pgLx¿ 
rfxG5g\ alxgL klg cfkm" lxF8]s} af6f]df lxF8f];\ / ;'vsf] lhGbuL afFrf];\ . 6]gsf] dfGotf cg';f/ ef]l6gLsf 
lbbLx¿df k|hftLo d"n cfbz{sf lrGxx¿ 5g\ / ;dfhdf e§Lk;n yfk]/ ToxfFsf] x/]s kl/l:yltaf6 /dfOnf] 
lng ;s]sf 5g\ . t/ ef]l6gL cfo{ a|fXd0fsf] ;+;u{ / k|efjn] lbbLx¿eGbf leGg cfr/0fdf k'u]sL 5 / p;df 
cfTd;Ddfg / uf}/jsf] cg'e"lt klg 5 .

;fdflhs l:yltcg';f/ k|To]s k|hfltx¿ Pscsf{af6 k|efljt x'G5g\ . o; syfdf cfo{ a|fXd0faf6 ef]l6gLdfq 
xf]Og ls d+uf]n ef]l6gLaf6 cfo{ a|fXd0f /fO6/afh] klg k|efljt ag]sf 5g\ . /fO6/afh]sxfF cfP/ la:tf/–la:tf/ 
pgsf] u[x:yLsf] Pp6f cª\u x'g k'u]sL ef]l6gLaf6 /fO6/afh] slt k|efljt lyP eGg] s'/f syfsf lgDg c+zx¿n] 
k'li6 ub{5g\ .

…of] Ps srf}/f b"w vfg}k5{, /fO6/afh] ¤ gq hLp s;/L nfU5 < pgL s]xL gaf]nL d]/f] xftaf6 
srf}/f lnP/ b"w lkpFy] . d pleP/ x]l//xGy]F . -k[= !(_

…/fO6/afh]n] klg ddflysf] cfkm\gf] lge{/tfsf] k'/f k|df0f lbP/ Ps lbg eg]– n n]pm, d]/f] 
dlxgfsf]‘ tna . / afs;sf] ;fFrf] klg . ca tna cfpg] lalQs} ltd|} xftdf /flvlbG5' . -k[= !(_

pko'{Qm c+zaf6 s] a'lemG5 eg] oxfF cfo{ /fO6/afh] / d+uf]n ef]l6gL Ps csf{af6 lgs} k|efljt 5g\ . ef]l6gLn] 
/fO6/afh]sf] dg lht]sL 5 . /fO6/afh] lg/Lx ag]/ xf] jf ef]l6gLaf6 cf}lw k|efljt eP/ xf] ;a} tfnfrfaL ;'lDkP/ 
a;]sf 5g\ / dfgl;s, b}lxs / Jojxfl/s ;a} kIfaf6 ;dlk{t 5g\ . pgsf] ;dk{0fdf k|hftLo k|efj b]lvG5 . 
o;/L k|:t't syfdf sf]O/fnfn] cfo{ a|fXd0f / d+uf]n ef]l6gL Ps csf{af6 k|efljt ag]sf] / To; ;DaGwaf6 
cfb{z k|]dsf] :j¿k emlNsPsf] b]vfPsf 5g\ . cGthf{tLo ;DaGwk|lt syfsf/n] ;fdflhs ;b\efj /fv]sf] :ki6 
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x'G5 .

lgisif{

…/fO6/afh] syf sf]O/fnfsf] k|hfltk/s klxrfg x'g] syf xf] . 6]gsf k|hfltut dfGotfdf s;Ldf /x]/ o; syfsf] 
cWoog ug{ ;lsG5 . o; syfdf cfo{ a|fXd0fhflt / d+uf]n ef]6]hfltsf] klxrfg ePs]f 5 . syfsf/n] /fO6/afh] 
/ ef]l6gLsf dfWodaf6 k|hfltsf] klxrfg dfq u/fPsf 5}gg\ ls ;fdflhs b[li6sf]0faf6 a]d]n ;DaGw 7flgg] 
/fO6/afh] / ef]l6gLsf] ;DaGwnfO{ kTgLTj, dft[Tj / lkt[Tjsf] tx;Dd k'¥ofPsf 5g\ . xfd|f ;dfhsf cf}krfl/s 
j}jflxs k|yfx¿n] aflx/L cfj/0fsf] dfq sfd sfo{ u/]sf x'G5g\ . d]n ljjfxn] ljsl;t u/]sf cj:yfx¿ b}lxs 
;DaGwsf cfwf/ dfq x'g\ . a]d]n ljjfxn] ;fdflhs dof{bf k|fKt ug{ c;xh xf]nf t/ dfgl;s / b}lxs ;dk{0fsf 
nflu s'g} aGb]h x'Fb}g . o; syfsf d'Vo kfq /fO6/afh] / ef]l6gL Ps csf{af6 k|efljt eP/ dfgl;s tyf 
b}lxs / la:tf/} ;fdflhs ;DaGw :yflkt ug{ ;Ifd klg 5g\ . syfsf/n] o; syfdf d'Vo kfqsf dfWodaf6 
hftkft, wd{–;+:s[ltn] k'?if / gf/L leGg k|hfltsf eP klg ;DaGw lj:tf/df s'g} afwf gkg]{ b]vfPsf 5g\ eg] 
csf{lt/ ef]l6gLsf lbbLx¿sf] e"ldsfaf6 6]gsf] k|hfltut lrGtg, ltgsf ljlzi6tf, w]/} ;dokl5 Pscsf]{ 
k|hfltdf kg]{ k|efj / k|hfltx¿ hlt 6f9f6f9f k'u] klg k|hfltut d"n cfbz{sf] c+z afFsL /xg] pNn]v klg u/]sf 
5g\ . Ifo/f]un] u|:t ePsf] kltsf] pkrf/sf nflu ef]l6gLn] j]Zofj[lQ k];f ;xh} cFufNg;Sg'df klg k|hfltut 
d"n cfbz{s} cjz]if b]lvG5 . k|hfltut cWoogsf b[li6n] of] syf ljlzi6 /x]sf] 5 . syfsf/ sf]O/fnfn] syf 
n]vgsf] ;fdu|L cfkm" afFr]sf] ;dfhsf] cfo{ / ef]6] k|hfltaf6 lnPsf 5g\ . o; syfdf k|hfltut cfTdfsf] 
dgf]lj1fg k|s6 ePsf] 5 . syfsf/n] cfo{ a|fXd0f / cgfo{ ef]l6gLaLr lahftLo b}lxs /Qm;DaGw b]vfP/ 
k|hfltut ;b\efj /fv]sf] / leGg k|hfltsf] ;DaGwk|lt :jLs[lt lbPsf] :ki6 ePsf] 5 .

;Gbe{ ;fdu|L

cfrfo{, s'df/ -@)#&_ ljZj]Zj/k|;fb sf]O/fnfsf] JolQmTj / pgsf syf Pjd\ syfsfl/tfsf] ljZn]if0f / 
d"Nof°g -zf]wkq_, g]kfnL s]Gb|Lo ljefu, lq=lj= .

sf]O/fnf, ljZj]Zj/k|;fb -lj=;+= @)^$_ Zj]te}/jL -kfFrf}= k|=_ nlntk'/M ;femf k|sfzg .

uf}td, nId0fk|;fb -lj=;+= @)&#_ …ljZj]Zj/k|;fb sf]O/fnfsf cfVofgdf ljhftLo /St;DaGw, e[s'6L ;Dkf= 
lnvt kf08] sf7df8f}+ M e[s'6L Ps]8]lds klAns]zg .

5]qL, pbo -lj=;+= @)^$_ ;dfhzf:qLo b[li6df OGb|axfb'/ /fO{sf cfVofgsf] cWoog,  g]kfnL s]Gb|Lo ljefu, 
lq=lj= .

h}g, lgd{nf -;g\ !((@_ ;flxTosf ;dfhzf:qLo lrGtg -bf]= ;+=_ lbNnL M lxGbL dfWod sfof{Gjog lgb]{zgfno, 
lbNnL ljZjljBfno .

kf08]o, d]g]h/ -;g\ !(*(_ ;flxTosf] ;dfhzf:qsL e"ldsf M r08Lu9 M xl/of0ff ;flxTo csfbdL .

l;+x, aRrg -;g\ @))&_ ;flxTosf ;dfhzf:q, OnfxfjfbM nf]sef/tL k|sfzg .

;'j]bL, /fh]Gb| -lj=;+= @)^(_ …Pn]g l:jªup8sf dfGotf / ;flxTosf] ;dfhzf:q, k|fl1s ;+;f/Ù ;Dkf= gj/fh 
kf}8]n, sf7df8f}+ M h'un klAns];g k|f= ln= .

zdf{, xl/k|;fb -lj=;+= @)^&_ ljZj]Zj/k|;fb sf]O/fnfsf syf, -rf}yf] k|=_ nlntk'/ M ;femf k|sfzg .



Shaheed Smriti Journal-2022 77

n3'syf;“u cGo ljwfk|ljwfsf ;DaGw / c;DaGw 

nId0f cof{n
;xk|fWofks, efiff;flxTo ljefu, zxLb :d[lt ax'd'vL SofDk;, /Tggu/, lrtjg 

n]v;f/

k|:t't n]v ljleGg ljwf / k|ljwf;Fu n3'syfsf] ;DaGw c;DaGw ;DaGwL cWoogdf cfwfl/t 5 . o; n]vdf 
cfVofgsf tLg k|ljwf pkGof;, syf / n3'syfsf] t'ngfTds cWoog ub}{ oL tLg j6} k|ljwfx¿ Ps cfk;df 
;dfg h:tf] nfu] klg oL :jtGq 5g\ eGg] lgisif{ lgsflnPsf] 5 . o;sf cltl/Qm o;df r'6\lsnf, d'Qms, 
nfdf sljtf, dxfsfJo, v08sfJo, gf6s, lgaGw cflb ljwf k|ljwf;Fu n3'syfsf] t'ngfTds cWoog klg 
ul/Psf] 5 . n3'syfsf] s'g} ljwf jf k|ljwf;Fu lgs6, s'g};Fu lgs6td / s'g};Fu b"/jtL{ ;DaGw :yflkt x'g 
;Sg] cfwf/nfO{ o; cWoogdf s]nfOPsf] 5 . o:t} o;df n3'syf;Fu sljtf, lgaGw / gf6ssf] cGt3'{ngsf] 
cj:yfnfO{ lbUbz{g ul/Psf] 5 . o;df d"ntM k':tsfno ljlwsf] pkof]u ePsf] 5 . j0f{gfTds / ljZn]if0ffTds 
ljlwsf] ;d]t o;df k|of]u ul/Psf] 5 . o; cfn]vsf] d"ne"t pB]Zo n3'syf;Fu cGo ljwfk|ljwfsf] ;DaGw 
s]nfpFb} ;flxTodf n3'syfsf] :yfg lgwf{/0f ug'{ / n3'syfsf] n]vg lzNksf] af]w u/fpg' /x]sf] 5 . n3'syfsf] 
ljleGg ljwfk|ljwf;Fusf] ;DaGw c;DaGw af/] hfgsf/L lng rfxg]x¿sf nflu of] cWoog pkof]uL x'g] ck]Iff 
ul/Psf] 5 .

k|d'v zAbfjnL M ljwfk|ljwf, nIfe]bgsf] ;fwgf, wfl/nf] Joª\Uor]tgf, cGt3'{ng .

cWoogsf] kl/ro

hLjg / hut\sf ljleGg cg'e"ltx¿nfO{ ;'nlnt z}nLn] ;hfP/ JoQm ug]{ n]vg g} ;flxTo xf] h;df dfgj 
sNof0fnfO{ k|ToIf jf k/f]If ¿kdf :yflkt ul/Psf] x'G5 . sYo / n]Vo egL o;nfO{ 5'6\ofpg ;lsG5 . sYo 
;flxTo eg]sf] nf]s ;flxTo g} xf] h'g ;dfhdf df}lvs :j¿kdf afFr]sf] x'G5 . nf]suLt, nf]ssyf, nf]sufyf 
cflb sYo ;flxTo x'g\ . lnlvt ;flxTo n]Vo :j¿kdf k|s6 x'G5 . syf, pkGof;, sljtf, gf6s cflb n]Vo 
;flxTosf kf6f x'g\ .

hxfF;Dd lnlvt ;flxTosf] s'/f 5, o;nfO{ ;|i6f ;flxTo / b|i6f ;flxTo egL 5'6\ofpg ;lsG5 . ;|i6f ;flxTo 
l;h{gfTds ;flxTo xf] eg] b|i6f ;flxTo ;dfnf]rgfTds ;flxTo xf] . ;|i6f ;flxTosf d"ntM $ ljwf 5g\ – 
cfVofg, sljtf, gf6s / lgaGw . cfVofgsf pkGof;, syf / n3'syf u/L # k|ljwf ljsl;t 5g\ eg] sljtfsf 
d'Qms, km'6s/ sljtf, v08sfJo, dxfsfJo h:tf k|ljwfx¿ 5g\ . Psfª\sL / k"0ff{ª\sL gf6ssf k|ljwf x'g\ 
eg] lgaGwleq cfTdk/s, ;+:d/0ffTds , ofqfk/s -lgofqf_, hLjgLk/s -zª\s/ nfld5fg]sf] laDa k|ltlaDa_ 
cflb wf/x¿ ljsl;t ePsf 5g\ . oL wf/x¿nfO{ k|ljwf eGg'eGbf k|sf/ eGg' pko'Qm xf]nf . k|ljwfsf s'/f ubf{ 
cfVofgdf ;"qsyf h:tf n]vgsf] k|of]u yflnPsf] 5 . o:t} sljtfdf t cem w]/} k|of]ux¿ k|rngdf 5g\ . 8f= 
o1]Zj/ lg/f}nfn] …‘g]kfnL sljtfsf n3'td pkljwf’ ljifos uf]i7Lkqdf xfn;Dd sljtf ljwfsf #^ pkljwf 
k|of]udf /x]sf] s'/f pNn]v u/]sf 5g\ . pgsf cg';f/ sljtf ljwfdf xfn;Dd d'Qms, xfOs', l;hf], tfª\sf, ;]Go', 
;]bf]sfs, ?jfO, Pnfs, ;fOgf], sf]lknf, afl56f, ;';]nL, pbs, vf]l/of, lqmd's, em/, 5]:sf, tKsgf, lk/fld8, 



Shaheed Smriti Journal-2022 77

n3'syf;“u cGo ljwfk|ljwfsf ;DaGw / c;DaGw 

nId0f cof{n
;xk|fWofks, efiff;flxTo ljefu, zxLb :d[lt ax'd'vL SofDk;, /Tggu/, lrtjg 

n]v;f/

k|:t't n]v ljleGg ljwf / k|ljwf;Fu n3'syfsf] ;DaGw c;DaGw ;DaGwL cWoogdf cfwfl/t 5 . o; n]vdf 
cfVofgsf tLg k|ljwf pkGof;, syf / n3'syfsf] t'ngfTds cWoog ub}{ oL tLg j6} k|ljwfx¿ Ps cfk;df 
;dfg h:tf] nfu] klg oL :jtGq 5g\ eGg] lgisif{ lgsflnPsf] 5 . o;sf cltl/Qm o;df r'6\lsnf, d'Qms, 
nfdf sljtf, dxfsfJo, v08sfJo, gf6s, lgaGw cflb ljwf k|ljwf;Fu n3'syfsf] t'ngfTds cWoog klg 
ul/Psf] 5 . n3'syfsf] s'g} ljwf jf k|ljwf;Fu lgs6, s'g};Fu lgs6td / s'g};Fu b"/jtL{ ;DaGw :yflkt x'g 
;Sg] cfwf/nfO{ o; cWoogdf s]nfOPsf] 5 . o:t} o;df n3'syf;Fu sljtf, lgaGw / gf6ssf] cGt3'{ngsf] 
cj:yfnfO{ lbUbz{g ul/Psf] 5 . o;df d"ntM k':tsfno ljlwsf] pkof]u ePsf] 5 . j0f{gfTds / ljZn]if0ffTds 
ljlwsf] ;d]t o;df k|of]u ul/Psf] 5 . o; cfn]vsf] d"ne"t pB]Zo n3'syf;Fu cGo ljwfk|ljwfsf] ;DaGw 
s]nfpFb} ;flxTodf n3'syfsf] :yfg lgwf{/0f ug'{ / n3'syfsf] n]vg lzNksf] af]w u/fpg' /x]sf] 5 . n3'syfsf] 
ljleGg ljwfk|ljwf;Fusf] ;DaGw c;DaGw af/] hfgsf/L lng rfxg]x¿sf nflu of] cWoog pkof]uL x'g] ck]Iff 
ul/Psf] 5 .

k|d'v zAbfjnL M ljwfk|ljwf, nIfe]bgsf] ;fwgf, wfl/nf] Joª\Uor]tgf, cGt3'{ng .

cWoogsf] kl/ro

hLjg / hut\sf ljleGg cg'e"ltx¿nfO{ ;'nlnt z}nLn] ;hfP/ JoQm ug]{ n]vg g} ;flxTo xf] h;df dfgj 
sNof0fnfO{ k|ToIf jf k/f]If ¿kdf :yflkt ul/Psf] x'G5 . sYo / n]Vo egL o;nfO{ 5'6\ofpg ;lsG5 . sYo 
;flxTo eg]sf] nf]s ;flxTo g} xf] h'g ;dfhdf df}lvs :j¿kdf afFr]sf] x'G5 . nf]suLt, nf]ssyf, nf]sufyf 
cflb sYo ;flxTo x'g\ . lnlvt ;flxTo n]Vo :j¿kdf k|s6 x'G5 . syf, pkGof;, sljtf, gf6s cflb n]Vo 
;flxTosf kf6f x'g\ .

hxfF;Dd lnlvt ;flxTosf] s'/f 5, o;nfO{ ;|i6f ;flxTo / b|i6f ;flxTo egL 5'6\ofpg ;lsG5 . ;|i6f ;flxTo 
l;h{gfTds ;flxTo xf] eg] b|i6f ;flxTo ;dfnf]rgfTds ;flxTo xf] . ;|i6f ;flxTosf d"ntM $ ljwf 5g\ – 
cfVofg, sljtf, gf6s / lgaGw . cfVofgsf pkGof;, syf / n3'syf u/L # k|ljwf ljsl;t 5g\ eg] sljtfsf 
d'Qms, km'6s/ sljtf, v08sfJo, dxfsfJo h:tf k|ljwfx¿ 5g\ . Psfª\sL / k"0ff{ª\sL gf6ssf k|ljwf x'g\ 
eg] lgaGwleq cfTdk/s, ;+:d/0ffTds , ofqfk/s -lgofqf_, hLjgLk/s -zª\s/ nfld5fg]sf] laDa k|ltlaDa_ 
cflb wf/x¿ ljsl;t ePsf 5g\ . oL wf/x¿nfO{ k|ljwf eGg'eGbf k|sf/ eGg' pko'Qm xf]nf . k|ljwfsf s'/f ubf{ 
cfVofgdf ;"qsyf h:tf n]vgsf] k|of]u yflnPsf] 5 . o:t} sljtfdf t cem w]/} k|of]ux¿ k|rngdf 5g\ . 8f= 
o1]Zj/ lg/f}nfn] …‘g]kfnL sljtfsf n3'td pkljwf’ ljifos uf]i7Lkqdf xfn;Dd sljtf ljwfsf #^ pkljwf 
k|of]udf /x]sf] s'/f pNn]v u/]sf 5g\ . pgsf cg';f/ sljtf ljwfdf xfn;Dd d'Qms, xfOs', l;hf], tfª\sf, ;]Go', 
;]bf]sfs, ?jfO, Pnfs, ;fOgf], sf]lknf, afl56f, ;';]nL, pbs, vf]l/of, lqmd's, em/, 5]:sf, tKsgf, lk/fld8, 
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/Daf;, 6'qmf, 5f]s, s'6kB, ;fo/L, bf]xf, ;f]/7f, rf}kfO, cfNxf, k'/aL, s];|f, lvr8L, o'Uds, cfuf], zLt, ltkfnL, 
k~rfª\u h:tf pkljwf 5g\ . n]vs lg/f}nfn] logLx¿nfO{ pkljwf eg] klg oL sljtf ljwfsf n]vgdf /x]sf 
k|of]u x'g\ . o:t} ;dfnf]rgfsf] wf/nfO{ klS8P/ xfn lg;dfnf]rgf eGg] k|of]u klg yflnPsf] 5 . oL k|of]ux¿dWo] 
sltko k|of]udf t k':ts g} klg n]lv;lsPsf] 5 . t/ Pp6f cª\u|]hL pvfg 5 – Ps b'O{ j6f uf}FynL cfpFb}df 
u|Lid Ct' cfpGg . eg]sf] dtna oL k|of]ux¿ k|ljwfsf :j¿kdf bl/gsf nflu To;df cem Jofkstf cfpg 
h?/L 5 .

lnlvt ;flxTosf /x]sf pkljwfnfO{ csf]{ zAbdf k|ljwf klg elgG5 . ljwf ;dfj]zL zAb xf] eg] k|ljwf 
;dflji6 zAb xf] . ;flxTodf k|ljwfx¿ ;doqmddf ljsl;t eO/xG5g\ . ;flxlTos ljwfsf k|ljwfx¿ slxNo} 
klg ?9 x'Fb}gg\ / x'g' klg x'Fb}g . ?9tf t ljsf;sf] jfws xf] . k|ljwfTds ljsf; hlt w]/} x'G5 Tolt g} ljwfsf] 
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n3'syf cfVofgsf c? k|ljwfx¿ pkGof; / syf h:tf] nfdf] Oltxf; ePsf] k|ljwf xf]Og t/ o;f] eGb}df of] 
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5 .

cWoog ljlw / k|lqmof

o; cfn]vdf xfnsf] bzsdf ljsf;sf] pSnfOdf /x]sf] n3'syfnfO{ cfVofg clg cfVofg]t/ ljwf k|ljwf;Fu 
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j0f{gfTds / ljZn]if0ffTds ljlw g} xf] . oxfF cfjZos kbf{ t'ngfTdstfnfO{ klg ckgfOPsf] 5 . låtLos ;|f]tsf 
;fdu|Lx¿nfO{ o; cWoogdf pkof]u ul/Psf] 5 . g]kfnL ;flxTodf n3'syfsf] :yfg lgwf{/0f ug'{ o;sf] d'Vo 
p2]Zo xf] . cGo ljwfk|ljwf / n3'syf a'em\g rfxg]x¿sf nflu of] n]v pkof]uL x'g]5 . 
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cfVofgsf tLg k|ljwf M pkGof;, syf / n3'syf

cfVofg ljwfsf tLg k|ljwf ljsl;t ePsf 5g\ . oL tLg k|ljwfdWo] pkGof; a[xb\, syf n3' / n3'syf n3'td 
cfsf/sf 5g\ .

pkGof; M cfVofgsf] a[xb\ ¿k

pkGof; cfVofgsf] a[xb\ ¿k xf] . o;sf] P]ltxfl;stfsf] kfgf kN6fpFb} hfg] xf] eg] s/Lj t]O; ;o jif{ 
cufl8;Dd k'luG5 . pkGof; zAbsf] klxnf] k|of]u ug]{ cfrfo{ e/td'lg x'g\ . pgn] cfÇgf] gf6\ozf:qdf o;sf] 
pNn]v u/]sf 5g\ . zflAbs k|of]u t efdx, b08L, wg~ho, ljZjgfyn] klg u/]sf] e]l6G5 . o; k|ljwfdf ;+:s[t 
;flxTon] lbPsf] eg]sf] zAb k|of]u / k"jf{efif dfq xf] . pkGof;sf] jf:tljs gflna]nLsf nflu eg] klZrddf g} 
k'Ug'k5{ . klZrddf To;df klg cª\u|]hL ;flxTon] xfd|f]df pkGof; elgg] zAbnfO{ kof{os} :j¿kdf gf]a]n eg]sf] 
5 . gf]a]n zAb Nofl6gsf] gf]a;\ / gf]an;\ x'Fb} ljsl;t O6flnogsf] gf]a]n] zAbs} ¿kfGt/ xf] elgG5 . O6flnog 
n]vs lucf]jfgL af]sfl;ofåf/f lnlvt 8]sfd]/fF s[ltnfO{ gf]a]n] elgPsfn] klZrddf pkGof; gfd lbP/} 
cfPsf] klxnf] s[lt g} o;}nfO{ dflgPsf] 5 . O{ZjLsf] !#$* b]lv !#%* ;Ddsf syfx¿ 8]sfd]/fFdf ;d]l6Psfn] 
klZrddf o;sf] P]ltxfl;stf OZjLsf] rf}wf}F ztfAbLlt/sf] b]vfk5{ .

syfgs, rl/q, syf]ksyg, z}nL, efiff, jftfj/0f, p2]Zo h:tf lgdf{0f pks/0fx¿af6 ;lhPsf] pkGof; syfs} 
hudf plePsf] x'G5 . cfVofgsf] n3' ¿k syf / n3'td ¿k n3'syf;Fu o;sf] ;xf]b/ gftf 5 . z}nLut ¿kdf 
x]bf{ o;df uB z}nLsf] k|of]u ul/Psf] x'G5 . hLjgsf] ;du| ¿knfO{ o;df ;d]l6Psf] x'G5 clg w]/} kfqx¿ 
k|of]u ul/G5g\ . n]vgdf ljZn]if0ffTdstf / ljj/0ffTdstfsf] pkof]u x'G5 . pkGof;n] hLjg / ;dfh n]V5 t/ 
x'jx' xf]Og . sfNklgstfsf] w/ftndf pleP/ of] aU5 . pkGof;n] n]vgdf s:tf] af6f] ckgfpF5 eGg] ;DaGwdf 
ljj]rs s[i0frGb| l;Fx k|wfg o:tf] ts{ /fV5g\ –

æpkGof;n] cfGtl/s / afXo k|j[lQx¿sf] lrq0f u/]/ hLjgnfO{ gfK5 / To;sf] d"No vf]H5 . ;dfhnfO{ 
7DofpF5 / df]8\g] k|oTg u5{, ultnfO{ ;dfpF5 / lbzf lbg ;ª\s]t u5{ . o;/L k|]/0ff lbO/xG5 . s]jn 
oyftYotf pb\3f6g x}g, dg'io ;dfhsf] cWoog o;df ceLlK;t x'G5 . lsgeg] lj1fg tyf bz{g 
k|ltkflbt ;To g} ;Dk"0f{ xf]Og . j}1flgs tYoeGbf k/sf] ;TonfO{ pkGof;n] l6K5 / Tot} k|]l/t u5{ .Æ  
-k|wfg, @)%@, k[= @_

pkGof;nfO{ cfVofgsf] a[xb\ ¿k elgP klg cfs[ltsf lx;fjn] of] klg n3', a[xb\ / a[xQd x'g;S5 . ;?eQm 
lnlvt r'nL, s]zj/fh lkF8fnL lnlvt afFRg] Pp6f lhGbuL clg nLnaxfb'/ If]qL lnlvt a;fOFnfO{ n3' 
pkGof;sf] >]0fLdf /fVg ;lsG5 eg] kb\dfjtL l;Fx lnlvt ;dfgfGt/ cfsfz, bf}ntljqmd lai6 lnlvt 
rkfOPsf cg'xf/, w|'jrGb| uf}td lnlvt clnlvtnfO{ a[xb\ / dbgdl0f bLlIft lnlvt dfwjL, bf}ntlaqmd lji6 
lnlvt Hof]lt Hof]lt dxfHof]ltnfO{ a[xQd leq /fVg ;lsG5 . o;sf] n]vgdf s'g} cfsf/ut ;Ldf 5}g .

syf M cfVofgsf] n3' ¿k

k|To]s ljwf tyf k|ljwfsf] cf/lDes p7fgsf] s'/f ubf{ k"j{df j]b / klZrddf k|frLg u|Ls;Dd k'u]/ y/s dfl/G5 . 
syfsf] h/f vf]Hbf klg ToxLF g} k'Ug'sf] ljsNk 5}g . t/ cfhsf syfsf cfsf/k|sf/ clg ljifo / z}nLnfO{ x]/]/ 
o;sf] k|frLgtf s]nfpg ;Dej 5}g . k"j{df j]b / klZrddf k|frLg u|Lsdf k'Ubf cfhsf syfsf k"jf{efif eg] 
k|fKt ug{ ;lsG5 . j]bx¿df ;a}eGbf k|frLg elgPsf] CUj]bdf syf ;ª\s]t dfq kfOP klg j|fXd0f u|Gyx¿df 



Shaheed Smriti Journal-2022 79

cfVofgsf tLg k|ljwf M pkGof;, syf / n3'syf

cfVofg ljwfsf tLg k|ljwf ljsl;t ePsf 5g\ . oL tLg k|ljwfdWo] pkGof; a[xb\, syf n3' / n3'syf n3'td 
cfsf/sf 5g\ .

pkGof; M cfVofgsf] a[xb\ ¿k

pkGof; cfVofgsf] a[xb\ ¿k xf] . o;sf] P]ltxfl;stfsf] kfgf kN6fpFb} hfg] xf] eg] s/Lj t]O; ;o jif{ 
cufl8;Dd k'luG5 . pkGof; zAbsf] klxnf] k|of]u ug]{ cfrfo{ e/td'lg x'g\ . pgn] cfÇgf] gf6\ozf:qdf o;sf] 
pNn]v u/]sf 5g\ . zflAbs k|of]u t efdx, b08L, wg~ho, ljZjgfyn] klg u/]sf] e]l6G5 . o; k|ljwfdf ;+:s[t 
;flxTon] lbPsf] eg]sf] zAb k|of]u / k"jf{efif dfq xf] . pkGof;sf] jf:tljs gflna]nLsf nflu eg] klZrddf g} 
k'Ug'k5{ . klZrddf To;df klg cª\u|]hL ;flxTon] xfd|f]df pkGof; elgg] zAbnfO{ kof{os} :j¿kdf gf]a]n eg]sf] 
5 . gf]a]n zAb Nofl6gsf] gf]a;\ / gf]an;\ x'Fb} ljsl;t O6flnogsf] gf]a]n] zAbs} ¿kfGt/ xf] elgG5 . O6flnog 
n]vs lucf]jfgL af]sfl;ofåf/f lnlvt 8]sfd]/fF s[ltnfO{ gf]a]n] elgPsfn] klZrddf pkGof; gfd lbP/} 
cfPsf] klxnf] s[lt g} o;}nfO{ dflgPsf] 5 . O{ZjLsf] !#$* b]lv !#%* ;Ddsf syfx¿ 8]sfd]/fFdf ;d]l6Psfn] 
klZrddf o;sf] P]ltxfl;stf OZjLsf] rf}wf}F ztfAbLlt/sf] b]vfk5{ .

syfgs, rl/q, syf]ksyg, z}nL, efiff, jftfj/0f, p2]Zo h:tf lgdf{0f pks/0fx¿af6 ;lhPsf] pkGof; syfs} 
hudf plePsf] x'G5 . cfVofgsf] n3' ¿k syf / n3'td ¿k n3'syf;Fu o;sf] ;xf]b/ gftf 5 . z}nLut ¿kdf 
x]bf{ o;df uB z}nLsf] k|of]u ul/Psf] x'G5 . hLjgsf] ;du| ¿knfO{ o;df ;d]l6Psf] x'G5 clg w]/} kfqx¿ 
k|of]u ul/G5g\ . n]vgdf ljZn]if0ffTdstf / ljj/0ffTdstfsf] pkof]u x'G5 . pkGof;n] hLjg / ;dfh n]V5 t/ 
x'jx' xf]Og . sfNklgstfsf] w/ftndf pleP/ of] aU5 . pkGof;n] n]vgdf s:tf] af6f] ckgfpF5 eGg] ;DaGwdf 
ljj]rs s[i0frGb| l;Fx k|wfg o:tf] ts{ /fV5g\ –

æpkGof;n] cfGtl/s / afXo k|j[lQx¿sf] lrq0f u/]/ hLjgnfO{ gfK5 / To;sf] d"No vf]H5 . ;dfhnfO{ 
7DofpF5 / df]8\g] k|oTg u5{, ultnfO{ ;dfpF5 / lbzf lbg ;ª\s]t u5{ . o;/L k|]/0ff lbO/xG5 . s]jn 
oyftYotf pb\3f6g x}g, dg'io ;dfhsf] cWoog o;df ceLlK;t x'G5 . lsgeg] lj1fg tyf bz{g 
k|ltkflbt ;To g} ;Dk"0f{ xf]Og . j}1flgs tYoeGbf k/sf] ;TonfO{ pkGof;n] l6K5 / Tot} k|]l/t u5{ .Æ  
-k|wfg, @)%@, k[= @_

pkGof;nfO{ cfVofgsf] a[xb\ ¿k elgP klg cfs[ltsf lx;fjn] of] klg n3', a[xb\ / a[xQd x'g;S5 . ;?eQm 
lnlvt r'nL, s]zj/fh lkF8fnL lnlvt afFRg] Pp6f lhGbuL clg nLnaxfb'/ If]qL lnlvt a;fOFnfO{ n3' 
pkGof;sf] >]0fLdf /fVg ;lsG5 eg] kb\dfjtL l;Fx lnlvt ;dfgfGt/ cfsfz, bf}ntljqmd lai6 lnlvt 
rkfOPsf cg'xf/, w|'jrGb| uf}td lnlvt clnlvtnfO{ a[xb\ / dbgdl0f bLlIft lnlvt dfwjL, bf}ntlaqmd lji6 
lnlvt Hof]lt Hof]lt dxfHof]ltnfO{ a[xQd leq /fVg ;lsG5 . o;sf] n]vgdf s'g} cfsf/ut ;Ldf 5}g .

syf M cfVofgsf] n3' ¿k

k|To]s ljwf tyf k|ljwfsf] cf/lDes p7fgsf] s'/f ubf{ k"j{df j]b / klZrddf k|frLg u|Ls;Dd k'u]/ y/s dfl/G5 . 
syfsf] h/f vf]Hbf klg ToxLF g} k'Ug'sf] ljsNk 5}g . t/ cfhsf syfsf cfsf/k|sf/ clg ljifo / z}nLnfO{ x]/]/ 
o;sf] k|frLgtf s]nfpg ;Dej 5}g . k"j{df j]b / klZrddf k|frLg u|Lsdf k'Ubf cfhsf syfsf k"jf{efif eg] 
k|fKt ug{ ;lsG5 . j]bx¿df ;a}eGbf k|frLg elgPsf] CUj]bdf syf ;ª\s]t dfq kfOP klg j|fXd0f u|Gyx¿df 

Year 11 No. 880

eg] t'ngfTds ¿kdf syfsf] cfefif cln a9L ;3g aGb} uPsf] ;ª\s]t b]lvPsf] 5 . o;f] egf}F – j]bdf eGbf 
j|fXd0f u|Gyx¿df, j|fXd0f u|Gyx¿df eGbf pklgifb\x¿df / pklgifb\x¿df eGbf nf}lss ;+:s[tsf s[ltx¿df 
syftŒj qmdzM k|uf9 aGb} uPsf] 5 . k"j{df k|frLg syfsf] k/Dk/f ;ª\s]tsf ¿kdf g} ;xL k|i6 5 t/ klZrddf 
cfÇg} k|i6 syf hu e]l6Gg . klZrdsf] syf hu eg]sf] ld>]nL, lxGb', lxa|" / c/a]nL k|frLg lv:;f g} xf] . 
log} k"j{sf hudf 6]s]/ klZrdn] syfsf] eJo dxn lgdf{0f u/]sf x'g\ . of] s'/fdf xfd|f] dfq lhls/ xf]Og o;df 
klZrdsf] klg k"0f{ l:jsf/f]lQm 5 . k"j{df syfsf] sf];] 9'ª\uf aGg] >]o nf}lss ;flxTosf klxnf cflbslj elgg] 
jfNdLlss[t /fdfo0fn] k|fKt u/]sf] 5 eg] klZrddf k|frLg lu|;]nL ;flxTosf/ xf]d/s[t Olno8 / cf]l8l;n] 
k|fKt u/]sf] 5 . oBlk k"j{ / klZrddf sf];]9'ª\ufsf] sfd ug]{ oL s[ltx¿ eg] ljwfut ¿kdf sljtf / k|ljwfut 
¿kdf dxfsfJo x'g\ . ltgdf syfTdstfsf] d'xf/ /fd|f];Fu emlNsPsf] 5 t/ olt eGbfeGb} klg cfhsf syfsf] 
d'xf/ lxhf]sf tL d'xf/df eg] vf]Hg' dgfl;a x'Fb}g . sf/0f lxhf]b]lv aUb} cfPsf tL syf gbLx¿df cfh lgs} 7'nf 
kl/jt{gx¿ cfO;s]sf 5g\ .

syf cfVofgsf] n3' cyf{t\ demf}nf] ¿k xf] . dflysf k|;ª\unfO{ l;/fgL xfn]/ x]bf{ klg of] lgs} a'9f]k'/fgf] / 
l5lKkPsf] k|ljwf xf] eGg] klg k'li6 x'G5 . tŒjut ¿kdf x]bf{ pkGof;;Fu syfsf] gftf k|df0fLs/0f ug{ ;lhnf] 
5 . t/ pks/0fut k|of]unfO{ x]g]{ xf] eg] pkGof;df eGbf syfdf k|of]usf] cNktf k|i6 5 . syfnfO{ n3'¿ksf] 
cfVofg elgP klg o;sf] cfsf/k|sf/ tLg :j¿kdf 5g\ – -!_ clt nfdf syf -@_ nfdf syf / -#_ 5f]6f syf . 
g]kfnLdf clt nfdf syf n]Vg] rng vf;} 5}g, nfdf / 5f]6f syf eg] e]l6G5g\ . oxfF 5f]6f syf eGg'sf] dtnj 
n3'syf eGg' eg] xf]Og . n3'syfsf 9ª\u / 9fFrf 5f]6f syfeGbf lgtfGt km/s 5g\ .

n3'syf M cfVofgsf] n3'td ¿k

n3'td ljz]iftf /x]sf] n3'syf cfVofgsf] t];|f] k|e]b xf] . o;nfO{ cfVofgsf] sfG5f] k|ljwf eGg ;lsG5 . 
cfVofgsf pkGof; / syfem}F o;sf] klg nx/f] tflgFb} hfFbf k"j{ / klZrdsf cflbsfnsf cfVofgfTds /rgf;Dd 
k'U5 . k"j{ / klZrdsf n3'sfo lnP/ cfPsf syf+zx¿df o;sf] 3'd}{nf] 5lj b]Vg ;lsG5 . k"j{df j]b, j|fXd0f 
u|Gy, pklgifb\ tyf k'/f0fx¿df n3'syfsf ememNsf] lbg] syf+zx¿ oy]i6 e]l6G5g\ . klZrddf ld>]nL, lxGb', 
lxa|" / c/a]nL k|frLg lv:;fx¿n] n3'syfsf] clncln lgof;|f] d]6\5 . klZrdn] n3'syfdf ljleGg k|of]u 
u/]sf] 5 t/ xfd|fdf eg] Tolt w]/} k|of]u e]l6Gg . klZrddf n3'syfsf] kof{ojfrL gfd lgs} 5g\ . tL dWo] s]xL 
x'g\ – Short Short Story -n3'syf_, Very Very Short Story -cToNk syf_, Little Short Story -;fg' syf_, 
Mini Story -5l/tf] syf_, Flash Story -bLlKt syf_, Micro Story -ldxLF syf_, Hint Story -;ª\s]t syf_, 
Postcard fiction -8fskq] syf_, Nano fiction -gfg' syf_, Drabble -8«ofan syf_, Twitter fiction -l6\j6/ 
syf_, Sudden Story -;8g syf_ cflb . oL gfdx¿ ;dfnf]rs df]xg/fh zdf{n] cfˆgf] ;dfnf]rgfTds s[lt 
;dfnf]rgfsf] gofF sf]0fsf] n3'syfsf] lrgf/L / g]kfnL n3'syf eGg] PsfOdf pNn]v u/]sf 5g\ . klZrdn] 
n3'syf eg]/ u/]sf oL k|of]ux¿df gfddf dfq leGgtf geP/ ;+/rgf / k|:t'ltx¿df klg clncln leGgtf 
5 . g]kfnLsf n3'syfdf #)) zAbsf] cf;kf;df /x]/ n]lvg] z}nL a9L k|rlnt 5 . s]xLn] cfhsn ;"qsyf 
eg]/ klg o;sf] k[ys\ k|of]u yfn]sf 5g\ . ;dfnf]rs df]xg/fh zdf{n] n3'syfsf n]vsx¿ Ps} k|of]udf dfq 
gu'h'lN6P/ ljljw k|of]utkm{ nfUg'kg]{ s'/fsf] ;ª\s]t ub} eg]sf 5g\ –

æ;dsfnLg g]kfnL ;flxTodf ca k|rlnt 9/f{df xr'jf lsl;dn] s'g} Pp6f zAb;ª\Vof -h:t} 
%)) ;Dd jf #)) ;Dd_ tf]sL To;adf]lhd n3'syf n]Vb}df k'Ub}g ca Pp6f dfq xf]Og, 
ljljw zAb;ª\Vof tf]sL of]hgfa4 ¿kdf ;fy{s Pjd\ k|efjsf/L n3'syf n]Vg' cfjZos 
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5 . s'g} zAb;ª\Vof tf]sL To; ;Ldfleq /x]/ Tolt;Ddsf] jf To;eGbf sd zAbsf] n3'syf 
/rgfsf] ;fy} lglZrt ;ª\Vof tf]sL To;eGbf k6Ss} 36a9 gu/L Tolt zAbd} syf n]Vg' klg 
h?/L eO;s]sf] 5 . ==== cr]n ;a} n3'syfx¿ bLlKt syf jf lemNsf] syfsf ¿kdf /lrg] 
x'Fbf lgwf{l/t zAb;ª\Vof hlt eP klg /rgf lah'nLem}F rDs]/ cy{bLlKt k|bfg ug]{ vfnsf] 
x'g'k5{ .Æ  -zdf{, @)&*, k[= #@&_

n3'syfsf] cfÇg} :j¿k / ;+/rgf 5 . o;sf] :j¿k / ;+/rgf cGo ljwf k|ljwf;Fu ldNof] ldNof] h:tf] eP 
klg km/s 5 . o;df syfgssf cflb, dWo / cGTosf] >[ª\vnf /xG5 . o:tf] >[ª\vnf pkGof; / syfdf klg 
x'G5 . cfsf/df 7'nf] x'g] x'Fbf pkGof;df of] >[ª\vnfn] ljsl;t x'g] ;do k|z:t kfpF5 . pkGof;df cflb / 
cGTo efunfO{ Ps Ps j6f kl/R5]bdf / dWo efunfO{ ljleGg kl/R5]bx¿df km}nfpg ldN5 . syf eg] demf}nf] 
k|ljwf ePsfn] To;df oL cª\ux¿ pkGof;df hlt km}ng kfpGgg\ . cem n3'syfdf t o;sf] km}nfj6nfO{ lgs} 
;fF3'¥ofpg' kg]{ x'G5 . lsgls n3'syfsf] d"n ;"q g} …‘5f]6f] n]v, l56f] n]v / k|efjsf/L n]v’ xf] . n3'syfdf Hofb} 
n3'td ;+/rgfdf cflb, dWo / cGTosf] >[ª\vnf lvKg' kg]{ ePsfn] o;sf] n]vg r'gf}tLk"0f{ klg 5 .

n3'syfsf] cflb efu cf/De xf] . cf/De eg]sf] ljifosf] p7fg . o;} efudf ;d:of /f]lkG5, ;d:of cª\s'/0f 
x'G5 / åGåjLh pTkfbg x'G5 . o;sf cf/lDes jfSox¿ cf]lhnf x'g' cfjZos 5 lsgls of] kf7ssf] Wofg 
lvRg] cª\u xf] . dfgssf] ;'?jft oxL ljGb'af6 x'g] ePsfn] klg n3'syfsf/n] z}nLut kl/kSjtf oxLFaf6 
yfNg'k5{ . oxfF JofVof rflxGg / ljZn]if0f /flvGg . ;"qfTds k|ljlw pkof]u ul/G5 .

cflb efudf /f]lkPsf] / pld|Psf] ;d:ofn] pTsif{tf k|fKt ug]{ 7fpF dWo efu g} xf] . åGåsf] p7fg / ljsf; clg 
sf}t'xnsf] pb\ej / pTsif{ klg oxL+ x'G5 . åGånfO{ ;3g agfpg] 7fpF klg oxLF g} xf] . åGå hlt ;3g eof] Tolt g} 
dfqfdf kf7sleq x'F8nf] dlRrG5 . kf7sleq hlt x'F8nf] / tgfj a9\of] Tolt g} w]/} n3'syf ;kmn aG5 .

cGTo efu eg]sf] n3'syfsf] aL6 xf] . of] alnof] u/L a'lgg' k5{ . cflb / dWo efusf] ;kmntfn] dfq n3'syfsf] 
dfgs lgwf{/0f x'Fb}g . o;}n] of] efudf rf]l6nf jfSox¿sf] pkof]u x'g'k5{ . cGTo Joj:yfkg ;a} ljwf k|ljwfdf 
rflxG5 t/ n3'syfsf] cGTo efu c? ljwfsf] h:tf] x'Fb}g . n3'syfn] cGTo Joj:yfkgdf ljnDa xf]Og 
cfsl:dstf vf]H5 . cfsl:dstfn] kf7snfO{ vNaNofpF5 . oxfF kf7s hlt a9L vNalnof] Tolt g} n3'syf 
;kmn aG5 . oxfF n3'syfsf/n] pkb]z xf]Og ljrf/nfO{ :yflkt ug{' k5{ . o;n] lj:tf/sf] ky ;dft]sf] x'Fb}g . 
of] 5f]6f] af6faf6 l56f] uGtJodf k'U5 . n3'syfdf r'6\lsnf aGg] hf]lvd /xG5 . n]vs o;k|lt rgfvf] gx'Fbf 
n3'syfn] Iflt a]xf]g'{ k5{ . o; ;DaGwdf ;dLIfs k|f=8f= bof/fd >]i7sf] wf/0ff o:tf] 5 –

ælj:tf/df qmd};Fu hfg' o;sf] :jefj lsdfy{ xf]Og tfklg cfÇgf] /}lvs ultnfO{ eg] o;n] 
zL3|fltzL3| kf/ u/L cGTodf kf7sdf ulx/f] k|ltWjlg -Eco Sound_ sf] cfefif u/fP/} 
5f8\5 . k|ltWjlg g;'lgP Tof] n3'/rgf n3'syf geP/ s'g} 76\of}nL -Jokes_ dfq aG5 .Æ 
->]i7, @)&*, k[= !#_

n3'syfnfO{ cGTo ug]{ @ z}nL 5g\ – vf]Ng] z}nL / 5f]Kg] z}nL . oxfF vf]Ng] / 5f]Kg]sf] dtnj cy{ vf]Ng] / 
cy{ gvf]Ng] elgPsf] xf] . vf]Ng] z}nLdf n]vsn] lg0f{o lbG5 eg] 5f]Kg] z}nLdf n]vsn] lg0f{o lbFb}g . vf]Ng] 
z}nLdf cfzo vf]Hg kf7s 3f]lTng kb}{g eg] 5f]Kg] z}nLdf cy{sf nflu kf7s 3f]lTng' k5{ . vf]Ng] z}nL cy{sf] 
kmf]s; n3'syfsf/ :jo+n] lgwf{/0f ug]{ z}nL xf] eg] 5f]Kg] z}nL n]vsn] kf7snfO{ lbPsf] u[xsfo{ xf] . elgG5 
– kf7ssf] dgdflkms wf/0ff agfpg] / ;f]rdUg x'g] clwsf/nfO{ vf]Ng] z}nLn] s'l07t agfpg] x'Fbf /fd|f] xf]Og . 
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5 . s'g} zAb;ª\Vof tf]sL To; ;Ldfleq /x]/ Tolt;Ddsf] jf To;eGbf sd zAbsf] n3'syf 
/rgfsf] ;fy} lglZrt ;ª\Vof tf]sL To;eGbf k6Ss} 36a9 gu/L Tolt zAbd} syf n]Vg' klg 
h?/L eO;s]sf] 5 . ==== cr]n ;a} n3'syfx¿ bLlKt syf jf lemNsf] syfsf ¿kdf /lrg] 
x'Fbf lgwf{l/t zAb;ª\Vof hlt eP klg /rgf lah'nLem}F rDs]/ cy{bLlKt k|bfg ug]{ vfnsf] 
x'g'k5{ .Æ  -zdf{, @)&*, k[= #@&_

n3'syfsf] cfÇg} :j¿k / ;+/rgf 5 . o;sf] :j¿k / ;+/rgf cGo ljwf k|ljwf;Fu ldNof] ldNof] h:tf] eP 
klg km/s 5 . o;df syfgssf cflb, dWo / cGTosf] >[ª\vnf /xG5 . o:tf] >[ª\vnf pkGof; / syfdf klg 
x'G5 . cfsf/df 7'nf] x'g] x'Fbf pkGof;df of] >[ª\vnfn] ljsl;t x'g] ;do k|z:t kfpF5 . pkGof;df cflb / 
cGTo efunfO{ Ps Ps j6f kl/R5]bdf / dWo efunfO{ ljleGg kl/R5]bx¿df km}nfpg ldN5 . syf eg] demf}nf] 
k|ljwf ePsfn] To;df oL cª\ux¿ pkGof;df hlt km}ng kfpGgg\ . cem n3'syfdf t o;sf] km}nfj6nfO{ lgs} 
;fF3'¥ofpg' kg]{ x'G5 . lsgls n3'syfsf] d"n ;"q g} …‘5f]6f] n]v, l56f] n]v / k|efjsf/L n]v’ xf] . n3'syfdf Hofb} 
n3'td ;+/rgfdf cflb, dWo / cGTosf] >[ª\vnf lvKg' kg]{ ePsfn] o;sf] n]vg r'gf}tLk"0f{ klg 5 .

n3'syfsf] cflb efu cf/De xf] . cf/De eg]sf] ljifosf] p7fg . o;} efudf ;d:of /f]lkG5, ;d:of cª\s'/0f 
x'G5 / åGåjLh pTkfbg x'G5 . o;sf cf/lDes jfSox¿ cf]lhnf x'g' cfjZos 5 lsgls of] kf7ssf] Wofg 
lvRg] cª\u xf] . dfgssf] ;'?jft oxL ljGb'af6 x'g] ePsfn] klg n3'syfsf/n] z}nLut kl/kSjtf oxLFaf6 
yfNg'k5{ . oxfF JofVof rflxGg / ljZn]if0f /flvGg . ;"qfTds k|ljlw pkof]u ul/G5 .

cflb efudf /f]lkPsf] / pld|Psf] ;d:ofn] pTsif{tf k|fKt ug]{ 7fpF dWo efu g} xf] . åGåsf] p7fg / ljsf; clg 
sf}t'xnsf] pb\ej / pTsif{ klg oxL+ x'G5 . åGånfO{ ;3g agfpg] 7fpF klg oxLF g} xf] . åGå hlt ;3g eof] Tolt g} 
dfqfdf kf7sleq x'F8nf] dlRrG5 . kf7sleq hlt x'F8nf] / tgfj a9\of] Tolt g} w]/} n3'syf ;kmn aG5 .

cGTo efu eg]sf] n3'syfsf] aL6 xf] . of] alnof] u/L a'lgg' k5{ . cflb / dWo efusf] ;kmntfn] dfq n3'syfsf] 
dfgs lgwf{/0f x'Fb}g . o;}n] of] efudf rf]l6nf jfSox¿sf] pkof]u x'g'k5{ . cGTo Joj:yfkg ;a} ljwf k|ljwfdf 
rflxG5 t/ n3'syfsf] cGTo efu c? ljwfsf] h:tf] x'Fb}g . n3'syfn] cGTo Joj:yfkgdf ljnDa xf]Og 
cfsl:dstf vf]H5 . cfsl:dstfn] kf7snfO{ vNaNofpF5 . oxfF kf7s hlt a9L vNalnof] Tolt g} n3'syf 
;kmn aG5 . oxfF n3'syfsf/n] pkb]z xf]Og ljrf/nfO{ :yflkt ug{' k5{ . o;n] lj:tf/sf] ky ;dft]sf] x'Fb}g . 
of] 5f]6f] af6faf6 l56f] uGtJodf k'U5 . n3'syfdf r'6\lsnf aGg] hf]lvd /xG5 . n]vs o;k|lt rgfvf] gx'Fbf 
n3'syfn] Iflt a]xf]g'{ k5{ . o; ;DaGwdf ;dLIfs k|f=8f= bof/fd >]i7sf] wf/0ff o:tf] 5 –

ælj:tf/df qmd};Fu hfg' o;sf] :jefj lsdfy{ xf]Og tfklg cfÇgf] /}lvs ultnfO{ eg] o;n] 
zL3|fltzL3| kf/ u/L cGTodf kf7sdf ulx/f] k|ltWjlg -Eco Sound_ sf] cfefif u/fP/} 
5f8\5 . k|ltWjlg g;'lgP Tof] n3'/rgf n3'syf geP/ s'g} 76\of}nL -Jokes_ dfq aG5 .Æ 
->]i7, @)&*, k[= !#_

n3'syfnfO{ cGTo ug]{ @ z}nL 5g\ – vf]Ng] z}nL / 5f]Kg] z}nL . oxfF vf]Ng] / 5f]Kg]sf] dtnj cy{ vf]Ng] / 
cy{ gvf]Ng] elgPsf] xf] . vf]Ng] z}nLdf n]vsn] lg0f{o lbG5 eg] 5f]Kg] z}nLdf n]vsn] lg0f{o lbFb}g . vf]Ng] 
z}nLdf cfzo vf]Hg kf7s 3f]lTng kb}{g eg] 5f]Kg] z}nLdf cy{sf nflu kf7s 3f]lTng' k5{ . vf]Ng] z}nL cy{sf] 
kmf]s; n3'syfsf/ :jo+n] lgwf{/0f ug]{ z}nL xf] eg] 5f]Kg] z}nL n]vsn] kf7snfO{ lbPsf] u[xsfo{ xf] . elgG5 
– kf7ssf] dgdflkms wf/0ff agfpg] / ;f]rdUg x'g] clwsf/nfO{ vf]Ng] z}nLn] s'l07t agfpg] x'Fbf /fd|f] xf]Og . 
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o;}n] n3'syf n]vsx¿nfO{ ;'emfj lbFbf 5f]Kg] z}nL g} pkof]u ug{ elgG5 . t/ sltko n]vsx¿n] cfÇgf] 
p2]Zo Psflt/ / kf7ssf] a'emfO csf]{lt/ x'g] cj:yf /f]Sg hfgfhfg vf]Ng] z}nL /f]H5g\ . of] vf]Ng] z}nL eg]sf] 
klg ;"rLsf/sf] ;Lk h:t} xf] . sk8fsf] l8hfOg ubf{ slt vf]Nbf /fd|f] / slt vf]Nbf e2f x'G5 eGg] s'/f s'zn 
;"rLsf/sf] ;Lk / cg'ejn] to u/] h:t} Pp6f s'zn n3'syfsf/n] klg ;dfkgdf slt vf]Ng] / slt 5f]Kg] eGg] 
s'zntf b]vfPdf n3'syfsf] :t/Lotf 36\b}g a9\5 . t/ of] vf]Ng] z}nLsf] pkof]u ubf{ n]vsn] cToGt s'zntf 
eg] k|bz{g ug{'k5{ . o;}n] oxfF s] eGg ;lsG5 eg] vf]Ng] z}nLsf] pkof]u ug]{ xf] eg] n]vsn] cfˆgf] p2]Zosf] 
;ª\s]t dfq u/f];\, kf7sLo lh1f;fsf] ;Dk"0f{ cfofdx¿ aGb ug]{ u/L o;sf] k|of]u gu/f];\ .

t'ngfTds lgisif{

cfVofgsf tLg k|ljwf 5g\ — pkGof;, syf / n3'syf . oL # j6} k|ljwfx¿ :jtGq klg 5g\ . x'gt Ps} ljwfsf 
k|ljwf ePsfn] logdf sltko b[li6n] ;fDotf b]lvg' cgf}7f] xf]Og . lgdf{0f pks/0fx¿ ldNbfh'Nbf 5g\ t/ 
pkof]usf] t/Lsf / dfqfdf km/s 5 . oL tLg k|ljwfx¿ 36gf, kfq / kl/j]zsf b[li6n] km/s 5g\ . pkGof;df 
w]/} 36gfx¿ x'G5g\ — Ps d'Vo df]6f] 36gf / ToxL d'Vo df]6f] 36gfnfO{ 3]g{ cfpg] cGo ;xfos 36gfx¿ . 
b'?:t Pp6f dflg;sf] ;du| hLjgh:tf] hxfF cgluGtL kfqx¿ 7f]lSsg cfOk'U5g\, rl/qsf] j[xb\ ljsf; x'G5, 
JofVofTds k|j[lQ b]vfk5{ / km}lnPsf] v'nf kl/j]z ;fIffTsf/ x'G5 . bf];|f] k|ljwf syf hxfF d'Vo 36gf / 
cfjZostfcg';f/ Psb'O{ j6f ;xfos 36gfx¿ klg /xG5g\ t/ o;df ;xfos 36gfx¿sf] hfnf] eg] /xGg . 
kfq x'G5g\ t/ ;Lldt . kl/j]zdf /xG5 — t'ngfTds ¿kdf JofVofTds / lj:tf/fTds l:yltsf] ;ª\s'rg . 
Joª\Uor]t lzlyn x'G5 . hLjgsf] Ps v08] k|:t'lt egf}+ syfnfO{ . cyf{t\ of] -syf_ hLjg xf]Og, hLjgdf 
dxŒj /fVg] Ps 36gf . t];|f] k|ljwf n3'syf xf], h;df Pp6f cToGt ;fgf] / dl;gf] 36gf /xG5 . sDtLdf @ 
36gf x'g'k5{ . Ps dfq 36gf hLjGt n3'syfsf nflu /fd|f] xf]Og . w]/} 36gfx¿sf] hfnf] klg n3'syfn] y]Ug 
;Sb}g . kfqx¿ klg x'G5g\ o;df t/ rl/q lrq0f x'Gg . kl/j]z ;ª\s]tfTds, cJofVofTds / clj:tf/fTds 
x'G5 . wfl/nf] Joª\Uor]tgf, ;3g k|tLsfTdstf n3'syfsf bl/nf j}lzi6\o x'g\ . ljåfg\x¿n] syfnfO{ k|lqmofaf6 
vf]lhg] nIf / n3'syfnfO{ nIfe]bgsf] ;fwgf eg]sf 5g\ . k|Voft cfVofg n]vs k|]drGbn] syf / pkGof;sf] 
k[ys\tf s]nfpFb} æsyfdf rl/qsf] emns x'G5 eg] pkGof;df emfFsLÆ eg]sf 5g\ .

syf / n3'syf ;x;DaGwL ljwf /x]sf] s'/f k|i6 kfb}{ l;4fGtsf/ nId0fk|;fb uf}td eG5g\ –

n3'syf klg syf g} ePsfn] syfsf h]h:tf 36s, n3';+/rs tŒj jf pks/0f x'G5g\ 
syfdf klg ltg} pks/0fx¿sf] ljGof; x'G5 / syf n3'syf b'a} cfVofgsf k|e]b ePsfn] 
klg oL b'O{sf aLr ;x;DaGw b]lvG5 . -uf}td, @)&@, k[= *#_

syf / n3'syfsf] cGt/nfO{ k|i6 kfb}{ lxGbL ;dLIfs >L ;tLz/fh k'is/0ffn] eg]sf 5g\ —

æn3'syf dfq syfgssf] :t/af6 g} syfeGbf leGg x'G5 . n3'syfdf d"ntM Ps dfq Ifl0fs 
36gf x'G5, h;df ;do cGt/fnsf] s'g} u'GhfO; x'Fb}g .Æ Æ  -k'is/0ff, @)!(, k[= @!%_

lxGbL ;flxTosf ;dLIfs lgzfGt/ syfsf] lrgf/Ldf n]V5g\ —

æsyfdf PseGbf a9L cnu cnu sfnv08sf], Pscsf{;Fu ;Da4 cnu cnu 36gfx¿sf], 
Ps syfTdstfsf] ;"qdf hf]8]/ hLjgsf] s'g} Ps cª\u jf s'g} Ps dgf]efjnfO{ k|blz{t 
ul/Psf] x'G5 .Æ  -lgzfGt/, @)!(, k[= #*_
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ljj]rs kmf}sg/n] syf / pkGof; n]vgsf ;DaGwdf t'ngf ub}{ eg]sf 5g\ –

æpkGof; n]Vbf lgs} lgl:kmqmL x'g ;lsG5 . o;df w]/} lg/y{s sl;ª\u/ klg ld;fpg ;lsG5 
/ h] u/] klg To;df 5'6 x'G5 t/ syf eg]sf] sljtf kl5sf] ljwf ePsfn] syfsf] k|To]s zAb 
;6Ls / pko'Qm 7fpFdf /;fOPsf] x'g'k5{ . pkGof;df tkfO{+ nfk/jafxL ug{ ;Sg'x'G5 t/ syfdf 
To;f] ug{ ;Sg'x'Gg . r]vjn] n]v]h:tf pTs[i6 syfnfO{ x[bodf /fv]/ d}n] To;f] eg]sf] x'F . 
To;}n] d}n] syfnfO{ bf];|f] :yfgdf /fv]sf] x'F . syfsfl/tfdf clwstd lgvf/ jf kl/isf/sf] 
cfjZostf kb{5 . nfk/jfxL ug]{ jf glrNofOsg 5f8\g] cj;/ ToxfF sDtL k|fKt x'G5 . ToxfF 
sl;ª\u/sf] lglDt sDtL cj;/ k|fKt x'G5 . oBlk sljtfdf eg] sl;ª\/sf lglDt clnslt 
klg cj;/ k|fKt x'Gg . of] ljz'4, lgZrn / cToGt} k"0f{ x'g'kb{5 .Æ  -;dsfnLg ;flxTo 
k"0ff{ª\s !, @)%), k[= (@_

ljleGg ljwf;Fu n3'syfsf] ;DaGw c;DaGw

n3'syf / d'Qms aLr k|j[lQhGo lgs6tf kfOG5 . oL b'a}n] cg'e"ltsf] lemNsfnfO{ cleJoQm u5{g\ . n3'td 
/rgf x'g' b'a}sf] kl/ro xf] . hLjghut\sf] lrq0f, k|of]hg / k|efjsfl/tfsf b[li6n] oL ;dfg 5g\ . oL b'a}df 
sYok'li6sf nflu qmdzM kl5Nnf jfSo jf kª\ltx¿ ;3g aGb} hfG5g\ . oL b'a}n] kf7sLo dl:tisdf 
zAbu'~hgsf] t/ª\u k|jflxt u5{g\ . zAbu'~hgsf] t/ª\u hlt nfdf] ;do;Dd /xG5 Tolt g} oL b'a} k|efjsf/L 
/rgf aG5g\ . o:tf k|j[lQut ;fdLKotf x'Fbfx'Fb} klg oL b'O{ Pp6} ljwfsf k|ljwf eg] xf]Ogg\ . n3'syf cfVofg 
ljwfsf] k|ljwf xf] eg] d'Qms sljtf ljwfsf] k|ljwf xf] . n3'syf uBfTds /rgf xf] eg] d'Qms kBfTds /rgf 
xf] . uBz}nL k|wfg x'g] ePsfn] n3'syfdf u]ofTds k|j[lQ kfOGg eg] kBz}nL k|wfg x'gfn] d'Qmsdf u]ofTds u'0f 
e]l6G5 . ;+/rgfTds b[li6n] b'a} ljGb' x'g\ l;Gw' xf]Ogg\ t/ a]hf]8 cy{k|jfxsf b[li6n] b'a} ljGb'leqsf l;Gw' x'g\ . 
n3'syf / d'Qms aLr /x]sf] ;DaGw k|i6 kfb}{ ;dLIfs nId0fk|;fb uf}tdn] cfÇgf] k':tsdf eg]sf 5g\ –

n3'syf / d'Qms k"0f{tof leGg leGg k|ljwf x'g\ t/ sYo, efj, cg'e"lt cflbsf] pQ/f]Q/ 
tLa|tf / /x:osf] k6fIf]k h:tf s]xL /rgfljwfg / qmdzM cfVofg / sljtfsf n3'td ¿ksf 
sf/0f eg] n3'syf / d'Qmssf aLr ;x;DaGw b]lvG5 . -uf}td, @)&@, k[= *$_

syf / d'Qmsb]lv jfx]s cGo ljwfk|ljwf;Fu n3'syfsf] ;fdLKotf eGbf b"/tf a9L b]lvG5 . sljtf ljwf 
cGtu{t kg]{ dxfsfJo, v08sfJo, nfdf sljtf, km'6s/ sljtfsf ;fy} lgaGw, k|aGw, hLjgL, cfTdj[QfGt, gf6s 
cflb ljwfk|ljwf;Fu ;flxlTos cleJolQm x'g' jfx]s n3'syfsf] ;DaGw b]lvGg . rf]l6nf] cleJolQm ePsf 
cfwf/df n3'syf;Fu r'6\lsnfsf] lgs6tf 5 t eGg ;lsPnf t/ cy{ufDeLo{tfsf lx;fjn] oL b'O{ lgs} 6f9f 
5g\ . n3'syf uDeL/ /rgf xf] eg] r'6\lsnf nf]s 76\of}nL xf] . r'6\lsnf Ifl0fs dgf]/~hg xf] eg] n3'syf hLjGt 
;flxlTos /rgf xf] . cfhsf sltko n]vsx¿n] r'6\lsnf / n3'syf aLrsf] e]b 5'6\ofpg g;Sbf n3'syfsf 
gfddf r'6\lsnf n]lv/x]sf 5g\ . r'6\lsnfafhLaf6 n3'syfnfO{ arfpg' n3'syfsf] r'gf}tL xf] . o:t} cfofdsf 
b[li6n] n3'syf;Fu ;"lQmkB, 5f]6f gLltsyf / nf]ssyfsf] ;DaGw b]lvP klg cGo b[li6n] oL km/s x'g\ .

n3'syfdf sljtf gf6s / lgaGwsf] cGt3'{ng eg] ePsf] kfOG5 . Ps ljwfleq csf]{ ljwfsf] k|ljli6nfO{ 
ljwfx¿sf] cGt3'{ng elgG5 . of] ljwfld>0fsf] cj:yf xf] . of] ljlgdf{0fsf] Pp6f k|lqmof xf] . sljtf, gf6s / 
lgaGwafx]s cGo ljwfsf] n3'syfdf cGt3'{ng x'Fb}g . sljtf ljwf cGt3'{lnt n3'syfx¿ sfJofTds n3'syf 
x'g\ . d'Qm nofTdstf o;sf] k|j[lQ xf] . gf6s ljwf cGt3'{ng ePsf n3'syfx¿ gf6\ofTds n3'syf x'g\ . 
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ljj]rs kmf}sg/n] syf / pkGof; n]vgsf ;DaGwdf t'ngf ub}{ eg]sf 5g\ –

æpkGof; n]Vbf lgs} lgl:kmqmL x'g ;lsG5 . o;df w]/} lg/y{s sl;ª\u/ klg ld;fpg ;lsG5 
/ h] u/] klg To;df 5'6 x'G5 t/ syf eg]sf] sljtf kl5sf] ljwf ePsfn] syfsf] k|To]s zAb 
;6Ls / pko'Qm 7fpFdf /;fOPsf] x'g'k5{ . pkGof;df tkfO{+ nfk/jafxL ug{ ;Sg'x'G5 t/ syfdf 
To;f] ug{ ;Sg'x'Gg . r]vjn] n]v]h:tf pTs[i6 syfnfO{ x[bodf /fv]/ d}n] To;f] eg]sf] x'F . 
To;}n] d}n] syfnfO{ bf];|f] :yfgdf /fv]sf] x'F . syfsfl/tfdf clwstd lgvf/ jf kl/isf/sf] 
cfjZostf kb{5 . nfk/jfxL ug]{ jf glrNofOsg 5f8\g] cj;/ ToxfF sDtL k|fKt x'G5 . ToxfF 
sl;ª\u/sf] lglDt sDtL cj;/ k|fKt x'G5 . oBlk sljtfdf eg] sl;ª\/sf lglDt clnslt 
klg cj;/ k|fKt x'Gg . of] ljz'4, lgZrn / cToGt} k"0f{ x'g'kb{5 .Æ  -;dsfnLg ;flxTo 
k"0ff{ª\s !, @)%), k[= (@_

ljleGg ljwf;Fu n3'syfsf] ;DaGw c;DaGw

n3'syf / d'Qms aLr k|j[lQhGo lgs6tf kfOG5 . oL b'a}n] cg'e"ltsf] lemNsfnfO{ cleJoQm u5{g\ . n3'td 
/rgf x'g' b'a}sf] kl/ro xf] . hLjghut\sf] lrq0f, k|of]hg / k|efjsfl/tfsf b[li6n] oL ;dfg 5g\ . oL b'a}df 
sYok'li6sf nflu qmdzM kl5Nnf jfSo jf kª\ltx¿ ;3g aGb} hfG5g\ . oL b'a}n] kf7sLo dl:tisdf 
zAbu'~hgsf] t/ª\u k|jflxt u5{g\ . zAbu'~hgsf] t/ª\u hlt nfdf] ;do;Dd /xG5 Tolt g} oL b'a} k|efjsf/L 
/rgf aG5g\ . o:tf k|j[lQut ;fdLKotf x'Fbfx'Fb} klg oL b'O{ Pp6} ljwfsf k|ljwf eg] xf]Ogg\ . n3'syf cfVofg 
ljwfsf] k|ljwf xf] eg] d'Qms sljtf ljwfsf] k|ljwf xf] . n3'syf uBfTds /rgf xf] eg] d'Qms kBfTds /rgf 
xf] . uBz}nL k|wfg x'g] ePsfn] n3'syfdf u]ofTds k|j[lQ kfOGg eg] kBz}nL k|wfg x'gfn] d'Qmsdf u]ofTds u'0f 
e]l6G5 . ;+/rgfTds b[li6n] b'a} ljGb' x'g\ l;Gw' xf]Ogg\ t/ a]hf]8 cy{k|jfxsf b[li6n] b'a} ljGb'leqsf l;Gw' x'g\ . 
n3'syf / d'Qms aLr /x]sf] ;DaGw k|i6 kfb}{ ;dLIfs nId0fk|;fb uf}tdn] cfÇgf] k':tsdf eg]sf 5g\ –

n3'syf / d'Qms k"0f{tof leGg leGg k|ljwf x'g\ t/ sYo, efj, cg'e"lt cflbsf] pQ/f]Q/ 
tLa|tf / /x:osf] k6fIf]k h:tf s]xL /rgfljwfg / qmdzM cfVofg / sljtfsf n3'td ¿ksf 
sf/0f eg] n3'syf / d'Qmssf aLr ;x;DaGw b]lvG5 . -uf}td, @)&@, k[= *$_

syf / d'Qmsb]lv jfx]s cGo ljwfk|ljwf;Fu n3'syfsf] ;fdLKotf eGbf b"/tf a9L b]lvG5 . sljtf ljwf 
cGtu{t kg]{ dxfsfJo, v08sfJo, nfdf sljtf, km'6s/ sljtfsf ;fy} lgaGw, k|aGw, hLjgL, cfTdj[QfGt, gf6s 
cflb ljwfk|ljwf;Fu ;flxlTos cleJolQm x'g' jfx]s n3'syfsf] ;DaGw b]lvGg . rf]l6nf] cleJolQm ePsf 
cfwf/df n3'syf;Fu r'6\lsnfsf] lgs6tf 5 t eGg ;lsPnf t/ cy{ufDeLo{tfsf lx;fjn] oL b'O{ lgs} 6f9f 
5g\ . n3'syf uDeL/ /rgf xf] eg] r'6\lsnf nf]s 76\of}nL xf] . r'6\lsnf Ifl0fs dgf]/~hg xf] eg] n3'syf hLjGt 
;flxlTos /rgf xf] . cfhsf sltko n]vsx¿n] r'6\lsnf / n3'syf aLrsf] e]b 5'6\ofpg g;Sbf n3'syfsf 
gfddf r'6\lsnf n]lv/x]sf 5g\ . r'6\lsnfafhLaf6 n3'syfnfO{ arfpg' n3'syfsf] r'gf}tL xf] . o:t} cfofdsf 
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n3'syfdf sljtf gf6s / lgaGwsf] cGt3'{ng eg] ePsf] kfOG5 . Ps ljwfleq csf]{ ljwfsf] k|ljli6nfO{ 
ljwfx¿sf] cGt3'{ng elgG5 . of] ljwfld>0fsf] cj:yf xf] . of] ljlgdf{0fsf] Pp6f k|lqmof xf] . sljtf, gf6s / 
lgaGwafx]s cGo ljwfsf] n3'syfdf cGt3'{ng x'Fb}g . sljtf ljwf cGt3'{lnt n3'syfx¿ sfJofTds n3'syf 
x'g\ . d'Qm nofTdstf o;sf] k|j[lQ xf] . gf6s ljwf cGt3'{ng ePsf n3'syfx¿ gf6\ofTds n3'syf x'g\ . 
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o:tf n3'syfx¿df ;+jfbfTds k|j[lQ e]l6G5 . lgaGw ljwf ldl>t n3'syf lgaGwfTds z}nLsf n3'syf 
x'g\ . o:tf n3'syfdf cfTdk/s z}nL / k|ydk'?if k|ydk'?if b[li6ljGb'sf] k|of]u x'G5 . lgaGw ldl>t n3'syfdf 
cfVofgtŒjsf] eg] Go"gtf /xG5 . o:tf] ljwf cGt3'{lnt k|j[lQn] n3'syfnfO{ k|of]uzLn agfO{ ljsl;t t'Nofpg 
;xof]u k'¥ofPsf] x'G5 .

ljleGg ljwf k|ljwf;Fu n3'syfsf] ;DaGw c;DaGwsf] cj:yf ljj/0fnfO{ dl;gf]]]]];Fu k|i6 x'g tnsf] 
nflnsfnfO{ x]/f}+ —

n3'syfsf] cGo ljwfk|ljwf;Fu ;DaGw÷c;DaGwsf] cj:yf ljj/0f

ljwf k|ljwf
;DaGw÷
c;DaGw

;DaGw 
l:ylt

;DaGw tŒj c;DaGw tŒj -k[ys\ kIf_ k|i6Ls/0f

cfVofg
pkGof; ;DalGwt lgs6

cfVofg 
ljwfs} k|ljwf 
ePsfn] syf 
/ pkGof;sf 
tŒjx¿ 
n3'syfsf 
klg tŒj x'g\ .

cfsf/k|sf/ 7'nf] ePsfn] 
tŒjut pkof]usf] dfqf syf 
/ n3'syfsf t'ngfdf a9L 
/xg]

—

syf ;DalGwt lgs6td
demf}nf] cfsf/k|sf/ x'gfn] 
tŒjut k|of]usf] dfqf 
n3'syfsf t'ngfdf a9L 
g} x'g]

—

sljtf

d'Qms cf+lzs 
;DalGwt

k|j[lQhGo 
lgs6tf

;+lIfKttf / 
rf]l6nf]kg

n3'syf cfVofgsf] k|ljwf 
/ d'Qms sljtf ljwfsf] 
k|ljwf xf] .

ljwfut cGt3'{ng x'Fbf 
eg] n3'syfdf sfJofTds 
k|j[lQsf] lgs6tf emNsG5 .

uLt cf+lzs 
;DalGwt

k|j[lQhGo 
lgs6tf

no tŒj b'a}df 
/xG5  -uLtdf 
efjgfTds 
no x'G5 eg] 
n3'syfdf 
ljrf/sf] no 
x'G5 ._

cfsf/k|sf/, ljwf, 
k|:t'tLs/0f

km'6s/ sljtf c;DalGwt — — cfsf/k|sf/, ljwf, 
k|:t'tLs/0f

v08sfJo c;DalGwt — — cfsf/k|sf/, ljwf, 
k|:t'tLs/0f

dxfsfJo c;DalGwt — — cfsf/k|sf/, ljwf, 
k|:t'tLs/0f

gf6s
Psfª\sL c;DalGwt — — ;+jfbsf] k|of]u Ps} lsl;dn] 

gx'g', ljwf, cfsf/k|sf/, 
k|:t'tLs/0f

n3'syf;Fu gf6\oljwfsf] 
ljwfut cGt3'{ng x'Fbf 
;DafbfTds k|j[lQ e]l6G5 .

k"0ff{ª\sL
c;DalGwt — —

lgaGw
-cfTdk/s 
/ 
j:t'k/s_

– c;DalGwt — —
lgaGw lgtfGt j}rfl/s ljwf 
xf] t/ n3'syfsf] d"n tŒj 
j}rfl/stf xf]Og .

n3'syf;Fu lgaGw ljwfsf] 
cGt3'{ng x'Fbf lgaGw;Fu 
n3'syfsf] k|j[lQhGo cf+lzs 
lgs6tf eg] emNsG5 .
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r'6\lsnf nf]s;flxTosf] 
xf:oJoª\UofTds 
k|ljwf

cf+lzs 
;DalGwt

k|j[lQhGo 
lgs6tf rf]l6nf] 

cleJolQm

n3'syf uDeL/ /rgf xf] eg]  
r'6\lsnf nf]s 76\of}nL —

dflysf] tflnsfaf6 lgDglnlvt s'/fx¿ v'Ng cfpF5g\ –

-!_ pkGof; / syf;Fu n3'syfsf] ;DaGw qmdzM lgs6 / lgs6td 5 . tLg j6} k|ljwfdf k|of]u x'g] pks/0fx¿ 
;dfg g} x'g\ t/ ltgsf] pkof]udf eg] dfqfTds ¿kdf sda];L 5 .

-@_ sljtfsf d'Qms, uLt, km'6s/ sljtf, v08sfJo, dxfsfJo h:tf k|ljwf 5g\ . n3'syfn] sljtfsf d'Qms 
/ uLt;Fu cf+lzs ;DaGw /fV5 . cGo k|ljwf;Fu eg] o;sf] slQ klg ;DaGw 5}g . sljtfTds z}nLnfO{ 
eg] n3'syfdf cGt3'{ng ug{ ;lsG5 . o;n] n3'syfsf] ¿kfsif{0fnfO{ a[l4 ug{ ;3fpF5 .

-#_ Psfª\sL / k"0ff{ª\sL u/L gf6ssf b'O{ e]b 5g\ . n3'syf;Fu oL b'O{ k|ljwfsf] s'g} ;DaGw b]lvb}g . t/ 
gf6\ofTds z}nLnfO{ eg] n3'syfdf pkof]u ug{ ;lsG5 . pkof]usf] tl/sf eg] km/s 5 . gf6\ofTds z}nLsf] 
pkof]uaf6 n3'syfn] yk k|efjsfl/tf kfpF5 .

-$_ lgaGw j}rfl/s ljwf xf] t/ n3'syf Tof] xf]Og . o;}n] oL b'O{ aLr ;DaGw b]lvFb}g . obfsbf n3'syfdf 
lgaGwfTds z}nLsf] k|r"/ k|j]z x'Fbf To;n] n3'syfsf] cfVofgtŒjnfO{ eg] Iflt k'¥ofPsf] x'G5 .

-%_ r'6\lsnf nf]s;flxTosf] Pp6f k|ljwf xf] . o;df rf]l6nf] cleJolQm x'G5 . n3'syfn] klg rf]l6nf] 
cleJolQmsf] dfu ug]{ x'gfn] n3'syf / r'6\lsnf eg]sf bfh'efO g} x'g\ ls eGg] e|d pTkGg x'G5 t/ of] 
e|daf6 n3'syf n]vsx¿ d'Qm x'g ;Sg'k5{ .

lgisif{

 g]kfnL ;flxTodf n3'syfsf] cfˆg} :yfg lgdf{0f eO;s]sf] 5 . cfVofg ljwfsf] ;zQm k|ljwfsf ¿kdf 
;flxTodf n3'syfsf] JoflKt 5 . of] k|of]usf] r/0faf6 plSnP/ k|ljwfsf r/0fdf k'lu;s]sf] 5 . of] ;flxTosf 
cGo ljwf / k|ljwfx¿eGbf rf]l6nf] ljwfsf ¿kdf ljsl;t eO/x]sf] 5 . n]vg, k|sfzg, k|;f/0f, k7g, ljZn]if0f 
cflbdf o;sf] bfo/f km/fs x'Fb} uPsf] 5 . o;sf n]vgdf n]vsx¿n] gofF gofF z}nL / afGsLx¿ leq\ofO/x]sf 
5g\ . k|sfzgdf n3'syfsf] kx'Fr a9\bf] 5 . s'g} ljwf;Fu glhlsP/ / s'g};Fu 6fl9P/ of] cfÇgf] ultdf lg/Gt/ 
ljsf;sf] l;+9L plSn/x]sf] 5 eGbf s'g} cTo'lQm x'g] 5}g .

;Gbe{ ;"rL

cof{n, nId0f -@)&#_, ljwfut s;Ldf n3'syf, zxLb :d[lt hg{n -%÷@_, k[= &*–!)) .

k|wfg, s[i0frGb| l;+x -@)%@_, g]kfnL pkGof; / pkGof;sf/, nlntk'/ M ;femf k|sfzg .

uf}td, nId0fk|;fb -@)&@_, n3'syfsf] /rgfljwfg, sf7df8f}+ M n3'syf ;dfh .

lgzfGt/ -@)!(_, n3'syf M /rgfljwfg cf}/ cfnf]rgf s] k|ltdfg, n3'syf snz cª\s #, k[= @* .

k'is/0ff, 8f= ;tLz/fh -@)!(_, lxGbL n3'syf M ctLt Pj+ ljsf;, n3'syf snz, cª\s #, k[= @!% .

zdf{, df]xg/fh -@)&*_, ;dfnf]rgfsf gofF sf]0f, sf7df8f}F M cf]l/PG6n klAns];g xfp; .

>]i7, k|f=8f= bof/fd -@)&*_, g]kfnL n3'syf / syfsf/x¿, sdnfbL sf7df8f}F M g]kfn k|1fk|lti7fg .
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r'6\lsnf nf]s;flxTosf] 
xf:oJoª\UofTds 
k|ljwf

cf+lzs 
;DalGwt

k|j[lQhGo 
lgs6tf rf]l6nf] 

cleJolQm

n3'syf uDeL/ /rgf xf] eg]  
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dflysf] tflnsfaf6 lgDglnlvt s'/fx¿ v'Ng cfpF5g\ –
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-@_ sljtfsf d'Qms, uLt, km'6s/ sljtf, v08sfJo, dxfsfJo h:tf k|ljwf 5g\ . n3'syfn] sljtfsf d'Qms 
/ uLt;Fu cf+lzs ;DaGw /fV5 . cGo k|ljwf;Fu eg] o;sf] slQ klg ;DaGw 5}g . sljtfTds z}nLnfO{ 
eg] n3'syfdf cGt3'{ng ug{ ;lsG5 . o;n] n3'syfsf] ¿kfsif{0fnfO{ a[l4 ug{ ;3fpF5 .

-#_ Psfª\sL / k"0ff{ª\sL u/L gf6ssf b'O{ e]b 5g\ . n3'syf;Fu oL b'O{ k|ljwfsf] s'g} ;DaGw b]lvb}g . t/ 
gf6\ofTds z}nLnfO{ eg] n3'syfdf pkof]u ug{ ;lsG5 . pkof]usf] tl/sf eg] km/s 5 . gf6\ofTds z}nLsf] 
pkof]uaf6 n3'syfn] yk k|efjsfl/tf kfpF5 .

-$_ lgaGw j}rfl/s ljwf xf] t/ n3'syf Tof] xf]Og . o;}n] oL b'O{ aLr ;DaGw b]lvFb}g . obfsbf n3'syfdf 
lgaGwfTds z}nLsf] k|r"/ k|j]z x'Fbf To;n] n3'syfsf] cfVofgtŒjnfO{ eg] Iflt k'¥ofPsf] x'G5 .

-%_ r'6\lsnf nf]s;flxTosf] Pp6f k|ljwf xf] . o;df rf]l6nf] cleJolQm x'G5 . n3'syfn] klg rf]l6nf] 
cleJolQmsf] dfu ug]{ x'gfn] n3'syf / r'6\lsnf eg]sf bfh'efO g} x'g\ ls eGg] e|d pTkGg x'G5 t/ of] 
e|daf6 n3'syf n]vsx¿ d'Qm x'g ;Sg'k5{ .

lgisif{

 g]kfnL ;flxTodf n3'syfsf] cfˆg} :yfg lgdf{0f eO;s]sf] 5 . cfVofg ljwfsf] ;zQm k|ljwfsf ¿kdf 
;flxTodf n3'syfsf] JoflKt 5 . of] k|of]usf] r/0faf6 plSnP/ k|ljwfsf r/0fdf k'lu;s]sf] 5 . of] ;flxTosf 
cGo ljwf / k|ljwfx¿eGbf rf]l6nf] ljwfsf ¿kdf ljsl;t eO/x]sf] 5 . n]vg, k|sfzg, k|;f/0f, k7g, ljZn]if0f 
cflbdf o;sf] bfo/f km/fs x'Fb} uPsf] 5 . o;sf n]vgdf n]vsx¿n] gofF gofF z}nL / afGsLx¿ leq\ofO/x]sf 
5g\ . k|sfzgdf n3'syfsf] kx'Fr a9\bf] 5 . s'g} ljwf;Fu glhlsP/ / s'g};Fu 6fl9P/ of] cfÇgf] ultdf lg/Gt/ 
ljsf;sf] l;+9L plSn/x]sf] 5 eGbf s'g} cTo'lQm x'g] 5}g .
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cof{n, nId0f -@)&#_, ljwfut s;Ldf n3'syf, zxLb :d[lt hg{n -%÷@_, k[= &*–!)) .

k|wfg, s[i0frGb| l;+x -@)%@_, g]kfnL pkGof; / pkGof;sf/, nlntk'/ M ;femf k|sfzg .

uf}td, nId0fk|;fb -@)&@_, n3'syfsf] /rgfljwfg, sf7df8f}+ M n3'syf ;dfh .

lgzfGt/ -@)!(_, n3'syf M /rgfljwfg cf}/ cfnf]rgf s] k|ltdfg, n3'syf snz cª\s #, k[= @* .

k'is/0ff, 8f= ;tLz/fh -@)!(_, lxGbL n3'syf M ctLt Pj+ ljsf;, n3'syf snz, cª\s #, k[= @!% .

zdf{, df]xg/fh -@)&*_, ;dfnf]rgfsf gofF sf]0f, sf7df8f}F M cf]l/PG6n klAns];g xfp; .

>]i7, k|f=8f= bof/fd -@)&*_, g]kfnL n3'syf / syfsf/x¿, sdnfbL sf7df8f}F M g]kfn k|1fk|lti7fg .
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Jolt/]sL ljZn]if0fsf] ;}4flGts cjwf/0ff, k|lqmof / k|of]u

8f= s]zj e';fn
pkk|fWofks, g]kfnL efiff lzIff ljefu, lzIffzf:q s]Gb|Lo ljefu, lq= lj= sLlt{k'/

n]v;f/

k|:t't n]v k|fof]lus efifflj1fgsf ljleGg zfvfx¿dWo]sf] Pp6f dxŒjk"0f{ zfvf Jolt/]sL ljZn]if0f;Fu 
;DalGwt /x]sf] 5 . o; n]vdf Jolt/]sL ljZn]if0fsf] ;}4flGts cjwf/0ff, cfjZostf / k|of]uaf/] rrf{ ul/Psf] 
5 . j:t'tM Jolt/]sL ljZn]if0fsf] ;}4flGts rrf{ ug'{, Jolt/]sL ljZn]if0fsf] k|lqmof / k|of]usf] JofVof ljj]rg 
ug'{ k|:t't n]vsf d'Vo p2]Zosf ¿kdf /x]sf 5g\ . k|:t't n]v tof/Lsf qmddf u'0ffTds cWoog ljlwsf] 
cjnDag ul/Psf] 5 . o; qmddf k':tsfnoLo cWoog ljlwsf] k|of]u ul/Psf] 5 . o; n]vsf nflu cfjZos 
s'/fx¿ g]kfnL, lxGbL tyf cª\u|]hL ;}4flGts ;fdu|Lx¿sf] cWoogaf6 k|fKt ul/Psf] 5 . To;/L k|fKt tYosf] 
k|:t'ltsf nflu JofVofTds tyf ljZn]if0ffTds ljlwsf] pkof]u ul/Psf] 5 . o; cWoogsf cfwf/df Jolt/]sL 
ljZn]if0f b'O{ jf b'O{eGbf a9L efiffx¿sf aLrsf] t'ngfTds cWoogdf cfwfl/t l;4fGtsf ¿kdf /x]sf], 
o;;DaGwL cjwf/0ffsf] ljsf; ;g\ !(%) sf] bzskl5 ePsf], o;df cfwfl/t eO{ ul/g] cWoogdf ;fdu|Lsf] 
;ª\sng, ;fdu|Lsf] ;Tofkg, ;fdu|Lsf] JofVof ljZn]if0f / lgisif{0fh:tf k|lqmof Pjd\ k4ltx¿sf] k|of]u 
ul/g]nufotsf lgisif{x¿ lgsflnPsf] 5 . k|:t't n]v Jolt/]sL ljZn]if0fsf af/]df hfgsf/L lng rfxg] lzIfs, 
ljBfyL{, lh1f;' Pjd\ ;DalGwt ;a}sf nflu pkof]uL x'g] ck]Iff ul/Psf] 5 . 

     d'Vo zAbfjnL M Jolt/]sL ljZn]if0f, Jolt/]sL ljZn]if0fsf] l;4fGt, Jolt/]sL ljZn]if0fsf k|lqmof, Jolt/]sL  
                          ljZn]if0fsf k4lt, Jolt/]sL ljZn]if0fsf] cEof; 

cWoogsf] k[i7e"ld

b'O{ jf ;f]eGbf a9L efiffx¿sf aLrdf kfOg] ;+/rgfTds ;dfgtf / c;dfgtfsf] cWoog ljZn]if0f ug{] 
k|fof]lus efifflj1fgsf] zfvfnfO{ Jolt/]sL ljZn]if0f elgG5 . Jolt/]sL ljZn]if0fdf PseGbf a9L efiffx¿df 
/x]sf Joj:yf, pkJoj:yf Pjd\ ljz]iftfx¿sf] t'ngfTds cWoog ul/G5 . Jolt/]sL ljZn]if0fsf] cjwf/0ff 
efiffl;sfOsf] Jojxf/jfbL l;4fGt;Fu ;DalGwt /x]sf] 5 -uf}td, @)^!M*&_ . o;df efiff efiffsf aLrsf] 
;x;DaGw klxNofpg] / ;dfgtfeGbf c;dfgtfsf] cWoogdf hf]8 lbOg] x'Fbf o;sf] k|s[lt t'ngfTds, 
;x;DaGwfTds tyf Jolt/]sL lsl;dsf] x'G5 . Jolt/]sL ljZn]if0f Psflws efiffsf] cWoog;Fu ;DalGwt 
/x]sfn] o;sf dfWodaf6 efiffsf ;fj{ef}d ljz]iftfx¿ klxrfGg ;lsG5 . of] efiff l;sfOsf] Jojxf/jfbL 
l;4fGt;Fu ;DalGwt ljifo xf], To;}n] o;sf] ;DaGw z}Ifl0fs k|of]hg;Fu /x]sf] 5 . z}Ifl0fs ;Gbe{df k|foM 
b'O{ j6f efiffsf] t'ngf ul/G5 h;dWo] Pp6f efiff ljBfyL{sf] dft[efiff -;|f]t efiff_ x'G5 eg] csf{] rflxF nIo 
efiff -bf];|f] efiff_ . efiff lzIf0fdf ljBfyL{sf] dft[efiff / k7gkf7gsf] efiff Pp6} x'Fbf efiff l;sfO h]hlt ;xh 
/ pknlAwd"ns x'G5 leGg x'Fbf Tolt ;xh / pknlAwd"ns x'Fb}g cyf{t\ nIo efiffsf] ;+/rgf ;|f]t efiffsf] 
;+/rgf;Fu ldNbf]h'Nbf] eP l;sfO ;/n tl/sfn] l56f] / geP sl7g tl/sfn] l9nf] x'g] cj:yf b]vfkb{5 . 
o;f] x'g'sf k5fl8 k|To]s efiffsf] ;+/rgfTds :j¿kn] efiff;fk]If e"ldsf lgjf{x u/]sf] x'G5 . Jolt/]sL 
ljZn]if0fdf dft[efiff / nIo efiffsf aLrsf] ;+/rgfTds ;dtf / leGgtfsf] ;"Id cWoog ul/g] ePsfn] o;af6 
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efiffljz]ifsf ldNbf–cldNbf clenIf0faf/] hfgsf/L k|fKt x'G5 . efiff lzIf0fsf qmddf ;|f]t / nIo efiffsf 
aLr /x]sf c;dfgtfx¿nfO{ ljz]if Wofg lbO{ lzIf0f ubf{ l;sfO lzIf0f a9L k|efjsf/L aGg k'Ub5 . o;sf nflu 
Jolt/]sL ljZn]if0f ljz]iffwf/ aGb5 . k|:t't n]vdf Jolt/]sL ljZn]if0f;Da4 log} ljljw kIfx¿sf] rrf{ kl/rrf{ 
ul/Psf] 5 .

cWoog ljlw / k|lqmof

k|:t't n]v u'0ffTds cg';Gwfgdf cfwfl/t /x]sf] 5 . o;sf nflu cfjZos ;fdu|Lx¿sf] ;ª\sng k':tsfnoLo 
ljlwsf dfWodaf6 ul/Psf] 5 . o; qmddf Jolt/]sL ljZn]if0fsf af/]df rrf{ ul/Psf g]kfnL, lxGbL tyf cª\u|]hL 
;}4flGts ;fdu|Lx¿sf] cWoog ul/Psf] 5 / cfjZos s'/fx¿sf] u|x0f ul/Psf] 5 . k|:t't n]vdf d"ntM låtLos 
;|f]tsf ;fdu|Lx¿sf] pkof]u ul/Psf] 5 . ;fy} lj1x¿sf /fo Pjd\ ;'emfjx¿nfO{ k|fylds ;|f]tsf ¿kdf pkof]u 
ul/Psf] 5 . o;df k|fKt tYox¿nfO{ JofVofTds tyf ljZn]if0ffTds ¿kdf k|:t't ul/Psf] 5 . 

Jolt/]sL ljZn]if0fsf] kl/ro / kl/efiff

b'O{ jf ;f]eGbf a9L efiffsf] t'ngfTds cWoog;Fu Jolt/]sL ljZn]if0f ;DalGwt /x]sf] 5 . o;nfO{ Jolt/]sL 
efifflj1fg jf Jolt/]sL cWoog klg elgPsf] kfOG5 -clwsf/L, @)^%M!@&_ . Jolt/]sL ljZn]if0fdf efiffx¿sf] 
cWoog ljZn]if0f ubf{ ljleGg efiffj}1flgs tx -j0ff{Tds, ¿kfTds, jfSofTds, zAbe08f/ut, z}nLut cflb_ 
nfO{ cfwf/ agfOG5 . o; qmddf efiff efiffsf aLrsf] cGt;{DaGw jf c;DaGwsf] cWoog ul/G5 . cGt;{DaGw 
cWoog ubf{ Jolt/]sL Wjlg jf j0f{sf] ljZn]if0f, ¿kfTds :j¿ksf] ljz]iftf ljZn]if0f, ¿ksf] Jofs/l0fs 
cy{ ljZn]if0f, kbqmd ljZn]if0f, ¿ksf] ;+/rgfTds ljZn]if0f tyf zflAbs ;DaGwsf] ljZn]if0f ul/G5 eg] 
c;DaGwsf] cWoog ubf{ ¿ktflŒjs k|0ffnLsf] t'ngfTds ljZn]if0f, zflAbs cy{sf] t'ngfTds ljZn]if0f, 
¿kfGt/0ffTds ;dfgtfsf] ljZn]if0f tyf bf];|f] efiff l;sfOsf] afwf ljZn]if0f ul/G5 . eflifs kl/jf/ lgwf{/0fsf 
nflu efiffx¿sf aLrsf] cGt;{DaGw kQf nufpg' / bf];|f] efiffsf] cfh{gdf b]vfkg{] Jojwfgsf] cWoog ug{' 
Jolt/]sL ljZn]if0fsf d"ne"t b'O{ p2]Zo x'g\ tyflk of] klxnf]df eGbf bf];|f] p2]Zodf a9L s]lGb|t b]vfk5{ . o; 
cg';f/ l;sfOsf qmddf olb ljBfyL{n] Ps} lsl;dsf uNtL af/Daf/ bf]xf]¥ofpF5 eg] To;df dft[efiffsf] k|efj 
dfGg'kb{5 / To;sf] klxrfg u/L lzIf0f ug{'kb{5 . ljBfyL{n] klxnf] efiffsf] lgod bf];|f] efiffdf k|of]u ubf{ o:tf] 
l:ylt pTkGg x'G5 . Jolt/]sL ljZn]if0fsf] ;}4flGts cfwf/ efiffsf] lzIf0fsf nflu pkof]uL ;flat ePsf] 5  
-nD;fn, ld=g=_ . bf];|f] jf ljb]zL efiff l;sfOsf qmddf b]lvg] o; lsl;dsf ;d:ofx¿sf] ;dfwfgfy{ Jolt/]sL 
ljZn]if0f lgs} pkof]uL /x]sf] 5 . 

Jolt/]sL ljZn]if0fsf cfwf/df bf];|f] jf nIo efiff l;sfOsf ;d:ofsf] JofVof ljj]rg Pjd\ k"jf{g'dfg ug{ klg 
;lsG5 . o; cg';f/ ;|f]t efiff / nIo efiffsf aLr ;+/rgfTds Ps¿ktf x'Fbf ;|f]t efiffdf l;s]sf Joj:yfsf] 
:yfgfGt/0f x'G5 / l;sfOdf sl7gfO sd x'G5 eg] ;+/rgfTds j}ljWo x'Fbf l;sfO ;d:ofd"ns aGg k'Ub5 . o:tf] 
l:yltnfO{ b[li6ut u/L l;sf?nfO{ bf];|f] efiff l;Sg, l;sfpg / pQm efiffdf 1fg k|fKt ug{, u/fpg ;xh agfpg] 
clek|fon] ;f]xL cg'¿ksf kf7\o;fdu|L, kf7\oqmd, lzIf0f ljlw cflb to ul/Psf] kfOG5 . o; ;Gbe{df klg 
Jolt/]sL ljZn]if0fsf] pNn]Vo e"ldsf b]lvG5 . 

bf];|f] efiff l;sfOsf ;d:of ;dfwfgfy{ ljsl;t o; l;4fGtsf] k[i7e"ldsf ¿kdf !( cf}+ ztfJbLsf] t'ngfTds 
efiffj}1flgs cWoog /x]sf] dflgG5 . nfld5fg], -@)^^_ sf cg';f/ Jolt/]sL efifflj1fg Jolt/]sL ljZn]if0fsf] 
kof{osf ¿kdf ljsf; ePsf] dflgG5 . efifflj1fgsf ;Gbe{df o; ;DaGwL cjwf/0ffnfO{ ;j{k|yd xf]km{ -;g\ 
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efiffljz]ifsf ldNbf–cldNbf clenIf0faf/] hfgsf/L k|fKt x'G5 . efiff lzIf0fsf qmddf ;|f]t / nIo efiffsf 
aLr /x]sf c;dfgtfx¿nfO{ ljz]if Wofg lbO{ lzIf0f ubf{ l;sfO lzIf0f a9L k|efjsf/L aGg k'Ub5 . o;sf nflu 
Jolt/]sL ljZn]if0f ljz]iffwf/ aGb5 . k|:t't n]vdf Jolt/]sL ljZn]if0f;Da4 log} ljljw kIfx¿sf] rrf{ kl/rrf{ 
ul/Psf] 5 .

cWoog ljlw / k|lqmof

k|:t't n]v u'0ffTds cg';Gwfgdf cfwfl/t /x]sf] 5 . o;sf nflu cfjZos ;fdu|Lx¿sf] ;ª\sng k':tsfnoLo 
ljlwsf dfWodaf6 ul/Psf] 5 . o; qmddf Jolt/]sL ljZn]if0fsf af/]df rrf{ ul/Psf g]kfnL, lxGbL tyf cª\u|]hL 
;}4flGts ;fdu|Lx¿sf] cWoog ul/Psf] 5 / cfjZos s'/fx¿sf] u|x0f ul/Psf] 5 . k|:t't n]vdf d"ntM låtLos 
;|f]tsf ;fdu|Lx¿sf] pkof]u ul/Psf] 5 . ;fy} lj1x¿sf /fo Pjd\ ;'emfjx¿nfO{ k|fylds ;|f]tsf ¿kdf pkof]u 
ul/Psf] 5 . o;df k|fKt tYox¿nfO{ JofVofTds tyf ljZn]if0ffTds ¿kdf k|:t't ul/Psf] 5 . 

Jolt/]sL ljZn]if0fsf] kl/ro / kl/efiff

b'O{ jf ;f]eGbf a9L efiffsf] t'ngfTds cWoog;Fu Jolt/]sL ljZn]if0f ;DalGwt /x]sf] 5 . o;nfO{ Jolt/]sL 
efifflj1fg jf Jolt/]sL cWoog klg elgPsf] kfOG5 -clwsf/L, @)^%M!@&_ . Jolt/]sL ljZn]if0fdf efiffx¿sf] 
cWoog ljZn]if0f ubf{ ljleGg efiffj}1flgs tx -j0ff{Tds, ¿kfTds, jfSofTds, zAbe08f/ut, z}nLut cflb_ 
nfO{ cfwf/ agfOG5 . o; qmddf efiff efiffsf aLrsf] cGt;{DaGw jf c;DaGwsf] cWoog ul/G5 . cGt;{DaGw 
cWoog ubf{ Jolt/]sL Wjlg jf j0f{sf] ljZn]if0f, ¿kfTds :j¿ksf] ljz]iftf ljZn]if0f, ¿ksf] Jofs/l0fs 
cy{ ljZn]if0f, kbqmd ljZn]if0f, ¿ksf] ;+/rgfTds ljZn]if0f tyf zflAbs ;DaGwsf] ljZn]if0f ul/G5 eg] 
c;DaGwsf] cWoog ubf{ ¿ktflŒjs k|0ffnLsf] t'ngfTds ljZn]if0f, zflAbs cy{sf] t'ngfTds ljZn]if0f, 
¿kfGt/0ffTds ;dfgtfsf] ljZn]if0f tyf bf];|f] efiff l;sfOsf] afwf ljZn]if0f ul/G5 . eflifs kl/jf/ lgwf{/0fsf 
nflu efiffx¿sf aLrsf] cGt;{DaGw kQf nufpg' / bf];|f] efiffsf] cfh{gdf b]vfkg{] Jojwfgsf] cWoog ug{' 
Jolt/]sL ljZn]if0fsf d"ne"t b'O{ p2]Zo x'g\ tyflk of] klxnf]df eGbf bf];|f] p2]Zodf a9L s]lGb|t b]vfk5{ . o; 
cg';f/ l;sfOsf qmddf olb ljBfyL{n] Ps} lsl;dsf uNtL af/Daf/ bf]xf]¥ofpF5 eg] To;df dft[efiffsf] k|efj 
dfGg'kb{5 / To;sf] klxrfg u/L lzIf0f ug{'kb{5 . ljBfyL{n] klxnf] efiffsf] lgod bf];|f] efiffdf k|of]u ubf{ o:tf] 
l:ylt pTkGg x'G5 . Jolt/]sL ljZn]if0fsf] ;}4flGts cfwf/ efiffsf] lzIf0fsf nflu pkof]uL ;flat ePsf] 5  
-nD;fn, ld=g=_ . bf];|f] jf ljb]zL efiff l;sfOsf qmddf b]lvg] o; lsl;dsf ;d:ofx¿sf] ;dfwfgfy{ Jolt/]sL 
ljZn]if0f lgs} pkof]uL /x]sf] 5 . 

Jolt/]sL ljZn]if0fsf cfwf/df bf];|f] jf nIo efiff l;sfOsf ;d:ofsf] JofVof ljj]rg Pjd\ k"jf{g'dfg ug{ klg 
;lsG5 . o; cg';f/ ;|f]t efiff / nIo efiffsf aLr ;+/rgfTds Ps¿ktf x'Fbf ;|f]t efiffdf l;s]sf Joj:yfsf] 
:yfgfGt/0f x'G5 / l;sfOdf sl7gfO sd x'G5 eg] ;+/rgfTds j}ljWo x'Fbf l;sfO ;d:ofd"ns aGg k'Ub5 . o:tf] 
l:yltnfO{ b[li6ut u/L l;sf?nfO{ bf];|f] efiff l;Sg, l;sfpg / pQm efiffdf 1fg k|fKt ug{, u/fpg ;xh agfpg] 
clek|fon] ;f]xL cg'¿ksf kf7\o;fdu|L, kf7\oqmd, lzIf0f ljlw cflb to ul/Psf] kfOG5 . o; ;Gbe{df klg 
Jolt/]sL ljZn]if0fsf] pNn]Vo e"ldsf b]lvG5 . 

bf];|f] efiff l;sfOsf ;d:of ;dfwfgfy{ ljsl;t o; l;4fGtsf] k[i7e"ldsf ¿kdf !( cf}+ ztfJbLsf] t'ngfTds 
efiffj}1flgs cWoog /x]sf] dflgG5 . nfld5fg], -@)^^_ sf cg';f/ Jolt/]sL efifflj1fg Jolt/]sL ljZn]if0fsf] 
kof{osf ¿kdf ljsf; ePsf] dflgG5 . efifflj1fgsf ;Gbe{df o; ;DaGwL cjwf/0ffnfO{ ;j{k|yd xf]km{ -;g\ 
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!($!_ n] / k|fof]lus efifflj1fgsf If]qdf bf];|f] ljZjo'4kl5 cd]l/sL efiffj}1flgs rfN;{ ;L= k|mfOh -;g\ 
!($%_ n] k|j]z u/fPsf] kfOG5 . k|mfOhn] l;sf?sf] dft[efiff;Fu ;dfg txdf t'ngf u/L tof/ kfl/Psf ;fdu|Lx¿ 
efiff lzIf0fdf a9L k|efjsf/L x'g ;S5g\ eGg] cjwf/0ff /fv];Fu} o;af/] cGo ljåfg\x¿n] rf;f] lbPsf] b]lvG5 . 
Jolt/]sL ljZn]if0fsf If]qdf k|mfOhkl5 a]lG/v -;g\ !(%#_ / /a6{ Nof8f] -;g\ !(%&_ sf] pNn]v e"ldsf /x]sf] 
5 . Nof8f]sf] lnª\lUjl:6S; cqmf]; sNr/ (Linguistics across culture) gfds k':ts o; ;DaGwdf lgs} 
dxŒjk"0f{ dflgG5 . ;g\ !(%) / ^) sf] bzsdf lgs} k|l;l4 sdfPsf] of] l;4fGt ;g\ !(&) sf] bzskl5 eg] 
qmdzM x|f;f]Gd'v Pjd\ lzlyn x'Fb} uPsf] 5 . efiffl;sfOsf qmddf dft[efiffsf cnfjf cGo k|efjs tŒjx¿ 
-jftfj/0f, clek|]/0ff, cg'ej, cEof; cflb_ sf sf/0f klg sl7gfO k}bf x'g] wf/0ff ljsl;t ePkl5 o;sf] 
;}4flGts cfwf/ sdhf]/ x'g k'u]sf] xf] . 

Jolt/]sL ljZn]if0f;Fu ;DalGwt s]xL kl/efiffx¿ lgDgfg';f/ /x]sf 5g\ M 

•	 æJolt/]sL ljZn]if0fn] dft[efiff / cGo efiffdf ljBdfg e]bx¿sf] cWoog k|:t't ub{5 .Æ – /]8\8L 

•	 æjt{dfgdf /x]sf b'O{ jf clws eflifs Joj:yfsf] t'ngfnfO{ Jolt/]sL efifflj1fg eg]/ lrlgG5 . – adf{ / 
cGo 

•	 æb'O{ jf a9L efiffx¿sf] eflifs Joj:yfsf] Jojl:yt t'ngf Jolt/]sL ljZn]if0f xf] h;nfO{ Jolt/]sL 
efifflj1fg klg elgG5 .Æ – b OG;fOSnf]k]l8of ckm Nofª\Uj]h PG8 lnª\lUjl:6S; 

•	 æJolt/]sL cWoogdf b'O{ jf b'O{eGbf a9L efiffsf aLr ljleGg :t/df kfOg] ;dfgtf / ljifdtfnfO{ kQf 
nufOG5 .Æ – /jLGb|gfy >Ljf:tj 

•	 æJolt/]sL ljZn]if0fn] b'O{ jf ;f]eGbf a9L efiffx¿sf aLr ;+/rgfTds Ps¿ktf tyf leGgtfx¿sf] j0f{g 
ub{5 .Æ – OG;fOSnf]k]l8s l8S:g/L ckm cKnfO8 lnª\lUjl:6S;

•	 æb'O{ efiffx¿sf] eflifs Joj:yfsf] t'ngf Jolt/]sL efifflj1fg xf] .Æ  – nªDofg l8S:g/L ckm cKnfO8 
lnª\lUjl:6S; 

plNnlvt kl/efiffx¿sf cfwf/df klg Jolt/]sL ljZn]if0fnfO{ b'O{ jf ;f]eGbf a9L efiffx¿sf aLr ;+/rgfTds 
Ps¿ktf / kfy{Sosf] cWoog ug{] l;4fGtsf ¿kdf cYof{pg ;lsG5 . 

Jolt/]sL ljZn]if0fsf] k|lqmof

Jolt/]sL ljZn]if0f efiffx¿df kfOg] ;dfgtf / c;dfgtfsf] cGj]if0f;Fu ;DalGwt ljifo xf] . o;df Psflws 
efiffsf] cWoog ljZn]if0f Pjd\ t'ngf ul/G5 . o; qmddf ;DalGwt efiffsf ;+/rgfTds kIfsf] ;dtf / 
ljifdtfsf] cWoog ug{] sfd x'G5 . uf}td -@)^!_ sf cg';f/ Jolt/]sL ljZn]if0fdf ;fdu|L ;ª\sng, ljZn]if0f / 
lgisif{h:tf k|lqmofsf] cjnDag ug{ ;lsG5 . ;du|tM o;sf nflu lgDgfg';f/sf] k|lqmof cjnDag ug'{ o'lQmo'Qm 
x'G5 M 

-s_ ;fdu|L ;ª\sng 

Jolt/]sL ljZn]if0f k|lqmofsf] klxnf] r/0f ;fdu|L ;ª\sng xf] . o;sf nflu cWo]tfn] ;j{k|yd efiffsf 
j0ff{Tds, ¿kfTds, jfSofTds, zAbe08f/ut jf z}nLut s'g txsf] Jolt/]sL cWoog ug{] xf] ;f]xL cg';f/ ;|f]t 
/ nIo efiffsf ;dfg :t/sf ;fdu|Lsf] ;ª\sng ug{'kb{5 . efiffsf] df}lvs / lnlvt ;|f]t tyf cWo]tf :jod\sf] 
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cGtb[{li6 pkof]u u/L cfjZostf cg';f/ ;fdu|L ;ª\sng ug{ ;lsG5 . df}lvs ;|f]taf6 ;fdu|L ;ª\sng ubf{ 
cfjZostfg';f/ ;"rssf] 5gf]6, k|ZgfjnL lgdf{0f, 5nkmn, cGtjf{tf{ tyf lnlvt ;|f]taf6 ;fdu|L ;ª\sng ubf{ 
pko'Qm n]Vo ;fdu|Lsf] 5gf]6  ug{'kb{5 . 

-v_ ;fdu|Lsf] ;Tofkg 

;ª\slnt ;fdu|Lsf] ;Totf k|dfl0ft ug{] sfo{nfO{ ;fdu|Lsf] ;Tofkg elgG5 . o; cGtu{t cWo]tf jf ljZn]ifsn] 
;ª\sng u/]sf ;fdu|Lx¿nfO{ ;Tofkg ug{] sfo{ x'G5 . cWo]tfn] ;ª\sng u/]sf ;fdu|Lx¿ ;xL / k|fdfl0fs 
xf]pmg\ eGgsf nflu ;DalGwt efiffsf 1ftf, ljåfg tyf ljz]if1x¿af6 ?h' u/fpg' cfjZos x'G5 . 

-u_ ;fdu|Lsf] JofVof / juL{s/0f 

o; cGtu{t ;Tofkg ul/Psf ;fdu|Lx¿sf] cWoog u/L af]w ug{], c;dfgtf klxrfg ug{], JofVof ug{] / ljleGg 
txdf juL{s/0f ug{] sfd ul/G5 . o;af6 ;DalGwt efiffdf /x]sf Jolt/]sx¿nfO{ ljj]rg ug{ ;3fp k'Ub5 . 
JofVof ljj]rgsf nflu efifflj1fgsf ;+/rgfjfbL, ¿kfy{k/s, Joj:yfk/s, ¿kfGt/0fjfbL nufotsf 
l;4fGtx¿dWo] s'g} Ps jf a9Lsf] pkof]u ug{ ;lsG5 . 

-3_ t'ngfTds ljZn]if0f 

Jolt/]sL ljZn]if0fsf] o; r/0fdf ljleGg txdf juL{s/0f ul/Psf eflifs ;fdu|Lx¿nfO{ t'ngfTds ¿kdf 
ljZn]if0f ug{] sfd x'G5 . o; qmddf ;|f]t / nIo efiffdf /x]sf ;dfgtf / c;dfgtfsf] t'ngf ub{} Jojl:yt ¿kdf 
JofVof–ljZn]if0f ul/G5 . o;af6 k|fKt ;dfgtfn] b'O{ efiffsf aLr ;+of]hg / c;dfgtfn] ljof]hg ug{] sfo{ 
ub{5 . o;df efiffx¿sf aLrdf kfOg] leGgtf, To;sf] sf/0f, :j¿k jf k|s[ltsf] cWoogdf ljz]if hf]8 lbOG5 . 

-ª_ lgisif{0f 

of] Jolt/]sL ljZn]if0f k|lqmofsf] clGtd r/0f xf] . o; r/0fdf t'ngfTds ljZn]if0faf6 k|fKt tYonfO{ cfwf/ 
agfP/ lgisif{ k|:t't ul/G5 . o; qmddf ;|f]t / nIo efiffsf aLrsf] ;dfgtf, c;dfgtf, c;dfgtfsf cfwf/df 
Jolt/]sL lgodsf] lgwf{/0f, ;Defljt q'l6sf] klxrfg Pjd\ k"jf{g'dfg nufotsf s'/fx¿ lgrf]8sf ¿kdf cfpF5g\ . 

Jol/t/]sL ljZn]if0fsf k4lt

Jolt/]sL ljZn]if0f b'O{ 9ª\un] x'g ;S5 M -s_ ;dtnLo -v_ pmWj{tnLo -clwsf/L, @)^%M!#@_ . Jolt/]sL 
ljZn]if0fsf ;Gbe{df lgDgfg';f/sf k4ltx¿sf] k|of]u ul/G5 M

-s_ ;dtnLo k4lt 

efiff! / efiff@ jf ;|f]t efiff / nIo efiffsf eflifs tŒjx¿ -j0f{, ¿k, jfSo, z}nL cflb_ sf] t'ngfTds cWoog 
u/L Jolt/]sL ljZn]if0f ug{] k4ltnfO{ ;dtnLo k4lt elgG5 . o; k4ltdf k|foM b'O{ j6f efiffsf] dfq cWoog 
ul/g] ePsf]n] o;sf] If]q cToGt ;Lldt /x]sf] b]lvG5 . efiff l;sfO lzIf0fsf b[li6n] eg] o; k|s[ltsf] Jolt/]sL 
cWoognfO{ lgs} dxŒjk"0f{ dflgG5 . 

-v_ pWj{tnLo k4lt 

b'O{eGbf a9L efiffx¿sf eflifs tŒjx¿sf] t'ngfTds cWoog u/L Jolt/]sL ljZn]if0f ug{] k4ltnfO{ pWj{tnLo 
k4lt elgG5 . o; k4ltaf6 ;deflifs jf ljifdeflifs kl/jf/sf ljleGg efiffx¿sf] k|sf/fTds cWoog 
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cGtb[{li6 pkof]u u/L cfjZostf cg';f/ ;fdu|L ;ª\sng ug{ ;lsG5 . df}lvs ;|f]taf6 ;fdu|L ;ª\sng ubf{ 
cfjZostfg';f/ ;"rssf] 5gf]6, k|ZgfjnL lgdf{0f, 5nkmn, cGtjf{tf{ tyf lnlvt ;|f]taf6 ;fdu|L ;ª\sng ubf{ 
pko'Qm n]Vo ;fdu|Lsf] 5gf]6  ug{'kb{5 . 

-v_ ;fdu|Lsf] ;Tofkg 

;ª\slnt ;fdu|Lsf] ;Totf k|dfl0ft ug{] sfo{nfO{ ;fdu|Lsf] ;Tofkg elgG5 . o; cGtu{t cWo]tf jf ljZn]ifsn] 
;ª\sng u/]sf ;fdu|Lx¿nfO{ ;Tofkg ug{] sfo{ x'G5 . cWo]tfn] ;ª\sng u/]sf ;fdu|Lx¿ ;xL / k|fdfl0fs 
xf]pmg\ eGgsf nflu ;DalGwt efiffsf 1ftf, ljåfg tyf ljz]if1x¿af6 ?h' u/fpg' cfjZos x'G5 . 

-u_ ;fdu|Lsf] JofVof / juL{s/0f 

o; cGtu{t ;Tofkg ul/Psf ;fdu|Lx¿sf] cWoog u/L af]w ug{], c;dfgtf klxrfg ug{], JofVof ug{] / ljleGg 
txdf juL{s/0f ug{] sfd ul/G5 . o;af6 ;DalGwt efiffdf /x]sf Jolt/]sx¿nfO{ ljj]rg ug{ ;3fp k'Ub5 . 
JofVof ljj]rgsf nflu efifflj1fgsf ;+/rgfjfbL, ¿kfy{k/s, Joj:yfk/s, ¿kfGt/0fjfbL nufotsf 
l;4fGtx¿dWo] s'g} Ps jf a9Lsf] pkof]u ug{ ;lsG5 . 

-3_ t'ngfTds ljZn]if0f 

Jolt/]sL ljZn]if0fsf] o; r/0fdf ljleGg txdf juL{s/0f ul/Psf eflifs ;fdu|Lx¿nfO{ t'ngfTds ¿kdf 
ljZn]if0f ug{] sfd x'G5 . o; qmddf ;|f]t / nIo efiffdf /x]sf ;dfgtf / c;dfgtfsf] t'ngf ub{} Jojl:yt ¿kdf 
JofVof–ljZn]if0f ul/G5 . o;af6 k|fKt ;dfgtfn] b'O{ efiffsf aLr ;+of]hg / c;dfgtfn] ljof]hg ug{] sfo{ 
ub{5 . o;df efiffx¿sf aLrdf kfOg] leGgtf, To;sf] sf/0f, :j¿k jf k|s[ltsf] cWoogdf ljz]if hf]8 lbOG5 . 

-ª_ lgisif{0f 

of] Jolt/]sL ljZn]if0f k|lqmofsf] clGtd r/0f xf] . o; r/0fdf t'ngfTds ljZn]if0faf6 k|fKt tYonfO{ cfwf/ 
agfP/ lgisif{ k|:t't ul/G5 . o; qmddf ;|f]t / nIo efiffsf aLrsf] ;dfgtf, c;dfgtf, c;dfgtfsf cfwf/df 
Jolt/]sL lgodsf] lgwf{/0f, ;Defljt q'l6sf] klxrfg Pjd\ k"jf{g'dfg nufotsf s'/fx¿ lgrf]8sf ¿kdf cfpF5g\ . 

Jol/t/]sL ljZn]if0fsf k4lt

Jolt/]sL ljZn]if0f b'O{ 9ª\un] x'g ;S5 M -s_ ;dtnLo -v_ pmWj{tnLo -clwsf/L, @)^%M!#@_ . Jolt/]sL 
ljZn]if0fsf ;Gbe{df lgDgfg';f/sf k4ltx¿sf] k|of]u ul/G5 M

-s_ ;dtnLo k4lt 

efiff! / efiff@ jf ;|f]t efiff / nIo efiffsf eflifs tŒjx¿ -j0f{, ¿k, jfSo, z}nL cflb_ sf] t'ngfTds cWoog 
u/L Jolt/]sL ljZn]if0f ug{] k4ltnfO{ ;dtnLo k4lt elgG5 . o; k4ltdf k|foM b'O{ j6f efiffsf] dfq cWoog 
ul/g] ePsf]n] o;sf] If]q cToGt ;Lldt /x]sf] b]lvG5 . efiff l;sfO lzIf0fsf b[li6n] eg] o; k|s[ltsf] Jolt/]sL 
cWoognfO{ lgs} dxŒjk"0f{ dflgG5 . 

-v_ pWj{tnLo k4lt 

b'O{eGbf a9L efiffx¿sf eflifs tŒjx¿sf] t'ngfTds cWoog u/L Jolt/]sL ljZn]if0f ug{] k4ltnfO{ pWj{tnLo 
k4lt elgG5 . o; k4ltaf6 ;deflifs jf ljifdeflifs kl/jf/sf ljleGg efiffx¿sf] k|sf/fTds cWoog 
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;Dej x'G5 . ;dtnLo k4ltsf t'ngfdf cln ;}4flGts k|s[ltsf] dflgg] o; k4ltsf cfwf/df efiffsf ;fj{ef}d 
ljz]iftfsf] vf]hL ug{ ;lsG5 . 

Jolt/]sL ljZn]if0fsf] cEof;fTds k|of]u

Jolt/]sL ljZn]if0fdf cfwf/df b'O{ jf ;f]eGbf a9L efiffsf] t'ngfTds cWoog u/L ltgdf kfOg] ;dfgtf–
c;dfgtf klxrfGg ;lsG5 . o:tf] cWoog cEof;fTds k4ltaf6 ubf{ cem a9L k|efjsf/L x'g hfG5 . nfld5fg] 
-@)^^_ sf cg';f/ s'g} b'O{ efiffsf aLrdf s]s:tf ;dfgtf / leGgtfx¿ 5g\ ltgsf] cWoogsf nflu ljBfyL{nfO{ 
cWof;df cu|;f/ agfpg'kb{5 . j:t'tM cEof;fTds sfo{ ;|f]t efiff / nIo efiffsf] ls6fg ePkl5 dfq ug{' 
u/fpg' pko'Qm x'G5 . o;f] ubf{ efiffsf ;du| kIfdf eGbf s'g} Ps jf b'O{ kIfdf s]lGb|t /xg'nfO{ /fd|f] dflgG5 . o; 
l;nl;nfdf ljBfyL{x¿nfO{ efiffsf j0ff{Tds, ¿lklds, jfSofTds, zAbe08f/ut, z}nLut jf cGo txdWo] 
s'g}df cEof; u/fpg ;lsG5 . cEof;sf r/0fdf Jolt/]sL ljZn]if0fsf ;du| k|lqmofx¿sf] cjnDag ug{' 
>]o:s/ x'G5 . 

oxfF yf¿ efiff / g]kfnL efiffsf aLr Jofs/l0fs sf]l6 -gfdsf] lnª\u, jrg, k'?if / cfb/ dfq_ sf cfwf/df 
;+/rgfTds efifflj1fgsf] dfGotf cg'¿k Jolt/]sL ljZn]if0f ul/Psf] 5 . o;af6 yf¿ dft[efifL ljBfyL{n] g]kfnL 
efiffsf Jofs/0ffTds sf]l6sf] l;sfO / k|of]udf sxfFsxfF sl7gfO dx;'; u5{g\ jf uNtL u5{g\ eGg]af/] hfgsf/L 
k|fKt ug{ ;lsG5 . 

lnª\u
g]kfnL efiff Yff¿ efiff

k'lnª\u :qLlnª\u k'lnª\u :qLlnª\u
a'jf cfdf afaf 8fO{
5f]/f] 5f]/L 5fjf 5fO{
kf7f] kf7L k7jf kl7of
af3 al3gL a3jf al3lgof

 

tyf]St pbfx/0f cg';f/ g]kfnL efiffdf k'lnª\uL gfdnfO{ :qLlnª\uL gfddf kl/jt{g ubf{ leGg} zAbsf cltl/St 
‘O{’, ‘PgL’, ‘OgL’, ‘gL’ h:tf k|Toosf] of]u ul/G5 eg] yf¿ efiffdf leGg} zAbsf cltl/St ‘O’, ‘Oof’ h:tf k|Toosf] 
of]u  ul/G5 . o;af6 yf¿ efifL ljBfyL{x¿n] g]kfnL efiffsf] l;sfOdf k'lnª\uL gfdnfO{ :qLlnª\uL agfpFbf 
sl7gfO dx;'; ug{] jf uNtL ug{] ;Defjgf /xG5 egL k"jf{g'dfg ug{ ;lsG5 . 

jrg
g]kfnL efiff yf¿ efiff

Psjrg ax'jrg Psjrg ax'jrg
5f]/f] 5f]/f÷5f]/fx¿ 5fjf 5fjfg\
5f]/L 5f]/Lx¿ 5fO{ 5fO{g\s]
;fyL ;fyLx¿ ;ªl/jf ;ªl/jfg\

o; cg';f/ g]kfnL efiffdf Psjrg gfdnfO{ ax'jrg agfpFbf ……‘cf’ / ‘x¿’ k|Toosf] of]u ul/G5 eg] yf¿ efiffdf 
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‘g\s]’ jf ‘g\’ k|Toosf] of]u ul/G5  . o;af6 yf¿ efifL ljBfyL{x¿nfO{ g]kfnL efiffsf] l;sfOdf Psjrg gfdnfO{ 
ax'jrgdf kl/jt{g ubf{ ;d:of cfOkg{] b]lvG5 . 

k'?if

g]kfnL efiff yf¿ efiff

k|yd k'?if låtLo k'?if t[tLo k'?if k|yd k'?if låtLo k'?if t[tLo k'?if

d, xfdL tF, ltdL, tkfOF, 
xh'/ oxfF

of], logL, pm, 
pgL, Tof], ltgL

d}, xd/] 6}, 6' oL, pm

pko{'Qm pbfx/0f cg';f/ yf¿ efiffsf] låtLo k'?ifdf 6} -tF_ / 6' -ltdL_ sf] dfq k|of]u x'g] ePsfn] g]kfnLsf tF, 
ltdL, tkfOF, xh'/, oxfF h:tf leGg–leGg låtLo k'?ifsf nflu s'g} Pp6f k'?ifsf] k|of]u ug{] l:ylt b]lvg ;S5 eg] 
t[tLo k'?if of], logLx¿ k|of]u ug{'kg{] 7fpFdf logL÷logLx¿ / pgL, pgLx¿, pxfF, pxfFx¿sf 7fpFdf pm÷pgLx¿ k|of]u 
ug{] ;Defjgf /xG5 . 

cfb/

cfb/fyL{ g]kfnL efiff yf¿ efiff

cfb//lxt tF 3/ hfG5g\ . 6} 3/] hfOa] .

dWod cfb/ ltdL 3/ hfG5f} . 6'F 3/ hfOaf] .

pRr cfb/ tkfOF 3/ hfg'x'G5 . – – –

pRrt/ cfb/ oxfF÷xh'/ 3/ hfg'x'G5 . – – –
 

o;cg';f/ yf¿efifL ljBfyL{x¿n] g]kfnL efiffsf] l;sfOdf pRr / pRrt/ cfb/ k|of]udf sl7gfO dx;'; ug{] 
tyf tt\ If]qdf uNtL  ug{] -ltdL 3/ hfg'x'G5, tkfOF 3/ hfG5f}+ cflb_ ;Defjgf b]lvG5 . 

o;sf cnfjf yf¿ efifL ljBfyL{x¿n] g]kfnL efiffsf] ljelQm k|of]u -u'?n] cf1f eof], p;af6 dnfO{ lk6\of] 
cflb_, cs/0f k|of]u -ltdL 3'Dg ghfGYof}, xfdLn] sfd g}u/] cflb_ tyf sfn / kIfsf] k|of]u -pgn] eft vfof], tF 
eft vfO/x]sf lyO; cflb_ df klg q'l6 ug{] ;Defjgf /xG5 . efj / jfRosf ;Gbe{df k|foM b'a} efiffsf ljz]iftf 
ldNg] x'Fbf logsf] l;sfO / k|of]udf sl7gfO / q'l6 ug{] ;Defjgf eg] cToGt sd /xG5 . 

o;k|sf/ efiff lzIf0fsf qmddf lzIfsn] yf¿ efifL ljBfyL{x¿n] g]kfnL efiffsf] l;sfOdf sl7gfO dx;'; ug{] 
jf uNtL ug{] pko{'Qm jf cGo If]qsf af/]df hfgsf/L k|fKt u/L lzIf0f ubf{ l;sfO pknlAw ck]Iffs[t a9]/ hfg] 
x'G5 . ;fy} cGoefifL ljBfyL{x¿nfO{ g]kfnL efiff l;sfpFbf klg ;|f]t efiff / nIo efiffsf aLr /x]sf cldNbf 
clenIf0fx¿df Wofg lbP/ l;sfO lzIf0f sfo{snfk ;~rfng ug{'kb{5 h;af6 nlIft p2]Zo k|fKt ug{ d2t k'Ub5 .

lgisif{

;du|tM Jolt/]sL ljZn]if0f k|fof]lus efifflj1fgsf] zfvfsf ¿kdf /x]sf] kfOG5 . o;sf] ljsf; ;g\ !(%) 
sf] bzskl5 ePsf] b]lvG5 . o;n] lglZrt ;}4flGts dfGotfsf cfwf/df b'O{ jf b'O{eGbf a9L efiffsf aLrsf] 
t'ngfTds cWoognfO{ b;f{pFb5 . o;df s'g} klg efiffx¿sf aLrsf] t'ngfTds cWoog ljZn]if0f ubf{ ;fdu|Lsf] 
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‘g\s]’ jf ‘g\’ k|Toosf] of]u ul/G5  . o;af6 yf¿ efifL ljBfyL{x¿nfO{ g]kfnL efiffsf] l;sfOdf Psjrg gfdnfO{ 
ax'jrgdf kl/jt{g ubf{ ;d:of cfOkg{] b]lvG5 . 

k'?if

g]kfnL efiff yf¿ efiff

k|yd k'?if låtLo k'?if t[tLo k'?if k|yd k'?if låtLo k'?if t[tLo k'?if

d, xfdL tF, ltdL, tkfOF, 
xh'/ oxfF

of], logL, pm, 
pgL, Tof], ltgL

d}, xd/] 6}, 6' oL, pm

pko{'Qm pbfx/0f cg';f/ yf¿ efiffsf] låtLo k'?ifdf 6} -tF_ / 6' -ltdL_ sf] dfq k|of]u x'g] ePsfn] g]kfnLsf tF, 
ltdL, tkfOF, xh'/, oxfF h:tf leGg–leGg låtLo k'?ifsf nflu s'g} Pp6f k'?ifsf] k|of]u ug{] l:ylt b]lvg ;S5 eg] 
t[tLo k'?if of], logLx¿ k|of]u ug{'kg{] 7fpFdf logL÷logLx¿ / pgL, pgLx¿, pxfF, pxfFx¿sf 7fpFdf pm÷pgLx¿ k|of]u 
ug{] ;Defjgf /xG5 . 

cfb/

cfb/fyL{ g]kfnL efiff yf¿ efiff

cfb//lxt tF 3/ hfG5g\ . 6} 3/] hfOa] .

dWod cfb/ ltdL 3/ hfG5f} . 6'F 3/ hfOaf] .

pRr cfb/ tkfOF 3/ hfg'x'G5 . – – –

pRrt/ cfb/ oxfF÷xh'/ 3/ hfg'x'G5 . – – –
 

o;cg';f/ yf¿efifL ljBfyL{x¿n] g]kfnL efiffsf] l;sfOdf pRr / pRrt/ cfb/ k|of]udf sl7gfO dx;'; ug{] 
tyf tt\ If]qdf uNtL  ug{] -ltdL 3/ hfg'x'G5, tkfOF 3/ hfG5f}+ cflb_ ;Defjgf b]lvG5 . 

o;sf cnfjf yf¿ efifL ljBfyL{x¿n] g]kfnL efiffsf] ljelQm k|of]u -u'?n] cf1f eof], p;af6 dnfO{ lk6\of] 
cflb_, cs/0f k|of]u -ltdL 3'Dg ghfGYof}, xfdLn] sfd g}u/] cflb_ tyf sfn / kIfsf] k|of]u -pgn] eft vfof], tF 
eft vfO/x]sf lyO; cflb_ df klg q'l6 ug{] ;Defjgf /xG5 . efj / jfRosf ;Gbe{df k|foM b'a} efiffsf ljz]iftf 
ldNg] x'Fbf logsf] l;sfO / k|of]udf sl7gfO / q'l6 ug{] ;Defjgf eg] cToGt sd /xG5 . 

o;k|sf/ efiff lzIf0fsf qmddf lzIfsn] yf¿ efifL ljBfyL{x¿n] g]kfnL efiffsf] l;sfOdf sl7gfO dx;'; ug{] 
jf uNtL ug{] pko{'Qm jf cGo If]qsf af/]df hfgsf/L k|fKt u/L lzIf0f ubf{ l;sfO pknlAw ck]Iffs[t a9]/ hfg] 
x'G5 . ;fy} cGoefifL ljBfyL{x¿nfO{ g]kfnL efiff l;sfpFbf klg ;|f]t efiff / nIo efiffsf aLr /x]sf cldNbf 
clenIf0fx¿df Wofg lbP/ l;sfO lzIf0f sfo{snfk ;~rfng ug{'kb{5 h;af6 nlIft p2]Zo k|fKt ug{ d2t k'Ub5 .

lgisif{

;du|tM Jolt/]sL ljZn]if0f k|fof]lus efifflj1fgsf] zfvfsf ¿kdf /x]sf] kfOG5 . o;sf] ljsf; ;g\ !(%) 
sf] bzskl5 ePsf] b]lvG5 . o;n] lglZrt ;}4flGts dfGotfsf cfwf/df b'O{ jf b'O{eGbf a9L efiffsf aLrsf] 
t'ngfTds cWoognfO{ b;f{pFb5 . o;df s'g} klg efiffx¿sf aLrsf] t'ngfTds cWoog ljZn]if0f ubf{ ;fdu|Lsf] 
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;ª\sng, ;fdu|Lsf] ;Tofkg, ;fdu|Lsf] JofVof, ;fdu|Lsf] ljZn]if0f / lgisif{0fh:tf k|lqmofx¿sf] pkof]u 
ug]{ ul/G5 . o; l;4fGtdf ;dtnLo / pWj{tnLo u/L b'O{ j6f k4ltsf] ;d]t k|of]u ul/G5 . oLdWo] ;dtnLo 
k4ltdf s'g} b'O{ efiff jf ;|f]t efiff / nIo efiffsf aLrsf] c;dfgtfsf] cWoog ul/G5 eg] pWj{tnLo k4ltdf 
b'O{eGbf a9L efiffx¿sf ljleGg kIfsf] t'ngfTds cWoog ljZn]if0f ul/G5 . efiffx¿sf aLrsf] ;dfgtf / 
leGgtfsf] t'ngfTds cWoogaf6 eflifs ;DaGw, Oltxf;, ;dfgtf, leGgtfaf/] hfgsf/L k|fKt x'g'sf ;fy} l;sfO 
;xhLs/0f Pjd\ l;sfO ;d:of ;dfwfgsf nflu klg oy]i6 d2t k'Ug] b]lvG5 .

;Gbe{ ;"rL

clwsf/L, x]dfª\u/fh -@)%^_, ;fdflhs / k|fof]lus efifflj1fg, sf7df8f}+M /Tg k':ts e08f/ .

uf}td, /fdk|;fb -@)^!_, k|fof]lus efifflj1fgsf k|d'v cfofd, sf7df8f}+M bLIffGt k':ts e08f/ .

ltjf/L, ef]nfgfy -;g\ !(*%_, cfw'lgs efifflj1fg , lbNnLM lnlk k|sfzg .

låj]bL, slknb]j -;g\ @))^_, efifflj1fg Pjd\ efiffzf:q, jf/f0f;LM ljZjljBfno k|sfzg .

nD;fn, /fdrGb| / cGo -ld= g=_ k|fof]lus efifflj1fg, sf7df8f}+M e'F8Lk'/f0f k|sfzg .

nfld5fg], ofbjk|sfz -@)^^_, ;fdfGo / k|fof]lus efifflj1fg, sf7df8f}+M ljBfyL{ k':ts e08f/ .

lnof]G;, hf]g -;g\ @))#_, Nofª\Uj]h PG8 lnª\lUjl:6S; Pg OG6«f]8S;g, n08gM SoflDa|h o'lgel;{6L k|]; .

n]ljG;g, ;L= :6]kmg -;g\ @)!)_, k|Udfl6S;  n08gM SoflDa|h o'lgel;{6L k|]; .

zdf{, pdfgfy / cGo -;g\ @)!!_, cKnfO8 lnª\lUjl:6S;, sf7df8f}+M ;gnfO6 klAns];g .

>Ljf:tj, /jLGb|gfy -;g\ @)))_, cg'k|o'Qm efifflj1fg M l;4fGt Pjd\ k|of]u, lbNnLM /fwfs[i0f k|sfzg .




